Calendar for Ethnic Studies & Civics (Fall)

	Sept 6
	Fork in the Road Activity; Table Talk on We Are America (Cena)

	Sept 7
	Table Talk on The Danger of a Single Story (Adichie); Romano’s article on criticism of Adichie over transphobia
Assessment #1 Overview
Identity Prompt 1: Create a visual representation of THE STORY of your “school” self currently

	Sept 8
	Baker: Breaking News about College Admissions, Credit, Financing, Planning
Independent Read & Reflect: College Podcast 1; Baker’s website COLLEGE ADMISSIONS/FINANCIAL AID RESOURCES
Identity Assignment 1: continue/complete/submit to Canvas or jbaker@everettsd.org

	Sept 11
	Independent Read & Reflect: College Podcast 2
Baker: Overview, Ask Anything about Student Loans, Grants, Work Study, Training/Ed Funds
Identity Assignment 1: continue/complete/submit to Canvas or jbaker@everettsd.org

	Sept 12
	Baker: College Application and “Diversity”—Supreme Court Cases
Univ of CA v Bakke (1978) Grutter v Bollinger (2003) Gratz v Bollinger (2003)
Fisher v Univ of TX (2012 & 2015) Students for Fair Admissions v Harvard & UNC (2023)
Assessment 1 ALTERNATE: Diversity Essay Draft—submit via EMAIL not Canvas

	Sept 13
	Independent Read & Reflect: College Podcast 3
Baker: Overview for Dual Enrollment
Canvas/Website Seek-and-Find: What are the 5 CCRS Required-for-Graduation Items?
Table Talk on Naviance® Career Interest Profiler, College SuperMatch and/or Applications
High School & Beyond Part 1: Career Interest Profiler
Identity Prompt 2: State your post-high school “next step” 

	Sept 14
	Table Talk on Agents of Change (Dawson and Ginzberg) Part 1: San Francisco State University
Identity Assignment 1: DUE to Canvas or jbaker@everettsd.org
Identity Assignment 2: DUE to Canvas or jbaker@everettsd.org

	Sept 15
	Class Meeting
Affinity Groups Meet Up: review profiles, post-high school plans/majors/interests

	Sept 18
	Table Talk on Agents of Change (Dawson and Ginzberg) Part 2: Cornell University

	Sept 19
	Independent Read & Reflect: Common App and Coalition Essay Prompts
Baker: Identity = Assets; Identity Assessment Overview
Independent Read & Reflect: Khoshaba, Simplicables
Identity Prompt 3: State values you hold as a student/pre-professional and where/when (not FROM WHOM) you learned/applied them
CURRICULUM NIGHT

	Sept 20
	Silent Reflection
Identity Assignment continue/complete/submit to Canvas or jbaker@everettsd.org
High School & Beyond Part 1: Career Interest Profiler

	Sept 21
	Identity and Class Values, Story 
Independent Read & Reflect: 2023 Tribal Canoe Journey
Table Talk on Pull with Pride and Purpose (Intertribal Canoe Society and AFSC)
Complete Online Survey: https://forms.gle/N9qtsKE6fUMSibbz7 

	Sept 22
	Independent Read & Reflect: College Podcast 4
Explore Time
Identity Assignment 3: continue/complete/submit to Canvas or jbaker@everettsd.org

	Sept 25
	Baker: Syllabus; Charter=Constitution

	Sept 26
	Class Meeting: Survey results, inquiry: “rules” for participating

	Sept 27
	INFO SESSIONS for High School & Beyond hosted by counselors

	Sept 28
	US Constitution: https://www.archives.gov/founding-docs/constitution/what-does-it-say; https://www.dummies.com/article/academics-the-arts/political-science/the-7-articles-of-the-us-constitution-149118/

	Sept 29
	Identity Assignment 3: DUE to Canvas or jbaker@everettsd.org

	Oct 2
	US Constitution: 1787 Convention https://www.youtube.com/watch?v=TCYJUlmNWzU (National Constitution Center)

	Oct 3
	Table Talk on The Preamble: mission (purpose) for the charter

	Oct 4
	Independent Read & Reflect: Iroquois Six Nations Gayanashagowa [Great Law of Peace]
Table Talk on Excerpts from Gayanashagowa

	Oct 5
	Marshawn Lynch SuperBowl Media Day 2015
Mediaite article on Lynch’s explanation
Discussion: Who makes school rules?
Public School Review’s article.

	Oct 6
	Class Meeting: meet up with group to name at least 1 topic/person/event/idea you want to learn about for Civics, for Ethnic Studies and for High School and Beyond
High School & Beyond Plan Graduation Requirement #1

	Oct 9
	INDIGENOUS PEOPLES DAY (UW’s info on this)
Hokule’a (Polynesian Voyaging Society) and its history

	Oct 10
	Discussion: What is the one story you know/were taught about WHY Europeans were successful at invading and colonizing “the New World” (the Americas and Pacific lands)?
He Wa`a, He Honua – The Earth is Our Canoe
Reflection: What revisions/additions/deletions to your story does this documentary offer? 

	Oct 11
	Summative Assessment #1—scoring Q n A

	Oct 12
	Explore Time

	Oct 16
	Using GoogleDrive to create and manage shared notes
Table Talk: Structure of the US Constitution Articles; Bill of Rights and other Amendments
Assessment 1: Academic Identity Prez or Diversity Essay draft DUE for reviewer comments; final deadline Jan 25 for class grade. 

	Oct 17
	WYK&WTK about government view/use of “identity?”
Article 6 of the Constitution

	Oct 18
	Amendment 1 and 14; Title 6—federal and state “protected classes”

	Oct 19
	Table Talk: assess and evaluate federal and state anti-discrimination laws with 3 ten minute questions

	Oct 20
	Independent Read & Reflect: Remembering Stonewall (CBS); Stonewall Forever (Haber)
Baker: Group Resistance, Adaptation, Recognition, Evolution as a shared story of identity

	Oct 23
	What is the outcome of the LGBTQIA+-identity groups’ activism? Everett Public Schools Board Policy 3213P
What are the general rules about school bathroom access? Washington Administrative Code 246-366-040
What is the due process guaranteed to students who feel they are experiencing discrimination based on gender/sex? Everett Public Schools Board Policy 3210P
Table Talk: What would an informal or formal complaint about discrimination in bathroom access/supplies say?

	Oct 24
	Executive Function Tips for Students (on my website’s homepage)
Class Meeting: How can we set up class to let you practice/experiment with these?

	Oct 26
	Race: The Power of an Illusion

	Oct 27
	10 min Table Talks: Do We Fully Understand Diversity? (Ladd)

	Oct 30
	An American Puzzle: Fitting Race In A Box (Lai and Medina)

	Oct 31
	US government 5 categories of race (census)

	Nov 1
	What is Race? (Nye); Racism vs Colorism; Scientific Racism: Linnaeus

	Nov 2
	Scientific Racism: Buffon, Blumenbach, Morton

	Nov 3
	Choose Your Fighter!

	Nov 6
	Code Talkers (Colburn)

	Nov 7
	Code Talkers (Colburn)

	Nov 8
	COLLEGE APP WORKDAY

	Nov 9
	Newfies (Brookes)

	Nov 13
	Brave Space: Stereotypes

	Nov 14
	Class Meeting: How do we define Ethnic Group for this class?

	Nov 16-17
	Workday: Assessment 1 prompts 1, 2 and 3 OR Alternate essay Revisions

	Nov 20
	EvCC registration opens!

	Nov 27
	How to Learn and Teach History You Weren’t Taught: Summative Assessment #2
Model: The Making of Malcolm X (Lee)

	Nov 28
	Malcolm X (Lee)

	Dec 4
	Class Meeting: What did Lee’s movie “teach” you about US history that you didn’t learn in school? 

	Dec 5
	Summative Assessment #2 overview

	Dec 6
	FAFSA: https://studentaid.gov/h/apply-for-aid/fafsa
WASFA: https://wsac.wa.gov/WASFAelig

	Dec 7
	10 Minute Table Talks: What you remember learning about people in school.

	Dec 8
	Reflection: Who doing what was missing/presented negatively in school?

	Dec 11-14
	Hip-Hop Evolution (Kabango)

	Jan 2
	FAFSA/WASFA is open—review of financial aid info

	Jan 3
	Review of Summative Assessment #2
Independent Read & Reflect: How the US Stole the Philippines (Harris)
Kipling and History Matters

	Jan 4-5
	Singing Our Way to Freedom (Espinosa) 

	Jan 8
	Planning your Summative #2: Proposal https://forms.gle/y5pKwh5bGnsMHir67

	Jan 11
	Trouble the Water (Roberts and Roberts)

	Jan 19
	Presidential Primaries (Vox)
PBS’ The Electoral College: Why Such a Big Debate?
Voter Registration Info
Moore v Harper (2023) rejects Independent State Elector Theory (Slate)

	Jan 23
	Class Meeting: Table Interviews

	Jan 25
	Assessment 1 prompts 1, 2 and 3 OR Alternate essay FINAL DUEDATE

	Jan 25
	Assessment 2 Proposal DUE

	Jan 30
	High School & Beyond Plan Graduation Requirements #1 FINAL DUEDATE

	Feb 1
	High School & Beyond Plan Graduation Requirement #2 DUE




Daily Lesson Materials (in chronological order—latest lesson is at the end—use CTRL+END button)

September 6

Welcome—find a seat and check out the merch (!): dry erase paddles, dry erase markers, journals. 

Write the name you’d like to be called on one side of the paddle, then your pronouns on the flip side of the paddle.


She/They
Dr. Bae










Baker: Land and Language Acknowledgements


Riffing on the old school text-only computer games…

In a crowd, each of us is ourselves. 
[image: 2021 State of the Industry: Cultured dairy is at a fork in road | Dairy  Foods]
With ____ leading us, we come to a Fork in the Road. 
Each one of us must choose one path or the other—nothing in-between. 
Let us see what happens on our journey together.

Each person gets to show us their name (and tell us how they say it). Then, I reveal the two “roads.” All of us turn our paddle to show our name (if we’re choosing Option A) OR our pronouns (if we’re choosing Option B).


[image: ]
Striking actors and writers picket in front of Netflix headquarters in Hollywood. (Jay L. Clendenin / Los Angeles Times)

Table Talk: Right now Hollywood writers, actors, VFX (and soon game creators?) are on strike. So, they cannot create a remake of THIS short film from 2016:

Watch/Listen: We Are America (Cena)

With those at your table, share ideas about what a 2023 updated version of this should change/add/alter/remove. One person record in writing an outline of what the group discusses.


September 7

The Danger of a Single Story (Adichie)

Watch/Listen/Read: Today we hear from a prominent voice discussing the stories we learn (and don’t learn), Chamamanda Ngozi Adichie. Some of you may have seen criticism of her recently regarding feminism and transphobia. I posted an article by Romano with links to original sources that details that discussion for you on Canvas and my website.


[image: me meme pointing]

Table Talk: Stories (or stereotypes) get told and believed not just about people in different countries, but about people with different life experiences, jobs, appearances, ages, incomes, hobbies, religions, and on and on and on.

Share an experience of having someone having a “story” about you or you having a story about someone else that wasn’t right. One person record in writing a list of what the group discusses.

Assessment #1 Overview

Me, by Me (Summative Assessment #1)
Create a multi-stage, multimedia introduction of your academic/pre-professional self using Adobe Express (or alternate platform), responding to prompts I give you.

[bookmark: ID1]Identity Prompt 1: Create a visual representation (may include words, can be drawn, photo, video, meme, etc) of THE STORY of your “school” self currently—for viewing by your peers/teachers.

If you have your device, explore Adobe Express® as one option for creating videos and images. Not yet? Brainstorm ideas for what and how to show your story for Prompt 1.

September 8
ASSEMBLY SCHEDULE

Baker: Breaking News about College Admissions, Credit, Financing, Planning

Baker’s website COLLEGE ADMISSIONS/FINANCIAL AID RESOURCES

FAFSA is being revised—it won’t be open until DECEMBER (not October). Rules for what counts as need have changed. Monday I will do a presentation and an ASK ANYTHING about paying for college, internship, training.

What colleges can consider about YOU for admissions has changed, due to a Supreme Court Case. Tuesday I will walk you through the case and what you need to know about new admissions’ rules!

Washington state’s legislature voted to make college credit FREE in high schools for everyone! Wednesday I will walk you through the new set up and hold an ASK ANYTHING about the pros/cons, etc of taking and transferring college credit from high school.

Naviance…has not been revised [sigh]. Next week we’ll go through what 5 things you MUST do on Naviance to graduate and what else is there that you might WANT to use (but is optional).

Listen to my dated (2021!) podcast on basics about college and/or work on your assignment:
Independent Read & Reflect: College Podcast 1

Identity Assignment 1: continue/complete/submit to Canvas or jbaker@everettsd.org

Numerous students in every period DO NOT CONSENT TO POST name/image outside of in-class for their safety. Do not repost anything a peer posts, please!!!

September 11

Tuesday we will have a fire drill during “PACK” time; so tomorrow is a PACK schedule.

As promised, here’s descriptions of high paying jobs requiring only an Associates!
https://www.usnews.com/education/best-colleges/paying-for-college/slideshows/10-community-college-degree-jobs-that-pay-50k
Higher-paying jobs for an associate degree (2 years full time at community college)
· Architectural and civil drafters
· Calibration technologists and technicians
· Electro-mechanical technicians
· Radio, cellular and tower equipment installers and repairers
· Mechanical engineering technologists and technicians
· Cardiovascular technologists and technicians
· Physical therapist assistants
· Radiological technologists and technicians
· Electrical and electronics drafters
· Occupational therapy assistants
· Respiratory therapists
· Engineering technologists and technicians
· Hydrologic technicians
· Computer network support specialists
· Electrical and electronic engineering technologists and technicians
· Avionics technicians
· Aerospace engineering and operations technologists and technicians
· Funeral home managers
· Magnetic resonance imaging technologists
· Diagnostic medical sonographers
· Dental hygienists
· Nuclear medicine technologists
· Radiation therapists
· Nuclear technicians
· Air traffic controllers

Washington College Grant info https://wsac.wa.gov/wcg-awards

The gist: there’s no application, your FAFSA/WASFA form tells colleges your family income and that you are a WA resident. When you enroll in any Washington college it automatically gets awarded to you. Tuition + fees means YOU will pay only for books, room and board. You’re allowed to go full or part time—the program will cover your tuition+fees for 4 full time years (until you get your Bachelor’s degree). You can do that part time over 8 years, say—or take a break in between years, etc. Even if your family does not qualify right now—the fact that the state will be paying for this means schools will have more money to offer other students—it’s a win-win-win! Plus, situations change, right?

Tell your friends and family!!!!

Independent Read & Reflect: College Podcast 2

Continue/complete/submit to Canvas or jbaker@everettsd.org:

Prompt 1: Create a visual representation (may include words, can be drawn, photo, video, meme, etc) of THE STORY of your “school” self currently—for viewing by your peers/teachers.

Explore Adobe Express® as one option for creating videos and images. 

Ask Anything about Student Loans, Grants, Work Study, Training/Ed Funds

Why do people need to fill out applications for government aid?—

‘Cuz this is the ONLY way schools/apprenticeships/training programs can verify your income to qualify for any need-based aid (including grants!).

What is the application I fill out?

FAFSA vs WASFA—don’t have a social security number and live in WA? WASFA! Have a social security number and live anywhere? FAFSA!

When do I apply? DECEMBER.

Student Loans versus Pell (and other) Grants

The gist: there are GUARANTEED [government] student loans and there are PRIVATE loans, including for parents to take out and pay back. Guaranteed ones are limited in amount per year, but paying them back will never cost you more than 5% of your income (with no extra interest!), and if they are under 12K, they’re forgiven after 10 years of payment (even if you could only pay your 5% income).
There are government grants (Pell) and PRIVATE grants, too (like Merit grants from your program, scholarships, etc)—these are money you don’t have to ever pay back!

Government loans and grants can be used to cover all Costs of Attendance (private loans and grants may be restricted to only certain costs). What counts as a CoA? You might be surprised: 

computers, wifi/cell service, phone, transportation (gas, airfare, bike, car payment, etc), HEALTH INSURANCE, food (meal plan as well as groceries), clothes, rent (on-campus as well as off)

If you need it to be able to live while you are in school, it’s a cost of attendance! (vacations, unfortunately do not count )

You are eligible for grants if you cannot count on your parents/guardians to have a place for you to live because they don’t have the means or because they kick you out

Homeless means lacking fixed, regular, and adequate housing. You may be homeless if you’re temporarily living with other people because you have nowhere else to go. If you’re fleeing an abusive/nonsupportive parent, we may consider you homeless even if your parent would otherwise provide you a place to live.

Unstable housing includes spending time living with different family or friends for awhile.

Unaccompanied means you’re not living in the physical custody of your parent or guardian.
This can be certified by
· Your high school or school district homeless liaison
· The director of an emergency shelter or transitional housing program funded by the U.S. Department of Housing and Urban Development
· The director of a runaway or homeless youth basic center or transitional living program
Email or talk to me if you/someone you know could use info/help on this!

September 12

College Admissions and “Diversity” in 2023

AKA—So, my race/ethnicity/heritage/color is going to mean I will/won’t get in, right?

Short answer: No—even private colleges, if they get federal funding (including tuition paid by students’ government loans/grants) are bound by a set of legal decisions from before you were born which ended affirmative action in college admissions. 

OK…but then, what’s different now?

Longer answer: the history

As part of Civil Rights laws that came after Brown vs Board of Ed of Topeka, KS (1954), President Kennedy and then President LB Johnson set up Affirmative Action—a way to make up for the severe and widespread discrimination that had kept People of Color, Jews and women out of colleges, jobs and contracts (even after the 14th Amendment in 1868 made everyone equal under the law). 

Starting in 1965, Affirmative Action required schools, businesses and governments to report who they hired/accepted to the government and allowed people to sue if there was still discrimination. For many organizations, having a QUOTA—a set number of “minority” hires, acceptances, promotions, contracts, etc—was the way they made sure they were following the law. 

Public schools (K-12 and colleges) were mandated to desegregate. Until then, many places (not just in the South—in Washington, California,…) PoC, immigrant and poor children were assigned to separate schools. Desegregation meant all students had to be blended. This is where busing minority kids to White schools began.

*I am the very first desegregated kindergarten class (Class of 1987, entering 1974) in Tampa, FL*

Univ of CA v Bakke (1978) challenged Affirmative Action for colleges. The Supreme Court upheld Affirmative Action, but agreed it was discrimination to have quotas, since the number was arbitrary. So, quotas became illegal.

Grutter v Bollinger (2003) Gratz v Bollinger (2003) challenged how admissions defined “diversity” when they considered applications. Here’s how it was done:

Admissions made two “piles” of applications—“diversity” and “regular.” People who marked a racial, age, ethnicity, gender, etc category were put in the “diversity” pile separate from the rest. A certain percentage of admissions would be chosen from that pile ONLY. Say it was 10%. Then the rest of the admissions (90%) were from the regular pile AND the “diversity” applicants that didn’t get selected.

The Supreme Court found this to be unfair preferential treatment for “minority” applicants because it was based solely on a demographic trait. The justices agreed that diversity was a legitimate goal for colleges, but assigning slots based only on the checkboxes for race/ethnicity/age/etc wasn’t “diversity,” it was a kind of Affirmative Action quota. 

But what COULD be done, they said, was THIS:

Admissions could ask ALL applicants to make a case that they…see if this sounds familiar…would contribute to/support diversity in the college’s community if admitted. Then ALL applicants would be eligible to be rated higher as an applicant if they brought something to the school that enhanced its programs. And that boost in rating would be based on evidence they had given NOT a checkbox. 

Fisher v Univ of TX (2012 & 2015) challenged the emphasis on diversity. A White student argued her test scores and transcript were equal to or better than “minority” applicants who got in, so she was being discriminated against for being White (TWICE!). The Supreme Court disagreed both times, saying schools have the right to choose students who would make up the best class based on lots of factors, not just numbers.

*The Fisher cases were brought by Students for Fair Admissions*

That brings us to today! Students for Fair Admissions v Harvard & UNC (2023) showed evidence that despite greater and greater numbers of Asian-American students applying every year, these schools’ numbers of Asian-American acceptances stayed pretty much the same. This meant they MUST be discriminating.

These schools ranked all their applicants and then, when it came time to choose which ones at the top of the list got in, they added points for being a legacy, a recruited athlete, the ability to pay full tuition and/or underrepresented race/ethnicity/religion to break ties.

The Supreme Court argued that the fourth category (underrepresented group) was discrimination. So, the Bollinger cases still stand:

THIS IS WHAT THE “DIVERSITY” QUESTION for Colleges IS REALLY ASKING—

· What contribution do you bring (what value to OTHER STUDENTS is there in your skills, resources, experience, viewpoint, knowledge?)…that they can’t get easily or don’t already have? NOT what category you fill, but what extra knowledge/ skills/ experience/ involvement/ access you bring. NOT WHAT DEMOGRAPHIC CATEGORY (Culture, Race, Ethnicity, Age, Gender, etc) ARE YOU!!

How can this class help?

Identity Essay/Presentation (Alternate Assessment #1)
Draft a maximum 650 word essay/2 minute presentation (other format of your choice) explaining “I bring ? contributions (not already sufficiently available) to ? college/org by using ? experience/knowledge in ? way.” Only essays submitted by OCTOBER 16 are guaranteed to receive comments.

Me, by Me (Summative Assessment #1)
Create a multi-stage, multimedia introduction of your academic/pre-professional identity, responding to prompts.


September 13

Independent Read & Reflect: College Podcast 3


College Credit Options for Baker's Ethnic Studies & Civics Course

 On both Baker’s website and Canvas, I’ve posted a syllabus that contains specifics about what we cover in this class: Civics, CCRS, Ethnic Studies. 

OVERVIEW of taking college credit during high school for ANY course is HERE (with audio).   

If you are taking Ethnic Studies & Civics, you have the option of taking it as 2 EvCC college courses. 

This makes the course worth 10 college credits at EvCC and 2.0 JHS Social Studies credits (you use transfer form in Counseling to add additional credit to your JHS transcript). 

Dual Enrollment Info:
Course #1: HUM 110D Intro to American Cultural Studies (Winter 2024; class ID TBD) 
Course #2: POLS &202 American Government (Winter 2024; class ID TBD) 
Deadlines: New students apply to EvCC by December 8; Registration opens November 14. Register by January 1.
Considerations: Uses EvCC Grade Scale on EvCC transcript and JHS Honors Scale on JHS transcript, often transfers within Washington (check your college to be sure--this is not guaranteed), gives you EvCC student privileges*, transfer credits advance registration priority at 4 year colleges. Is a permanent record of your performance in a college level course that can be used for eligibility, etc.
Application to be a new student (and get a Student ID # required for registration): http://www.everettcc.edu/enrollment/
Registration online and info is available at: https://www.everettcc.edu/ccec/college-in-high-school/registration-and-refund-deadlines
Why take THIS option? You are going to college IN STATE and want to have as many credits DONE as possible; AND your school will take the credit to fulfill a requirement and/or elective (check to be sure!).
 *You aren’t an EvCC student until your registration is in and processed.
Contact Information: CollegeinHS@everettcc.edu 

 JHS ONLY OPTION for Ethnic Studies & Civics  (no college credit)
Credits: 0.5 at Jackson per semester for a total of 1.0 credits for the year
Courses: Ethnic Studies, Civics and CCRS--one semester Civics + one semester social studies elective credit + High School and Beyond Plan graduation requirement 
Considerations: Uses JHS Honors Grade Scale; shows only on JHS transcript. Is a college level course matching the demands/material of Social Studies electives at most universities/colleges, taught at a stress-reducing pace. Having this course on your high school transcript is evidence that you have experience taking college courses, even if you didn't receive college credit for doing so. It is a great way to KNOW you're ready for college by practicing it beforehand!

	[bookmark: gradescale]EvCC
transcript shows
	EvCC Scale
	 
	JHS CIHS Scale
	JHS
transcript shows
	 

	A
	3.8-4.0
	 
	3.3-4.0
	A
	 

	A-
	3.4-3.7
	 
	3.0-3.2
	A-
	 

	B+
	3.1-3.3
	 
	2.7-2.9
	B+
	 

	B
	2.8-3.0
	 
	2.3-2.6
	B
	 

	B-
	2.4-2.7
	 
	2.0-2.2
	B-
	 

	C+
	2.1-2.3
	 
	1.8-1.9
	C+
	 

	C
	1.8-2.0
	 
	1.4-1.7
	C
	 

	C-
	1.4-1.7
	 
	1.1-1.3
	C-
	 

	D+
	1.1-1.3
	 
	0.9-1.0
	D+
	 

	D
	0.8-1.0
	 
	0.7-0.8
	D
	 

	D-
	0.7
	 
	No D-……………… 
	 

	F
	0.0-0.6
	 
	0.0-0.6
	F
	 


 

Tomorrow I would like to have everyone’s Identity Prompt 1 submitted to Canvas or emailed to me jbaker@evrettsd.org

AND I would ALSO like you to add something to it by then:

[bookmark: ID2]Identity Prompt 2: State your post-high school “next step” (apprenticeship? Military? Community college? University? Gap year?...etc)



Canvas/Website Seek-and-Find: What are the 5 CCRS Required-for-Graduation Items?

Table Talk on Naviance® Career Interest Profiler, College SuperMatch and/or Applications

High School & Beyond Part 1: Career Interest Profiler
This is 1/5 of the graduation requirements—get ‘er done if you’ve not already completed it!


September 14

You’ve been hearing (too much!) of me talking this week—thank you for your patience while I got a lot of important info out to you!

Today I present to you the WHY for this course (and some of the HOW we got here and WHO got us here): Agents of Change, a documentary.

Table Talk on Agents of Change: What didn’t you know or believed to be different than what this documentary showed? Anything surprise you to find out?

September 15

Class Meeting

· Grab a paddle and with the DRY ERASE MARKERS write your name on one side
· On the other side write THE NUMBER that best fits your post-HS plan:
1 apprenticeship/training/military   2 associate’s degree/part time 2 year college
3 bachelor’s degree/4 year college     4 working/other
· Take a seat!

Agenda
1. Check in: To YOU, PERSONALLY, what is a WHY for learning Ethnic Studies?
2. Meet up: Find others with the same number as you in the room. Rearrange chairs so you can talk with one another. Share your Identity visual with others in your group and explain/listen to explanations of what each other’s “school self” stories are.

Sept 27’s class will be separate sessions to give you info and resources on your post-HS plans, which you can attend for multiple periods!
September 18

Table Talk on Agents of Change: Compare what you were taught about “civil rights” in previous classes and what this documentary shows went on. WHY do you think the differences exist?

September 19

Read & Reflect: Common App and Coalition Essay Prompts

Identity = The assets you use for YOU to live the life you wish to have.

See how this is connected to…

Me, by Me (Summative Assessment #1)
Create a multi-stage, multimedia introduction of your academic/pre-professional self, responding to prompts 1, 2, 3.

AND/OR

Identity Essay/Presentation (Alternate Assessment #1)
Draft a maximum 650 word essay/2 minute presentation (other format of your choice) explaining “I bring ? contributions (not already sufficiently available) to ? college/org by using ? experience/knowledge in ? way.” Only essays EMAILED (DO NOT SUBMIT TO CANVAS!!) by OCTOBER 16 are guaranteed to receive comments.

Let’s listen to some professional advice about how to talk about (and TO) yourself about your identity in either of these Assessments:

Read & Reflect: Khoshaba, Simplicables



[image: Deborah Khoshaba Psy.D.]  Deborah Khoshaba Psy.D. March 19, 2014 
How We Story Our Life Experience Matters: Make your story one of meaning, wisdom and resilience. 

“A man is always a teller of stories. He sees everything that happens to him through them. 
And, he tries to live his life, as if he were telling a story.” Jean Paul Sartre

All of us have a point of view on the things that happen to us that we articulate in form of a story about our lives. We story family struggles, the loves of our lives, friendships, and ups and downs of circumstance and the ways we manage them. We even story the funny things that happen to us through the day. Our stories disclose our goals and aspirations, fears, identity and self-worth, the roles we choose to play in life, the way we handle adversity and the values and beliefs that we hold dear. We may not choose what happens to us, but the stories we give to experience are ours alone.

It’s easy enough to narrate the good times in our lives into meanings that fit with our purpose, goals and dreams. But, it’s harder to make sense of experiences that turn our lives upside down and challenge what we know, believe and trust. How are we to understand such experiences? But, even more, how do we integrate their meanings into a cohesive narration of our lives?

An example: the scandal that alleged that Preacher Ted Haggard had sexual relations with his male masseuse and also bought and used crystal methamphetamine. This scandal forced him to resign as senior pastor of New Life Church in Colorado Springs, Colorado. Until this scandal broke, I didn’t know much about the Preacher Ted Haggard. But, in the days that followed, I learned a lot about his spouse Gayle Haggard and how she coped with this difficult time in her life.

In an interview Gayle Haggard talked about the effects of the scandal on her marriage and on her emotional well being. She asked herself: “Who am I going to be in this story? What do I really believe, and what do I really value, and what’s worth fighting for, for me?” I could not have asked better questions of her, if she had been my patient. How would she make sense of what happened relative to the life she had created thus far and the life that she wants for herself in the future? These are exactly the questions that we need to ask ourselves when circumstance challenge what we had thought was certain and real.

Gayle Haggard decided to story this hard time in her life as a wife who would fight for her marriage and the faith, beliefs and values for which she stands. This is how she preferred to narrate this difficult life chapter into her entire life story. Her meanings helped her to move forward with her life rather than to stay stuck in the past.

Is Your Story Moving You Forward or Keeping You in the Past?
Not all personal stories promote our welfare in helping us to meaningfully move from points A to B in our lives or allow us to endure, learn and grow. We may prefer understandings that limit our development so we don’t have to change. Our stories may emphasize blame and victimization that pin us to the past. Gayle Haggard could have blamed her husband for ruining their marriage and her life. I’m sure she felt this way, at times. But, she concluded that divorcing was not the story that she wanted to tell. It doesn’t matter if she was right or wrong, or if you or I would do the same. What matters is that she is expressing a personal point of view that at the end of the day is the story that Gayle Haggard wants to tell. Only she will know down the road what this chapter means to the rest of her life. She is the one who will have to make sense of the decisions that she’s made with regard to her personal story.

The Personal Story Approach To Change
There are two schools of thoughts in therapy about the way to bring about change. We can change our behavior, or we can change our dialogue. The personal story approach emphasizes the latter. Here, people learn how to reflect upon and organize their thoughts and feelings into a meaningful dialogue about their lives and the things that happen to them (good or bad).

How do you know if your meanings are more right than wrong? If it is really right (for you), you will feel freer and ready to move forward with your decision and life. The meanings will highlight needs and desires that fit the life you’ve lived thus far. You will feel a certainty in heart, mind and spirit that minimizes your doubt. 

As you can imagine, this activity isn’t easy. You have to deeply immerse yourself in honest and sometimes very painful reflections to make sense of difficult times. We are not just looking to turn lemons into lemonade by ignoring negatives or putting a positive spin on things. Quite the contrary! The reflective process asks “Who am I going to be in this story? What do I really believe, and what do I really value, and what’s worth fighting for, for me?” You have to:

First, consider your TRUE thoughts and feelings, even the ones that you may be trying to avoid or deny. I’m sure Gayle Haggard had feelings of betrayal, fear and doubt. She may have wondered why she didn’t know this part of her husband. Or, she realized that she always knew this about him, but chose to look the other way. Whatever she found, she had to face her inner world squarely to make her decisions.

Second, understanding and meaning shows you the role that best serves the aims, goals, and purpose of your whole life. “Who are you?” is the question here. I don’t know the details of Gayle Haggard’s thought process. But, I can imagine it went something like this: What matters most to me now? Is it my hurt and disillusionment with my husband or the principles on which I have based my life? It seems by her story that Gayle Haggard is fighting more for her principles than even her marriage. This is how she understands and gives meaning to this hard time in her life.

Third, get back in touch with the stories inside of you that perhaps you have forgotten, missed or lost. These stories often contain aspects of your personality that you can use to start a new chapter in your life. A patient of mine was diagnosed with a life-threatening illness that required him to have a stem cell transplant. This led to him being wrongfully terminated from his job, just at the time when he needed support. He was a very successful businessman, pulling down six figures a year. He had to reach deep inside of himself to decide his story.

He re-discovered the teacher in himself. He never really thought about himself in this way. But, in his teenage years, my patient started to care for others when he lost his father. He took on caring for his mother and siblings. He helped to support them financially and taught them how to get their needs met in America. Reflecting on his life as a whole, his role as a teacher re-emerged into his awareness. He began to work for a non-profit agency that found donor matches for people who needed stem cell transplants. And, of course, with his business savvy, you better believe, he helped this agency grow to a newer, more prosperous level!

I’ve said many times to my patients over the years,
“Is this how you will story this part of your life experience?
What story could you tell so you can carve out the next chapter of your life?”


For admissions, recruiting, applying for a program you’re probably going to be asked to present WHO you are to others. So…

[bookmark: ID3]Identity Prompt 3: State values you hold as a student/pre-professional and explain where/when (not FROM WHOM) you learned OR applied them

Some ideas for Why (values): https://simplicable.com/talent/personal-why
Some ideas for When (experience): https://simplicable.com/talent/life-experience

The Bottom Line:
The college admissions essay is like a job application: the people reading your application are thinking, “what can you do for us?” You’ve got one shot to make them think—we NEED to get this one! 

What applicants do WRONG:

· Write the essay like a love letter: “How do I love thee, [school]? Let me count the ways”—if you have a line like “I have dreamed of being a [school mascot] since I was a child” you are guilty! Start OVER—why should they love YOU?!? They know you love them—why should they text you after this date?
· Hype your family instead of yourself. MODEST PEOPLE ARE PRONE TO THIS! I’m going to give it to you straight: Schools do not care about the sacrifices your family made, the hard work your parents do or tough times in the past. Prove that YOU do something different, better, more than other applicants because of their influence. Otherwise, just let Mom apply!
· Describe yourself as a resume—list off the “headlines” of your life (won best X award, was elected Y, volunteered at Z) instead of offering a glimpse of you LIVING your life. Talking about what a typical day corralling your siblings, spending time on things that interest you, keeping in touch with friends, getting your school work done, etc tells them more about who you are and what you care about than titles!
· Perform a tragedy: Your “compelling story” isn’t the trauma/pain you’ve suffered. It’s what you can do NOW, know NOW, focus on NOW that they care about. They don’t offer admission to someone because they feel bad about what the person suffered—they offer admission because they think the person was made strong(er), more aware, wise, skilled, focused…from suffering or from NOT suffering, than other candidates. 
Check out my If/Then Guide to Writing the College Admissions Essay on the website for help that is specific to what might be hard for you.


September 20

Silent Reflection: Think back to Adichie’s Danger of a Single Story; try to remember Khoshaba’s How We Story Our Life Experience Matters. 

Adichie wants us to see how a single story can be dehumanizing. Khoshaba wants us to see that telling our OWN story is powerful.

Now answer these questions in your head:

Which kinds of/groups of people living in the US do you know more than “one story” about? How did you learn their stories? 

Which colors? Cultures? Jobs? Religious beliefs? Ages? Relationships? Disabilities? Family situations?

Who haven’t you learned more than one story about/whose identities do you think of as categories rather than people with stories that help them live the life they want?


10 minutes: Walk around the room and look at the books, posters and other resources. Is there something you see that you can learn from? We’ll have regular time in class for you to explore what you’re interested in.

Work Time
Identity assignments 1, 2, 3 or admissions essay

Naviance—
Career Interest Profiler (required)
Explore Careers, Personality, College Match (optional)
List colleges interested in/applying to, request transcripts (optional)

September 21
If someone asked you today what you’ve learned so far in this class, I hope you’d say

Info about FAFSA, loans, college credit, admissions and Naviance requirements

--which is CCRS.

For Ethnic Studies, I hope you’d say you’re working on how to think about identity differently.

For this class…

[bookmark: identitydef]Identity is the story we tell about ourselves to live the life we want, …so this means…
identity is made up of one’s values (WHY), actions (HOW) and dreams (WHAT).

And so this means…

Every individual’s identity is their personal WHYs, HOWs, WHATs—their lived experience as their stories, 
not preset categories.

Which leads us to…

A group’s identity is values (WHYs), actions (HOWs) and dreams (WHATs) that make up shared stories.

Groups are individuals who show each other [share] that their identities match, 
So…
they connect people who believe, act and hope in similar [shared] ways.

Groups’ identities are not preset categories, either.

Learning something you didn’t know can be hard, right? 

Changing something you knew—relearning something—is much harder.

What I hope you’d say about Ethnic Studies so far is 
you’re working on relearning what identity means for individuals and for groups.

This leads me to the next learning (or relearning):

What will be our shared story?

Independent Read & Reflect: 2023 Tribal Canoe Journey

Table Talk on Pull with Pride and Purpose (Intertribal Canoe Society and AFSC)

Complete Online Survey: https://forms.gle/N9qtsKE6fUMSibbz7 THIS WEEK

September 22

Fall Begins (and Summer Ends ) Today

Independent Read & Reflect: College Podcast 4

Explore Time—see something you like on the tables?...on the shelves?...on the walls?

Complete Online Survey: https://forms.gle/N9qtsKE6fUMSibbz7 

Identity Assignment 3: continue/complete/submit to Canvas or jbaker@everettsd.org

Naviance—
Career Interest Profiler (required)
Explore Careers, Personality, College Match (optional)
List colleges interested in/applying to, request transcripts (optional)


September 25
Baker: present the proposed Syllabus (view on Canvas and on Website) for your review
Charter=Constitution; teaming is a skillset that will be useful for job/intern interviews!

[image: [inline illustration] components of a team charter (infographic)]

Mission and objectives: What skills, experiences, info are students and teacher seeking to learn/do? (Anything to ADD, CHANGE, DELETE from Syllabus?) 
Roles and responsibilities: What are the duties, powers and rights of every student, teacher, guest during this class? What are their limits?
Budget and resources: What room set ups, materials, supplies, digital programs, other sources must be available?
Work processes: What are the HOWS for learning, experiencing and sharing with 1) large groups/class, 2) small groups/partners and 3) solo? What ways are not OK? [Anything to ADD, CHANGE, DELETE about videos, readings, lectures, silent reflections, paddle QnA, group meet ups, table talk, table journals, exploration time, work time in class, solo/collab projects, chat/oral discussions, etc]
Performance assessment: How do students and teacher get and give input on grades for learning, experiences and skills? What is not allowed to affect student and teacher grading? (Anything to ADD, CHANGE, DELETE from Syllabus?)
Communication norms: What is OK when students and teacher interact, speak, listen, write and read to each other in this class? What is not allowed?
Rules and conflict resolution: What if a student or the teacher violates the “rules?” How does someone “call it out?” What happens to make things right again? 
Signatures: What is the process for everyone in this class to participate in creating, adopting and implementing the “rules?”

September 26
Convention at Philadelphia, 1787 (engraving) by Frederick Juengling and Alfred Kappes (1881)
[image: Constitutional Convention]
Class Meeting
· Review Survey results
· Match up data to the relevant parts of a charter
· Inquiry: What will be the process for everyone in this class to participate in creating, adopting and implementing the “rules?”
[image: Constitutional Convention]
The Signing of the United States Constitution (painting) by Louis S. Glanzman (1987)

October 2

Independent Read & Reflect: How did the colonists decide the first and then the revised, final “charter” of the US? 
https://www.youtube.com/watch?v=TCYJUlmNWzU

What was the final result of the convention?

US Constitution’s “charter”--https://www.archives.gov/founding-docs/constitution/what-does-it-say; https://www.dummies.com/article/academics-the-arts/political-science/the-7-articles-of-the-us-constitution-149118/

With the infamous Art 1, Sec 9 “compromise” about the international slave trade:

The Migration or Importation of such Persons as any of the States now existing shall think proper to admit, shall not be prohibited by the Congress prior to the Year 1808, but a tax or duty may be imposed on such Importation, not exceeding ten dollars for each Person. 

And about “counting” enslaved people to up a state’s representatives, even though they were given no rights—Article 2, Section 3

Representatives and direct Taxes shall be apportioned among the several States which may be included within this Union, according to their respective Numbers, which shall be determined by adding to the whole Number of free Persons, including those bound to Service for a Term of Years, and excluding Indians not taxed, three fifths of all other Persons. 

October 3
The US Constitution lays out its mission (its purpose) in the Preamble:

We the People of the United States, in Order to form a more perfect Union, establish Justice, insure domestic Tranquility, provide for the common defence, promote the general Welfare, and secure the Blessings of Liberty to ourselves and our Posterity, do ordain and establish this Constitution for the United States of America.

In the Preamble, the phrase “In Order to form a more perfect Union” was used to strengthen the idea that the American colonies were now going to be united as one government; did you know that an early draft of the Constitution read, “We the People of the states of Virginia, New Hampshire, etc?” Eventually the Drafters changed this language to again reflect that idea that the new government was one government, not 13. 
Other principles expressed by the Preamble included the idea of “Establishing Justice” as a way to ensure that the government would treat its citizens fairly, and to avoid the unfair conditions created by the King of England prior to the War of Independence. “Domestic Tranquility” referred to the new government’s commitment to keep peace within the country’s borders. 
The phrase “Provide for the Common Defense” was meant to help the states feel safe from the threat of foreign nations, such as Great Britain and Spain, who felt that they had a claim to American territory. 
“Promote the general Welfare” was meant to ensure that the Federal Government would help take care of the citizens’ well-being. Finally, “Secure the Blessings of Liberty” was a promise to promote a free and fair system of government that would protect citizens’ freedoms, especially those laid out in The Declaration of Independence.

Table Talk: Use your Table Journals to take a stab at defining 6? purposes the “rules” for this class are aiming to achieve. You can use my syllabus, the data from the surveys and your own ideas.

October 4

There’s more than a single story about the US Constitution. Let’s take Adichie’s advice and see what we learn if we start before—way before—colonial settlers. 

Independent Read & Reflect: The 1142 Iroquois Nations Gayanashagowa [Great Law of Peace]
[image: Text
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Other GREAT sources on the history, symbols, etc of this document: 
· https://www.history.com/news/iroquois-confederacy-hiawatha-peacemaker-great-law-of-peace
· Haudenosaunee Guide

Table Talk: What surprised, impressed or confused you in/about the Excerpts from Gayanashagowa? What do you notice about the choices they made to “charter” how they work together—similar and different from choices made by the Constitutional Convention of 1787?

October 5

Marshawn Lynch SuperBowl Media Day 2015


Table Talk: What do you know/can you share with others about the WHEN, WHERE, WHO, WHATs, HOWs and WHYs of this real life situation?

Mediaite article on Lynch’s explanation


Discussion: Who makes school rules?

Public School Review’s article.

Discussion: Who makes student rules?

Table Talk: What do you know/can you share with others about the WHEN, WHERE, WHO, WHATs, HOWs and WHYs of the real life situation in this classroom?

October 6
Happy Homecoming!!!!

Class Meeting

You and I have 30 weeks left in this class together. We have 4 until midterm. 

Meet up with your “group” (whomever that is) and work together to name at least 1 topic/person/event/idea you WANT to learn about in the next month:
for Civics (US government, political system, laws, history)
for Ethnic Studies (what isn’t taught/accurately about groups living in the US)
for High School and Beyond (your PERSONAL goals, worries, needs for next step)

Use the sheets of paper to record your 3 (or more!) WANT TO LEARNs. 

October 9
Indigenous Peoples Day (UW’s info)

To celebrate this day, let us learn about Hokule’a (Polynesian Voyaging Society) and its current work.

October 10
What is the one story you know/were taught about WHY Europeans were successful at invading and colonizing “the New World” (the Americas and Pacific lands)?

He Wa`a, He Honua – The Earth is Our Canoe

Discussion/Reflection: What revisions/additions/deletions does this documentary make to your “one story” of indigenous Hawai’ians?

October 11

The info sheet on the graded Summative Assessment #1 below is on my website and on Canvas.

Table Talk: What questions do you have about what you have to do, do well, etc for this? RECORD ANSWERS/IDEAS so you don’t forget!


[bookmark: sum1][bookmark: altsum1]Summative Assessment #1: Personal Identity

Identity is the story we tell about ourselves to live the life we want,…so this means…identity is made up of one’s values (WHY), actions (HOW) and dreams (WHAT). And so this means…Every individual’s identity is their personal WHYs, HOWs, WHATs—their lived experience as their stories, not preset categories. Which leads us to…A group’s identity is values (WHYs), actions (HOWs) and dreams (WHATs) that make up shared stories. Groups are individuals who show each other [share] that their identities match. So…they connect people who believe, act and hope in similar [shared] ways.

To show how you have thought—and re-learned!—about this class’ different definition of identity, submit one of the following:

Me, by Me (Summative Assessment #1)
Create a multi-stage, multimedia introduction of your academic/pre-professional identity using Adobe Express (or alternate platform), responding to 3 prompts:
Prompt 1: Create a visual representation (may include words, can be drawn, photo, video, meme, etc) of THE STORY of your “school” self currently—for viewing by your peers/teachers.
Prompt 2: State your post-high school “next step” (apprenticeship? Military? Community college? University? Gap year?...etc)
Prompt 3: State values you hold as a student/pre-professional and explain where/when (not FROM WHOM) you learned OR applied them.
Some ideas for Why (values): https://simplicable.com/talent/personal-why
Some ideas for When (experience): https://simplicable.com/talent/life-experience

OR

Identity Essay/Presentation (Alternate Assessment #1)
Draft a maximum 650 word essay/2 minute presentation (or format of your choice) explaining “I bring ? contributions (not already sufficiently available) to ? college/org by using ? experience/knowledge in ? way.” Only essays submitted by the feedback deadline will receive “admissions” comments.

What contribution do you bring (what value to OTHER STUDENTS is there in your skills, resources, experience, viewpoint, knowledge?)…that the school or program can’t get easily or don’t already have? NOT what category you fill, but what extra knowledge/ skills/ experience/ involvement/ access you bring. NOT WHAT DEMOGRAPHIC CATEGORY (Culture, Race, Ethnicity, Age, Gender, etc) YOU ARE!!

[bookmark: gradingtraits]Summative Grading
4+	This work demonstrates end-of-year COLLEGE LEVEL targets for skills and knowledge.
4	This work meets end-of-year HIGH SCHOOL/current quarter COLLEGE LEVEL targets.
3	This work demonstrates current quarter HIGH SCHOOL LEVEL skills and knowledge.
2	This work attempts targeted HIGH SCHOOL LEVEL skills and knowledge.
1	This work is an incomplete attempt (some requirements missing).
MI	No submission received.

Skills and Knowledge Targets

Everett Community College Core Learning Outcomes
	Engage and take responsibility as active learners

	Think critically

	Communicate effectively

	Participate in diverse environments

	Utilize information literacy skills

	Demonstrate computer and technology proficiency



Everett Community College Humanities Outcomes
	Ask questions about the meaning and value of human life and experience.

	Provide examples of how culture, history, and memories are passed on from generation to generation.

	Articulate a deepened understanding of oneself and one’s place in the world.



High School Social Studies Learning Outcomes
	Assess options for individual and collective action to address local, regional, or global problems by engaging in self reflection, strategy identification, and complex causal reasoning.

	Evaluate the impact and the appropriate roles of personal interests and perspectives on the application of civic virtues, democratic principles, constitutional rights, and human rights. 

	Analyze interactions and conflicts between various cultures in the United States.

	Assess the social, economic, and political factors affecting cultural interactions.





October 16

Table Talk: What ways would work best for you/your group to find info AND record it for use again and again throughout this class? (the journal is a hard copy option; others?)

Today you’ll be investigating:

· What is the outline/layout of the parts of the “supreme law of the land?” 
· How can you summarize what each part says for use in the future?

If online is better for you, consider… a shared file on Google Drive.

[bookmark: googledriveinst]Google Docs, Slides, etc automatically save as you work. You can easily name your files and search for them in your Drive. AND you can share them with others.

I find setting up a FOLDER to store all my class files is best for me. Here’s how to do it:

Open Chrome. 

Look for the Google Apps in the top right corner:

[image: Graphical user interface
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Find and click on the DRIVE icon

[image: ]


To make a NEW FOLDER, click on NEW on the top left corner.








Choose     New Folder

















Name your folder something useful (“Ethnic Studies” or “1st Period”). 

Open that folder and create a NEW FILE for this assignment

















Name it something useful (“Constitution Parts”).


Next, SHARE it. Click on the SHARE button:



Then set up the WHOs and HOWs for co-owning the file:Add people’s emails here.
Click DONE


















OR, if you want to only let others view your file:

DON’T put emails
Select THIS instead

















Choose HOW others can use the file:
[image: ]


Today you’ll be investigating and recording your answers to use again:

What is the outline/layout of the parts of the “supreme law of the land?” 
How can you summarize what each part says for use in the future?

October 17

Articles set out how the government would run itself. 
Constitutional Amendments 1-10 (1789) and 13 (1865) and 14 (1868) added guarantees of individual rights as limits on government power. Other amendments change the rules in the original articles.

Questions about what any part of the Constitution says/means?



Inquiry: With your large table, use the paper to make 2 lists:

1. What do you already know about ways US governments name, label, describe, categorize groups of people?
2. What do you want to know (more) about ways US governments name, label, describe, categorize groups of people?

To connect identity with government, we look specifically at:

Article VI (6) of the US Constitution
This Constitution, and the Laws of the United States which shall be made in Pursuance thereof; and all Treaties made, or which shall be made, under the Authority of the United States, shall be the supreme Law of the Land; and the Judges in every State shall be bound thereby, any Thing in the Constitution or Laws of any State to the Contrary notwithstanding.
The Senators and Representatives before mentioned, and the Members of the several State Legislatures, and all executive and judicial Officers, both of the United States and of the several States, shall be bound by Oath or Affirmation, to support this Constitution; but no religious Test shall ever be required as a Qualification to any Office or public Trust under the United States.
Discussion: Why do I bring Article 6 up after you worked on naming what you know and want to know about governments categorizing people?

October 18
Open up your notes on the Constitution and on Article 6 from yesterday—there’s going to be A LOT to add today!!

We looked at Article 6 of the Constitution, which outlawed using religion to decide who can hold office or a job in the government or to decide who gets benefits from the government of any kind.

I asked you then to think about WHY we would look at Article 6 right after we talked about governments categorizing people into groups/types and after our class defined identity as a person’s chosen story rather than a category others put them in.

Keep that same question in mind as we look at the language of 2 other parts:
Amendment 1 of the Constitution—which colonies-becoming-states demanded be added before they would all sign on to the Constitution Articles in 1790:
Congress shall make no law respecting an establishment of religion, or prohibiting the free exercise thereof; or abridging the freedom of speech, or of the press; or the right of the people peaceably to assemble, and to petition the Government for a redress of grievances.

and 
Amendment 14 of the Constitution—added after the Confederacy lost the Civil War to give former slaves full citizenship in the South as well as the North:

All persons born or naturalized in the United States, and subject to the jurisdiction thereof, are citizens of the United States and of the State wherein they reside. No State shall make or enforce any law which shall abridge the privileges or immunities of citizens of the United States; nor shall any State deprive any person of life, liberty, or property, without due process of law; nor deny to any person within its jurisdiction the equal protection of the laws.

[image: ]

Nearly 100 years later, when the Civil Rights Act was passed in 1964—you know, what Dr. Martin Luther King, Jr. and other Civil Rights activists protested for—the federal government created a set of laws that combines the
· “no religious test…as a qualification to any office or public trust” in Article 6 
with the
· freedoms listed in Amendment 1 
and the
· “equal protection of…privileges, immunities..., life, liberty and property” in Amendment 14 
to create a new set of federal laws called Title VI (6), which make sure that

State and federal governments shall 
no longer DISCRIMINATE against groups of people…
because Article 6, Amendment 1 and Amendment 14 of the Constitution outlaw this.

So, what does this look like?

Summary: 
Article 6 and Amendment 1 define what governments can NOT stop groups of citizens and non-citizens from doing: 
· believing and worshiping as they choose (religion); 
· communicating their opinions and views (speech); 
· asking questions, observing and reporting on what they interpret (press); 
· organizing (assembly) and 
· protesting/complaining (petition). 

Amendment 14 defines who is a citizen of the US and resident of a state and forbids treating citizens and non-citizens differently in laws or in enforcing laws. It also forbids using policing power against citizens and non-citizens without respecting their rights (for a warrant, to have a trial, etc).

Title 6 admits that governments had NOT been following the Constitution, then names specific kinds of people who were treated differently and outlaws anyone and anything in the federal government from doing it anymore.

Who do you think are the kinds of people Title 6 named?

Ready to see if you’re right?...

Add these to your notes on the Constitution or start a new document to take notes so you can use this information later!

The official categories of identity covered by Title 6 as they get included in specific laws at the federal and state level—

Federal code for government services/support:
In accordance with federal civil rights law rights regulations and policies, this institution is prohibited from discriminating on the basis of race, color, national origin, sex (including gender identity and sexual orientation), disability, age, or reprisal or retaliation for prior civil rights activity.
Program information may be made available in languages other than English and for Persons with disabilities who require alternative means of communication to obtain program information (e.g., Braille, large print, audiotape, American Sign Language). 
State of Washington code for businesses:

The Washington Law Against Discrimination (WLAD), Chapter 49.60 RCW, currently prohibits discrimination in the context of credit, public accommodation, real estate, and employment on the basis of race, creed or religion, color, national origin, families with children, sex, marital status, sexual orientation, age, military status, or the presence of disability. In addition, racial discrimination on the basis of hair and discrimination on the basis of citizenship status is prohibited.

Anything surprise or confuse you about the WHOs and HOWs of Title 6?

Tomorrow you get to talk about what’s missing about WHO and HOW.

October 19

Silent Check your notes/memory: Who are the kinds of people Title 6 says have suffered discrimination that must stop? (Who CAN’T be treated differently anymore?)

[bookmark: defprotectedclass]These groups/categories are called in law, “protected classes.” Today, you’re going to collaborate to assess and evaluate who is and isn’t included.

To receive credit for today’s work: Share your notes with jbaker@everettsd.org using GoogleDrive or email or turn in your Table Journal with your written responses.

Ten Minute Table Talks: discuss with tablemates/partners and record your answers in your Table Journal or shared online notes:

1. For FEDERAL protected classes, what acts of discrimination do you KNOW happened before Title 6? [Give examples of unequal treatment that used to happen. Ex: denying children of color access to equal education] 
In accordance with federal civil rights law rights regulations and policies, this institution is prohibited from discriminating on the basis of race, color, national origin, sex (including gender identity and sexual orientation), disability, age, or reprisal or retaliation for prior civil rights activity.
Program information may be made available in languages other than English and for Persons with disabilities who require alternative means of communication to obtain program information (e.g., Braille, large print, audiotape, American Sign Language). 
2. What kinds of/groups of people do you see missing from the Washington protected classes who you think should ALSO be included? 
The Washington Law Against Discrimination (WLAD), Chapter 49.60 RCW, currently prohibits discrimination in the context of credit, public accommodation, real estate, and employment on the basis of race, creed or religion, color, national origin, families with children, sex, marital status, sexual orientation, age, military status, or the presence of disability. In addition, racial discrimination on the basis of hair and discrimination on the basis of citizenship status is prohibited.

3. What acts of discrimination/unequal treatment do you know are still happening (even though it’s illegal)? To Whom, By Whom, Where/When, How?

Share your notes with jbaker@everettsd.org or turn in your Table Journal for credit.

October 20

This class defines personal identity as

the story we tell about ourselves to live the life we want,…so this means…identity is made up of one’s values (WHY), actions (HOW) and dreams (WHAT). And so this means…Every individual’s identity is their personal WHYs, HOWs, WHATs—their lived experience as their stories, not preset categories 

and group identity as

A group’s identity is values (WHYs), actions (HOWs) and dreams (WHATs) that make up shared stories. Groups are individuals who show each other [share] that their identities match. So…groups connect people who believe, act and hope in similar [shared] ways.


We examined the rules in the Constitution and federal law about how groups must be treated equally—which is Civics.

Ethnic Studies examines how groups respond to their treatment in the US. Scholars notice there is a pattern:

Resistance -> Adaptation -> Recognition -> Evolution

Today, listen/watch and reflect on a model of this pattern: the people who share the identity of LGBTQIA+
Remembering Stonewall (CBS); Stonewall Forever (Haber)

October 23

What year did the Supreme Court rule that it is unconstitutional for governments to illegalize sexuality? 
2003 in the case Lawrence versus Texas. 
You can read a well-written history of legal fight for LGBTQIA+ civil rights here.


What is the outcome of the LGBTQIA+-identity groups’ activism? Everett Public Schools Board Policy 3213P

What are the general rules about school bathroom access? Washington Administrative Code 246-366-040

What is the due process guaranteed to students who feel they are experiencing discrimination based on gender/sex? Everett Public Schools Board Policy 3210P

Table Talk: What would an informal or formal complaint about discrimination in JHS bathroom access/supplies say?
· What is happening?
· How is it discriminatory (unequal treatment)?
· Who is affected by it?
· What harm/negative effect does it cause them?

October 24

It’s ADHD Awareness Month (so of course we’re giving the PSAT!!!!).

Inquiry: How could this class give YOU, PERSONALLY, the chance to practice proven Pomodoro/ Executive Function Tips for Students?

What have data shown works to help cope with the pressures and tasks of being a student?

[image: SiteSync Wireless Analog Wall Clocks | American Time]
[bookmark: supports]Time Support
How to avoid draining your cognitive tank (and then suffering while you try to perform on empty) by dealing with your to-do list in focused bursts of energy with built-in breaks to recharge!

For Neurotypicals: Your tank works like a physical body. The Pomodoro Technique, created by a techie looking to get more done without doing more work says pace your studying, homework, writing, etc as 25 minutes of task work then 5 minutes of rest. Do this up to 4 times—then take a 10-15 minute snack/soothe break before you start the cycle again. Try this if you struggle with burn out or get less done because you’re always trying to do everything at once.
[image: How to Maximize Your Time with the Pomodoro Technique — Passion Planner]


For Exec Function Barriers: Your tank doesn’t work like a car’s gas tank. It is more like a spring: you load it, it sproings, then you can load it again. So, it works best for you to choose a task for 10 minutes of focus then 3 minutes of rest, on repeat until you’re through with the task. When you are ½ way through the day/your work time, check to see if there’s any step you missed or other task to do. Use this if you struggle to make any progress on work when you sit down to try to do it.
[image: A jack-in-the-box is a toy in which a figure in an open box is pushed down,  compressing a spring. The lid - brainly.com]


[image: ]
Intention Support:
How to direct your energy to what you want to get done (not get diverted)

NT: Prescreen your to do items to match them up to your 25 minute intervals. ENFORCE your breaks rather than letting a task go over (remember you can divide up parts of tasks to fit the time).
[image: ]

EF: Choose ONE task—the most important to do first—and SEQUENCE like a flowchart steps from what I do first (get out and open my computer) to next (open Canvas) to next (find assignment) to next (read instructions) to next (make a checklist) to next (do #1 on checklist) in 10 minute intervals until that task is complete. Then choose your next task.
[image: ]

[image: ]
Focus Support:
How to keep up or get enough energy in your brain to get ‘er done

NT: Your brain operates like a body, right? Hours before test/work time carbo load for long lasting brain power. Right before starting, gum/candy for brain activation; during long sessions, cold water for brain alertness; physical movement during breaks for brain stamina.
[image: Webster School District - Food Pyramid - Jeromie Voeltz]

EF: Your brain leaks energy, so you do best with a glucose drip—constant sips of lemonade, candy, etc—as your brain fuel line; your brain reacts to sensory input, so use personal comforts (blanket? window seat? white noise/playlist? Stim/fidget?) for insulation while working; having a separate, regular exercise routine helps clean out and strengthen your brain engine.
[image: Iv Therapy Cartoons and Comics - funny pictures from CartoonStock]

[image: ]
Motivation Support:
How to avoid getting sucked into the “have to do” void

NT: You can discipline your brain. Set a maximum time to work; rank to-dos by importance to deal with; tackle your tasks in intervals with breaks; and stop to reward yourself for the effort it took. (Rewards teach your brain to function more effectively!)
[image: ]

EF: You can coach your brain. Say what you’re doing/thinking out loud as you go; during work time, stick your task stuff—including snacks, comforts—right in front of your face (not somewhere you have to look away to get to: underneath your desk, in your bag, in the fridge, etc). Put everything else—other tabs, other tasks—out of sight. At each new step say you’ll do your goal out loud; reward yourself with something fun/soothing when you complete a task.
[image: How to Talk to Yourself so You will Listen, Part I: Understanding Self Talk  — Gretchen Schmelzer]

Discussion: How should class be set up/run to give you the chance to practice/ experiment to find what works for YOU, PERSONALLY?

I can offer:
Timers
Stim/fidgets
Journals (extra ones, for to dos, checklists)
Candy
Granola Bars
Blankets
Choice of seating
Bathroom access on demand
OK to bring drinks
OK to take breaks
OK to move around
OK to set personal study agenda in class
Assignment task list/rank/step sequencing help
Assignment check ins for progress, questions, help

What do you want to try out in class?—I’ll structure the time/activities to match!

October 26

Race: The Power of an Illusion


October 27

10 minutes: Listen to me read an article aloud (hard copy on your table) and the question I am asking you to discuss today:

Table Talk 1: Ladd asks for your thoughts on his observations about how workplaces think of diversity and identity. What do you KNOW about how certain traits or qualities of identity might be “useful,” “useless,” “restrictive” and/or “inclusive” when applied to people working together?

3 minutes break

10 minutes: Discuss the question at your table/write your answer if you’re working alone.

The first visual he cites is here: 

[image: Diagram

Description automatically generated]

From: Loden, Marilyn, and Judy Rosener. Workforce America! Business One, Irwin, 1991.

3 minutes break


Table Talk 2: Here is an employer training group’s visual for thinking about diversity in workplaces. What traits would you replace, add or change so it includes the important PUBLIC parts of YOUR, PERSONAL identity (story)?

[image: Chart, sunburst chart
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From Archway Community Services, Abbotsford, British Columbia.


October 31

Treat: today we’ll process info in 5 minute “fun size.”

AND

Trick: Take NOTES because you will use this info again and again!

Here are the current official federal categories of race used in the US:


· [bookmark: races5]American Indian or Alaskan Native.
A person having origins in any of the original peoples of North and South America (including Central America), and who maintains tribal affiliation or community recognition. 

· Asian.
A person having origins in any of the original peoples of the Far East, Southeast Asia, the Indian subcontinent including, for example, Cambodia, China, India, Japan, Korea, Malaysia, Pakistan, the Philippine Islands, Thailand, and Vietnam. 

· Black or African American.
A person having origins in any of the black racial groups of Africa. 

· Native Hawaiian or Other Pacific Islander.
A person having origins in any of the original peoples of Hawaii, Guam, Samoa, or other Pacific Islands. 

· White.
A person having origins in any of the original peoples of Europe, the Middle East, or North Africa.


Table Talk 1: 
What do you think counts as “having origins in?” 

What doesn’t count? 

Why?

How do you think someone could prove their “origins?” 

What proof would NOT count?

Why?


Table Talk 2:
Who do you think counts as “original peoples?” 

Who doesn’t count? 

Why?

How do you think someone could prove/test that a “people” was original or not? 

What proof/tests would NOT count?

Why?


Table Talk 3:
What do you think is meant by the term “Native?”

What do you think counts as “maintains tribal affiliation or community recognition?”

Here’s the official government definition:

Any individual who (1), irrespective of whether he or she lives on or near a reservation, is a member of a tribe, band, or other organized group of Indians, including those tribes, bands, or groups terminated since 1940 and those recognized now or in the future by the State in which they reside, or who is a descendent, in the first or second degree, of any such member, or (2) is an Eskimo or Aleut or other Alaska Native, or (3) is considered by the Secretary of the Interior to be an Indian for any purpose, or (4) is determined to be an Indian under regulations promulgated by the Secretary (The Indian Healthcare Improvement Act, Public Law 94-437, 25 U.S.C. 1603(c)-(d)).

Spooky! Blood Quantum is used to decide who is a member! We’ll discuss this and what/how Indian groups are recognized/ terminated by states and the US government, etc later in this class, I promise!

Table Talk 4:

What do you think is meant by a “racial group” versus what is meant by a “people?”

Why do you think the government only uses “racial group” and not “peoples” for (not North Africa or the Middle East but…) Africa?

What do you think counts as “black?” 

What doesn’t?

Why?


Table Talk 5:

How do definitions you thought of for “black” relate to this image?

[image: Map
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Chaplin G., Geographic Distribution of Environmental Factors Influencing Human Skin Coloration. American Journal of Physical Anthropology, 125:292-302, 2004; map updated in 2007.

November 1

Investigation: What is “race,” and where does it come from?

Silent Reflection: Think back to what you took notes on and discussed yesterday in here. The US government’s definitions for “the” 5 races. Having origins in, being the original people of a place, being a racial group instead of having peoples. 

[bookmark: _Hlk149801027]Now answer this college level question in your head:

What does this mean the US government act like “race” is?—what does it think “causes” race?

We’ll have a bunch of important definitions to take notes on today, so I will be chunking up this info to give you breaks and time to capture what you learn and how you respond to what you learn. Use table journals or digital notes to get your thoughts down. You’ll be returning to these ideas, so you don’t want to have to start over!

[bookmark: racismterm]Race is not a term used outside of the US to describe someone’s ancestry, because using it this way is tied to 1700s theories now called scientific racism (where the Nazis got the idea of the Aryan Race and colonists the justification that natives everywhere on earth were inferior/less human than Europeans). 

Racism means “treating people differently based on skin color” today in the US. 
But, outside of the US racism means “believing human individuals and peoples are members of different ‘races’ based on their ancestry.” 

This is important. 

Theories that there are different types of humans based on “origin” is debunked (proven inaccurate). SO, assigning a group “race” to persons or peoples is rejected outside of the US as “racist ideology.” 

Just like this class challenges you to unlearn identity as categories of people, this class challenges you to unlearn the US government’s debunked theory of race as categories of people. 

3 mins break

Inside the US, systemic racism is the academic term for how scientific racism to this day in government and society causes people harm through discrimination.

Still iffy about whether the concept of “race” as a difference between human groups is valid? Let’s hear from a credible source on this (see if you recognize the map!): Bill Nye, on TikTok, no less.

Mr. Nye implies by saying “That’s IT,” that there were (are still) other so-called “scientific” theories about why people living in different parts of the globe are “different races” from each other.

What were those theories? (and how much of them are still around…maybe even in our own heads?)—

[bookmark: scirac]Scientific Racism

Since ancient times, European, African, American and Asian empires captured, enslaved and integrated people from all over the world into their societies (especially their militaries/navies). Yet people are often surprised to learn that there were Black “Romans,” Asian “Greeks, “White” Ottomans, Japanese “Mexicans.” Remember what Adichie said, “there is a danger to having only a single story.” 

The 1700s alone looked like this:
[image: Map

Description automatically generated]
https://commons.wikimedia.org/wiki/File:1700_CE_world_map.PNG

Since sailing ships and knowledge have allowed it, colonizers have arrived on the shores of every continent looking to settle and control inhabitants’ lands and resources for their benefit (at the expense of the natives). 

European natural historians—the scientists of their time—invented a new term race, from the French rasse meaning “local strain” to categorize differences between themselves and other peoples, which they thought were related to geography (especially climate), like the variation in plants and animals. 

They made the most basic mistake you can make in science, however. 
They assumed their own appearances, cultures, languages, clothes, etc were right/best, and everyone who looked, thought, spoke, acted differently were wrong/less. 

You and I might assume that Natural Science beliefs about race were (and are) always tied to skin color. Nah. Check this out:

Charles Kingsley famously wrote from Ireland in 1860: “I am haunted by the human chimpanzees I saw along that hundred miles of horrible country...to see white chimpanzees is dreadful; if they were black, one would not see it so much, but their skins...are as white as ours.”

The Irish were indeed seen as black. John Beddoe wrote in his monumental and authoritative Races of Britain published in 1862, that all men of superior race were orthognathous -- had less prominent jaw bones--, while the Irish and the Welsh were prognathous. He also held that the Celt was closely related to Cro-magnon [an early branch in human evolution] man, so "Africanoid."

In 1934, G. R. Gair could still claim that while most of the inhabitants of the British Isles belong to the "tall, stolid, phlegmatic northern race," the "Nordic race," in the "western part of the British Isles we have a branch of the Mediterranean race" and a consequently "marked distinction in mental outlook and culture." It was also held that the Irish possessed "a higher ratio of criminals", and that "possibly also to inherent racial reasons, it is also an ascertained fact that the Irish are more subject to certain diseases than the Nordics;" and "insanity, and other undesirable features, are greatest...in those classes in which the Irish form the greater section of the population."
https://journals.openedition.org/transtexts/1011

So, skin color=race is a later, not the original theory of race. 
See:
According to the Oxford English Dictionary, the first appearance in print of the adjective white in reference to “a white man, a person of a race distinguished by a light complexion” was not until 1671—centuries after the beginning of European colonization of “the New World.” Colonial charters and other official documents written in the 1600s through the early 1700s rarely refer to European colonists as white.

3 mins break

Beginning in Virginia, the status of free people of African descent/origin in the British colonies was attacked, while white indentured servants were given new rights and status. The word white became more widely used in public documents and private papers throughout the colonies. This makes sense because in 1691, Virginia made a law that only people of European descent who did not “have one drop of African blood” could become citizens (this would include, later, the Irish and other “inferior” races living in Europe). Anyone of African descent was labeled black and barred from citizenship. Other colonies soon passed similar laws.


[image: A portrait of a person

Description automatically generated with medium confidence]
Carolus Linnaeus (1707-1778) was a Swedish Botanist and the father of the science of biological taxonomy. (You know…this:)
[image: Plant & Animal Classification Guide (Biological Taxonomy) – Fauna Facts]

In 1735, Linnaeus decided there were sub-species of humans. He theorized two mythical races: Feris, or wild human walking “on all fours,” and Monstrous, giant humans from Patagonia [southern South America], which he believed to be mutants. The other races he theorized were:

Afer, Africans, had black, silky skin, frizzled, black hair, flat noses and swollen lips. The women, he said, were without shame having their breasts exposed and lactating profusely. He called them stoic and relaxed, crafty, lazy, negligent and governed by their whims.

Americanus were indigenous people of the Americas. He described them as having red skin, standing erect, with straight, thick black hair, wide nostrils, harsh faces, and scanty beards. He described their character as obstinate, irritable and merry and free. He claimed they were ruled by customs, such as painting their bodies.

Asiaticus people, Asians, were sickly and had yellowish skin. They had black hair, dark eyes and stood and walked stiffly. He said Asiaticus people were greedy, indecently dressed with loose garments, arrogant and governed by opinions.

Europaeus, Europeans, were described by Linnaeus as muscular, having white skin, standing erect, having long, flowing hair and blue eyes. Europaeus were positive and optimistic, acute and inventive, decent and clothed and ruled by laws. 

Reflection/Break

November 2

Get your notes out from yesterday’s discussion. (Here’s some Patagonian Monsters and Feris Humans)

[image: Patagonian monsters: Dog-headed monsters][image: Planar Adventures for Dummies: The Súccarath]

And maybe….Sasquatch?

[image: ]

5 mins Civics Reflection: 
How do the current US government’s categories and definitions of race line up with the 4 races (not Feris or Monstrous…unless?...) imagined by Linnaeus in 1735? 
What does this new info make you think the US government believes “race” is?
How does the US government’s categories fit the definition of Racist Ideology?

Ethnic Studies Question:
Scientific Racism invents the idea that there are different types of humans based on geography and climate. There is definitely Colorism in these theories. 

How do we get from Linnaeus’ theory to the peculiar US idea of race and racism?

[image: ]
George Louis Leclerc, Comte de Buffon (1707-1788) was a French Natural Scientist. Buffon disagreed with Linnaeus, believing there was only one human race. He theorized that the people closest to the original “pure” human race lived west and north of the Caspian Sea. The difference in people came because “degeneration” [weakening/ worsening] of the pure race increased the further away people lived from Europe (because of climate), and people with the darkest skin were the greatest “degenerates” of the race.

His opinion mattered, because he argued degenerate peoples “have neither the power to improve themselves, nor can they bring about the necessary technological domination of nature” to advance like the purer peoples had. Buffon declared Europeans must dominate them (enslave and/or colonize them) and subdue nature (destroy habitats and replace them with European agriculture and mining) to “save” and “develop” degenerates.

Purity and degeneration are core ideas of supremacy, the racist ideology that there are different types of humans and that some types are inherently better quality than others. White Supremacists and Nazis in the 20th and 21st century believe as Buffon did in the 18th century, that a certain group of White people is the most pure/highest form of humans, and all others are lesser than them.
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Johan Friedrich Blumenbach (1752-1840) was a German anatomy professor. He agreed with Buffon’s supremacist ranking of “races” and claimed he could determine the “race” of a person based on the shape and size of their skull. He became a well-known and respected scientist in Europe and the United States. 

Blumenbach changed Europaeus to Caucasian, Afer to Ethiopian, and split Asiaticus into two races, Mongolians for most of landlocked Asia and Malayans for Southeast Asia, making a total of five distinct races. He considered Mongolians to be the least “degraded” and Ethiopians the most degraded from Caucasians. 

Reflection: How does Blumenbach’s revised theory of races line up with the US government categories AND stereotypes (including positive ones) of Asian-Americans?

Of the term Caucasian, Blumenbach wrote, “I have taken the name of this variety from Mount Caucasus, both because its neighborhood, and especially its southern slope, produces the most beautiful race of men, I mean the Georgian; and because all physiological [anatomy and intellect] reasons converge to this, that region, if anywhere, it seems we ought with the greatest probability to place the [original, pure form] of mankind.”

The “Aryan Race” is identified with Blumenbach’s Caucasus region by the Nazis, who made it the Supreme Race of humans in their ideology. Removing non-Aryans from Germany and its territories by killing them became their goal leading up to and during World War II. The Holocaust and millions of civilian casualties of combat were the result.

[image: A portrait of a person

Description automatically generated with medium confidence]
Samuel George Morton (1799 - 1851) was a U.S. physician in Philadelphia, PA, who believed in Polygeny—a debunked pseudoscience claiming humans were made up of several, separately evolved species. 

When he died, the New York Tribune wrote, “probably no scientific man in America enjoyed a higher reputation among scholars throughout the world than Dr. Morton.” 

Supremacist in his theories, he argued that Africans’ “social position, in ancient times was the same as it is now; that of servants and slaves.” To explain away advanced ancient Egyptian civilizations, he claimed elite Egyptians were Caucasian, not Ethiopian!!. Biologists in the US—and school textbooks teaching biology to students (like mine in high school!)—adopted his system for identifying the 3 major “races” of humans: Caucasian, Negroid and Mongoloid.

Below are quotes from his book, Crania Americana (1839), describing each species of human:

Europeans [Caucasian]:
This race is distinguished for the facility with which it attains the highest intellectual endowments . . . The spontaneous fertility of [the climate of the Caucasus] has rendered it the hive of many nations, which extending their migrations in every direction, have peopled the finest portions of the earth and given birth to its fairest inhabitants.”

Asians [Mongoloid]:
This large population human species is characterized by a sallow [yellow--Mongol] or olive [brown—Malayan] colored skin. In their intellectual character they are ingenious, imitative, and highly susceptible of cultivation [learning--Mongols] . . .So versatile are their feelings and actions, that they [Malayans] have been compared to the monkey race, whose attention is perpetually changing from one object to another. 

Americans [American Mongoloid]:
The American Race is marked by a reddish-brown complexion, and are averse to mental cultivation and slow in acquiring knowledge; restless, revengeful and fond of war and wholly destitute of maritime adventure [knowledge/skill in sailing]. They are crafty, sensual, ungrateful, obstinate and unfeeling, and much of their affection for their children may be traced to purely selfish motives. They devour the most disgusting [foods] uncooked and uncleaned and seem to have no idea beyond providing for the present moment . . . Their mental faculties, from infancy to old age, present a continued childhood . . . [Indians] are not only averse to the restraints of education but for the most part are incapable of a continued process of reasoning on abstract subjects.

Africans [Negroid/Australoid]:
Characterized by a black complexion and black, woolly hair [or wavy, for Australoid]. In disposition this race is joyous, flexible, and indolent [lazy]. The many nations which compose this race present a singular diversity of intellectual character, of which the far extreme is the lowest grade of humanity . . . The moral character of Africans is also widely different in different nations . . . They are proverbially fond of their amusements, in which they engage with great exuberance of spirit, and a day of toil is with them no bar to a night of revelry. Like most other barbarous nations their institutions are not infrequently characterized by superstition and cruelty. They appear to be fond of warlike enterprises and are not deficient in personal courage, but, once overcome, they yield to their destiny and accommodate themselves with amazing facility to every change of circumstance. They have little invention but strong powers of imitation, so that they readily acquire mechanic arts. They have a great talent for music, and all their external senses are remarkably acute.

Reflection/break

Table Talk: Refresh your memory of political geography:
[image: Asia Map | Infoplease]

And of the US government definitions of 3 races:
Asian. A person having origins in any of the original peoples of the Far East, Southeast Asia, the Indian subcontinent including, for example, Cambodia, China, India, Japan, Korea, Malaysia, Pakistan, the Philippine Islands, Thailand, and Vietnam. 

Native Hawaiian or Other Pacific Islander. A person having origins in any of the original peoples of Hawaii, Guam, Samoa, or other Pacific Islands. 

White. A person having origins in any of the original peoples of Europe, the Middle East, or North Africa.

Now, here is a map from 1861 (the year the Civil War began in the US and 2 years after Darwin published Origin of the Species explaining his theory of evolution: that genetics is what determines whether species thrive or die out in their environments) categorizing people living in Asia.

Compare this to today’s US government definition of the “original peoples” who count as White, Pacific Islander or Asian—how do they relate?

Mount Caucasus



http://www.columbia.edu/itc/mealac/pritchett/00maplinks/modern/racialmap1925/racialmap1925.html

November 3

I’ve talked a lot (instead of you hearing from others), and it’s been about history (not current issues). Let’s change it up today!

Battle Against M I S information
[image: ]
Choose your fighter!

US government shutdown
Israel-Hamas War
Southeast Asia
Africa















Your mission: Find the best 4 sources of accurate information that CORRECT misinformation you’ve been taught or seen/heard about 1 of the 4 topics above!

Submit links to the 4 sources to Canvas or via email to jbaker@everettsd.org.

November 6-7

College App Day is WEDS—1st-3rd period. Sign up on Naviance WHAT’S NEW (homepage).

Veteran’s Day Assembly on Thursday; Friday is a holiday.

The Assembly will include a slideshow of current students’ and staff members’ family members. You can contribute by filling out the following form: https://forms.gle/3bZLdYW5ixbHPMuB8 (also linked on my website main page)

Table Talk: 
What do you know about Native American service in the US military?

Let’s listen/watch the most famous Native American WWII veterans explain their experience and how they feel about their service.

Code Talkers (Colburn)—Part 1

As you watch, note the things you learn that are different/more than what you had been taught in school.


November 8

COLLEGE APP WORKDAY


November 9

Code Talkers showed us details of Native Americans’ US military history that we didn’t know. If you thought the story of Navajo code sounded unbelievable, get ready for THIS:
Listen to Brookes.
Want more?

· From Canada’s Maritime History Archive, Mr. Phillips’ memoriam
· From Military.com, Jeff Edwards column:
If you haven't yet heard of Mr. Phillips, don't be discouraged. His name isn't a household word yet, although it probably should be.
I came across Lanier's name in the course of my research. As a Sonar Technician myself, I wanted to find out about the first African American Sonar Technician in the U.S. Navy. His name, I learned, was Lanier Phillips. 
Lanier was born in Lithonia, Georgia, in 1923. In the early decades of the twentieth century, De Kalb County was Ku Klux Klan country, and the Klan ruled Lanier's home town. There was only one school for black children, and in 1929, the Klan burned it down. Like every other African American in Lithonia, Lanier lived in constant fear. He dreamed of a different and better life, but what else was there?
In October of 1941, at the age of eighteen, Lanier joined the Navy. As he puts it, "I didn't want to be a sharecropper and the Navy was the only other choice I could see."
In 1941 the only rating open to African American Sailors was Messman, sometimes called Steward's Mate. Messmen cleaned, served, shined the shoes of the officers, and generally performed tasks that were considered too menial for white Sailors. The Navy was still strictly segregated. Blacks and whites had separate berthing compartments, separate heads (bathroom facilities); they even ate separately. White enlisted Sailors took their meals on the mess decks. White Officers ate in the wardroom. Black Sailors had to eat standing up in the Messman's pantry.
In the Navy, Lanier found himself facing a different breed of discrimination. "It wasn't quite like jumping from the frying pan into the fire," he told me with a chuckle. "It was more like jumping from the frying pan into the kettle. It wasn't quite so hot, but it was pretty close."
The Navy didn't go in for whippings or burning crosses, so it was better than the Klan. But not a lot better. It wasn't really safer either. In the Navy, the Klan couldn't grab a man out of his own house in the dark of night, the way they could back in De Kalb County. But, as Lanier would be quick to remind you, Nazi U-boats were already torpedoing ships off the East Coast of the United States. American Sailors were fighting and dying in the Atlantic long before war was declared in December of '41.
Lanier was stationed aboard USS Truxton (DD-229), a destroyer home ported in Boston. The Truxton was assigned to escort duty, protecting convoys of merchant ships from U-boats.
In February of 1942, the Truxton and two other Navy ships ran aground in one of the worst recorded storms in the history of the North Atlantic. The flagship, USS Wilkes, was re-floated within three hours, but the Truxton and Pollux were pounded against the rocks until both ships broke up and sank.
As Lanier spoke to me about the disaster, his normally playful voice grew quiet and solemn. His smooth speech mannerisms became halting and a bit disjointed.
"We were about two-hundred yards from shore," he said. "The waves would pick the ship up and slam it down into the rocks. It just broke in two, like you would take a pencil and snap it in half. Crude oil was everywhere. Everybody was covered in oil. It was twenty below zero, and the oil just jelled. It was like tar.
"My boss, Third Class Henry Langston, was from Truxton, Virginia: right outside of Portsmouth. And Houston, he was from New York. Billy Gene Turner was from Pine Bluff, Arkansas. And we had one Filipino, Tom Dayo. They all died.
"We thought we were in Iceland, you see? The storm had blown us everywhere. We had no way of knowing where we were, so we thought we were in Iceland. And my friends said they'd probably lynch us if we went ashore. Negroes...that's what they called us back then...were not allowed to set foot in Iceland.
"I got on the last raft. The other Stewards wouldn't come. By that time, about half of the crew had been washed overboard. But the other black Sailors said, 'why try to make it? We'll wait till the Navy gets here.' By then, the planes were starting to fly over. But none of the other Steward's Mates made it ashore. They didn't get rescued. The ship just broke apart, and they died."
In all, 110 Truxton Sailors were drowned, frozen to death, or battered to death by the rocks. Ninety-three Sailors from the Pollux died as well.
Of the 46 Sailors who escaped the sinking of the Truxton, 45 were white. Lanier Phillips was the only African American survivor. The other black and Filipino Sailors remained aboard the ship as it was torn apart on the rocks, more willing to take their chances with the sea than with the lynch mobs they expected to find ashore.
The Sailors who did make it to shore found themselves at the foot of a three hundred foot tall cliff, covered in ice. Sick from oil and swallowed seawater, most of them were too exhausted, too battered, and too frozen to even think about such a climb.
Seaman Second Class Edward Bergeron still had a bit of life in him, and he had a knife. He cut handholds into the ice, and managed to drag himself to the top of the cliff. When he reached the top, he spotted lights in the distance, and went for help. The local citizens brought ropes and slings, and made trips up and down the cliffs until every surviving Sailor had been rescued.
Lanier had lost consciousness at the bottom of the cliffs. He woke to find himself lying on a table in an unfamiliar building, under the care of several white women. Other Sailors lay on nearby tables, also under the care of local women. The ladies were washing the Sailors with warm water, trying to pull them back from hypothermia, and also to wash the tar-like crude oil from their bodies.
Lanier quickly realized that he was naked. His mind flew into panic mode. He was a black man ashore in Iceland. That alone might be enough to get him lynched. To make matters worse, he was naked in the presence of white women, and they were touching his body. That had to be enough to get him killed.
The only thing hiding the color of his skin was the crude oil that coated his body. For the moment, every one of the rescued Sailors were black. But, when the oil was washed off, the rest of the survivors would be white. Lanier would still be black. And then things were going to get ugly.
One of his caretakers kept scrubbing the same spot over and over again. "This poor boy," she said. "The oil has gotten into his pores. It just won't come off."
Lanier decided that the sooner the truth came out, the less trouble he would be in. "Ma'am, that's not going to come off," he said. "That's the color of my skin."
And it was out in the open. He was a naked black man in Iceland. His situation could hardly be more damning.
But Lanier was not in Iceland. The storm that had wrecked his ship had pushed them far off course. This was not Iceland at all, but St. Lawrence, Newfoundland.
The lynching that Lanier was expecting never materialized. Quite the contrary. The color of his skin didn't seem to matter to the people of St. Lawrence. They lavished Lanier with every bit of the dignity, respect, and tenderness that they showed the other Sailors. A local family took him into their home and cared for him through the night.
As he lay under the blankets of an unfamiliar bed in the home of a white family, Lanier began to reevaluate his personal worth. His entire life, he had been raised to believe that the color of his skin made him somehow inferior to white people. He had been kicked, abused, threatened, and belittled. Even the Navy, his chosen service, reminded him constantly that he was of less importance than his white shipmates. And now, here was a white family - an entire white community - treating him as though the color of his skin didn't matter at all.
Lanier has said a thousand times since that his brief encounter with the people of St. Lawrence was a life changing experience. Before that freezing February night in 1942, he had accepted racial discrimination as an inevitable fact of life. He certainly hadn't wanted it or liked it, but he had accepted it. Things had always been that way. How could they be different?
He wasn't the same man after St. Lawrence. He had seen life as it could be: life as it should be. He knew that he was worthy of fair treatment and respect. He knew that a society could exist in which the color of a person's skin was irrelevant. He had seen that society, walked its streets, and been invited into its homes.
When teams of Sailors came through St. Lawrence the next day to round up the survivors of the shipwreck, Lanier realized that he was going back to the same sort of treatment that he had left behind, in both the Navy and in his own country.
Two years after the sinking of the Truxton, he was transferred to Jacksonville, Florida. When his train arrived in Jacksonville, he searched the train station for a place where a black man could buy a meal. The usual 'Colored Only' signs seemed to be missing, so he asked a Military Policeman for directions. The MP didn't know, but he directed Lanier to a hall where German and Italian prisoners of war were eating lunch, and advised him to ask one of the guards.
As soon as Lanier stepped into the hall, he was seized by a Jacksonville Policeman, and shoved to the ground. The Policeman put a boot on Lanier's neck, and threatened to shoot him in the head for daring to set foot in a room where white men were eating. Lanier was in uniform at the time. While captured enemies were treated with dignity and respect, this American serviceman in the uniform of his country lay on the ground at gunpoint, enduring threats and racial insults. Lanier's only defense was to think back to St. Lawrence, and to remind himself that he deserved better.
He continued to do his job and to endure.
In the late nineteen-fifties, after 17 years of shining shoes and washing dishes, he had another life-altering realization. The status quo would never change unless somebody changed it. Lanier recognized that he needed to do his part to bring that transformation about. He wrote a letter to the first African American Congressman, as well as the Bureau of Naval Personnel, informing them that he was qualified to be more than a Mess Attendant. He requested a technical school: any technical school.
It was an extremely courageous thing to do. Back then, minorities didn't dare question Navy policy. They didn't petition senior Navy leadership for redress of wrongs, or even suggest that they should receive the same treatment or benefits as white Sailors. Lanier's letter to the Bureau of Naval Personnel could have brought him all manner of grief. Instead, a few months later, it brought him new orders. He was to report to Fleet Sonar School in Key West, Florida, for training as a Sonar Technician.
If Lanier thought his troubles were over, he was mistaken. When he arrived at Fleet Sonar School, he ran into another barrier. To qualify for Sonar training, he needed a security clearance. Before granting a clearance, government investigators were required to locate and examine records regarding an applicant's parents and grandparents, to verify a Sailor's citizenship and identity, and to cross-check for disqualifying criminal activity. For most students, the process was quick and routine. For an African American, it was a problem. Many counties and states didn't begin maintaining records for African Americans until well into the twentieth-century. There were few, if any, records for Lanier's family. Government investigators could not find the information they needed to certify Lanier's clearance.
And so he waited, for days, weeks, and then months, while the system tried to cope with a situation it had never been designed to handle. After all, who could have imagined that a black man would ever need a Security Clearance?
While Lanier waited for news of his clearance, the Sonar School Counselor tried chipping away at his willpower. "You're too old to learn something this technical," the man told him. "The rest of the students are young, and their minds are sharp. You won't be able to keep up. They're all better educated than you are." That much was certainly true. Many of the white students had college; Lanier was almost entirely self-educated.
When everything else failed to discourage Lanier, the Counselor resorted to bribery. He offered Lanier a promotion to Chief Steward's Mate. He even promised to backdate the promotion to the previous October, which would entitle Lanier to nearly a year's worth of back-pay at a Chief Petty Officer's salary. To a black man in the 1950's, it was a veritable fortune. The money and promotion were his for the taking. All he had to do was drop out of the Sonar program.
Lanier looked the Counselor in the eye and said, "Sir, if you want me out of Sonar School, you're going to have to throw me out. Because I am not leaving otherwise."
Against all odds, Lanier's clearance was finally approved. He was admitted into Sonar School.
Many of the Counselor's words proved to be true. The other students were younger and better educated. They also had the benefits of solidarity and camaraderie.
Lanier's companions were isolation and discrimination. But he had a secret weapon. "I studied harder than everyone else in that school," he told me. "Those other boys were there for themselves. If one of them flunked out, it was his problem and his alone. But I had the future of black Sailors to think about. If I didn't make it, the next black man would have it ten times as hard."
Another man in his situation might have become bitter and disillusioned. Lanier buckled down and worked harder, determined to prove that a black man could excel in a technical rating. His hard work paid off. In 1957, he became the first African American Sonar Technician in the United States Navy.
Following Sonar School, he reported to a destroyer, USS Bailey (DD-713). When he arrived on the quarterdeck, the Officer of the Deck tried to send him down to the Steward's berthing, with the rest of the black Sailors. Lanier shook his head, presented his written orders, and said proudly, "No Sir! I'm not a Steward's Mate. I'm your new Sonar Technician."
Lanier went on to tell me at length about some of the things he did afterward to demonstrate his technical abilities to a disbelieving Navy. I'd love to print them all here, but this column has already grown too long. Let me just say that the Navy did begin to change, and the Lanier Phillips was one of the catalysts. He didn't restrict his efforts to the Navy, either. In 1965, four years after his retirement from the Navy, he marched with Dr. Martin Luther King Jr. at Selma, Alabama. As a civilian technician, Lanier went on to work with EG&G and the ALVIN deep water submersible team, demonstrating time and again that an African American man can function at the absolute pinnacle of technical excellence.
Lanier is incredibly proud of today's Navy. He holds the Navy up as a model of what Equal Opportunity should look like. He's pleased to have had a hand in bringing it about. And, as he told me near the end of our interview, "That's not too bad for a guy who started out shining shoes."
November 13

“Race” traits from scientific racism still exist in stereotypes in the US today.

Table Talk: Some Brave Space discussion today—must be sensitive to how others are reacting/feeling about what you say.

IF you are comfortable being honest but also careful, discuss with at least one other person. You may write your answers instead for credit.

· In the US, what kinds of people have you seen/heard get described in the following ways? (any “group” category)

· What kinds do NOT get described this way?

(All of these are taken from studies of stereotyping/derogation; some are stereotypes of “Americans.”)

In alphabetical order:
	answer a question with a question

	arrogant, chauvinistic

	arrogant, power hungry, intrusive

	artistic

	authoritarian, disciplined

	calm, cool, collected

	caring most about money, judging all things by their economic value, scorning those of lower socioeconomic status.

	cold, emotionless

	competitive, goal-focused

	corrupt, arrogant, cold and bloodthirsty

	devoid of self-control and unable to handle responsibility

	docile or submissive

	don’t care about education

	drug users and crack addicts

	dumb, evil, lazy, poor, cannibalistic, smelly, uncivilized, un-Christian

	eternally happy, caring uncle/aunt

	excessively nationalistic and obnoxiously patriotic

	fair, just, reasonable

	family-oriented

	friendly, talkative, and open to conversation

	good-natured, kind, honest and intelligent

	great athletes and superb singers and dancers

	greedy and miserly

	groupthink

	gun nuts

	hardworking

	having a "natural ability" and are stereotyped as being physical specimens

	highly radicalized, violent

	hive-mind

	hotheaded, emotional

	individualism characterized by toughness and self-reliance

	inherently sexual/sensual

	inspirational, magical

	lacking intellectual curiosity, ignorant of other cultures, places, or lifestyle

	lacking warmth, incompetent

	lazy and irresponsible

	liars, untrustworthy

	macho, tough guy

	militaristic

	misogynistic, paternalistic

	naturally smart, particularly in math and sciences, wealthy, and hard-working/self reliant

	nerdy in computers and science

	noble, peaceful people, who lived in harmony with nature and each other

	obedient to their parents, authority figures

	obsessed with grades/achievements

	party/play rather than work

	perverted, deviant

	poor, miserable peasants who live in fear of monsters/outsiders and their own government

	poor, traumatized, homeless

	primitive, childlike, believe in witchcraft 

	reckless and imprudent

	reliable, loyal

	robotic, calculating, unfeeling

	sad, lazy, dimwitted

	self-effacing, self-sacrificing

	snobby, entitled

	spiritual, enlightened

	superstitious, illogical

	tricksters, con-artists

	uber-efficient

	violent and controlled by criminal networks

	violent and criminals

	wild, primitive, uncivilized and dangerous

	wise, caring, generous

	won’t—or can’t—follow rules

	workaholics



Compare today’s stereotypes to what the Byzantine Empire in the 1000s said about their slaves who had been captured from…

Wait for it…

the Caucasus area!


Chastity is unknown and theft is rampant among them. Coarse is their nature and coarse is their speech…..He only works under the threat of the cane or the stress of fear. When you find him lazy—it is simply because he delights in laziness and not because he does not feel equal to work. You must then take to the cane, chastise him and make him do what you want. (Reilley)

November 14
Time to add to our class re-definitions!
Silent Reflection: Think about the word identity. What did you USED to think this word meant? What kinds of identities were you USED to hearing talked about?

Now—think back to how THIS CLASS defines identity. Can you recall it? What do we say an individual’s identity is?...what 3 things is it made up of? How do we define a group’s identity in this class? In this definition, how are groups formed and why are they formed?

Ready to see how well you remembered? Let me read you the class definitions:

Identity is the story we tell about ourselves to live the life we want,…so this means…identity is made up of one’s values (WHY), actions (HOW) and dreams (WHAT). And so this means…Every individual’s identity is their personal WHYs, HOWs, WHATs—their lived experience as their stories, not preset categories. Which leads us to…A group’s identity is values (WHYs), actions (HOWs) and dreams (WHATs) that make up shared stories. Groups are individuals who show each other [share] that their identities match. So…they connect people who believe, act and hope in similar [shared] ways.

What parts of the definition stuck with you? What parts got muddled or slipped away? How does the class definition contrast with the definition you USED to think of? 

Is it hard for you, personally, to shift from the old way to accepting part or all of the new definition? Why or why not?


As you know, this class also re-defines the term racism to mean:

believing groups of people are inherently different [born smarter, more beautiful, more moral, harder working, better athletes, etc] from other people based on their ancestry.

And you showed yesterday that you know that ethnic groups (and other groups) are stereotyped as if they are different “races” still today. 

You are ready to work together to come up with a workable answer to this college level question:

How should this ETHNIC STUDIES class define ethnic group? (so it doesn’t contradict our other definitions)

· What must I do and NOT do when I teach about ethnic groups so that I am not teaching you racism or reducing ethnicities to preset categories? 

· What must you do and NOT do when you apply the class definitions of identity and racism to your assessments about ethnic groups to meet the standards for your grade in this class? 

November 15
I am so proud of how you are tackling the question central to this class. Does it help to know…

We’re not the only ones who see the problems with defining ethnic group!

Some sources:

While race and ethnicity are considered separate, ethnicity is often used to categorize people just like race categories are used in scientific racism, for:
dividing humans up into groups based on qualities assumed to be essential or innate to the group (like shared ancestry or shared behavior). 
According to the United Nations' Convention on the Elimination of All Forms of Racial Discrimination, there is no distinction between the use of terms racial and ethnic when it comes to discrimination. 

Racial and ethnic groups are not an inherent feature of human society, but constructed in different ways that vary according to time, place, and political interests. Mutable and fluid, the history of these categories reflects not melanin or nationality, but power. (Race: The Power of Illusion)

Yesterday, your discussions were showing you recognized what these experts and authorities on the topic argue! (hah!—take that “I don’t think high school students can handle this.”)

What I heard you saying (a recap):

Ethnicity relates (somehow!!) to SHARED
· Ancestry (family connections to the group)
· Geography (location where group’s family connections are originally “from,” like nationality)
· History (what a group experienced/did in the past)
· Language (the ways a group understands each other’s meaning/messages)
· Religion (a group’s faith/belief system/worship)
· Culture (how people in a group behave, celebrate, etc with each other)
BUT…ethnic groups are NOT preset categories, because they are
· Diverse/Multiple (people are not clones!)
· Mixed (people are not only in or out)
· Overlapping (groups cross over into other groups)
· Self-Identified (ethnicity is not inherent, innate or assigned at birth—but not “up for grabs” either)

In discussing your answers, you uncovered the racism that often underlies the way we define the things groups SHARE, which made getting an answer you could accept really frustrating. (Go, you!)

Culture was the SHARED thing that you seemed to feel was the most useful for your answer. And kudos! you starting working through how to define culture so it would 
· Not be racist “traits” AND
· Fit the class definition of identity.

How ‘bout some sources you might use for defining culture?

According to the Oxford Bibliographies entry

Culture is the symbolic-expressive dimension of social life. In common usage, the term “culture” can mean the cultivation associated with habits of mind, the creative products associated with the arts, or the entire way of life associated with a group. Among sociologists, “culture” just as often refers to the beliefs that people hold about reality, the norms that guide their behavior, the values that orient their moral commitments, and the symbols through which these beliefs, norms, and values are communicated (Steensland).

Sociology Plus lists major thinkers’ definitions of culture:

Burnett Tylor: “The complex whole which includes knowledge, belief, art, law, morals, custom, and any other capabilities acquired by a member of society.”

Francis: “A total way of life of a social group, meaning everything they are, they do and they have. It is a complex system that consists of beliefs, values, standards, practices, language and technology shared by members.”

Morrison MacIver: “the expression of our nature in our modes of living and our thinking [found] in literature, in religion, in recreation and enjoyment.”

Anderson and Parker: “the total content of the physio-social, bio-social and psycho-social universe people have produced and the socially created mechanisms through which these social products operate.”

Malinowski: “The handiwork of humans and the medium through which they achieve their ends.”


How would you put your ideas all together to define ethnic group for this class?

Your proposal:

[bookmark: ethnicdef]Ethnicity is a person’s identification with others who SHARE some/all of the following:
· Ancestry (family connections to the group)
· Geography (location where group’s family connections are “from”)
· History (what a group experienced/did in the past)
· Language (the ways a group understands each other)
· Religion (faith/belief system/worship)
· Culture (beliefs about reality, norms, values and the symbols/expressions used to communicate these (Steensland).)
…when that identification is also acknowledged socially by members of the group.
BUT…ethnic groups are NOT preset categories, because they are
· Diverse/Multiple (there are subgroups within groups*)
· Mixed (people are not only one or only in or out of a group)
· Overlapping (groups cross over into other groups)
(*Baker’s Note: Sociologists use the word communities to describe mixed, diverse and overlapping subgroups within social groups. So ethnic groups are made up of communities.)

November 16-17

Summative Assessment #1: Personal Identity
Identity is the story we tell about ourselves to live the life we want,…so this means…identity is made up of one’s values (WHY), actions (HOW) and dreams (WHAT). And so this means…Every individual’s identity is their personal WHYs, HOWs, WHATs—their lived experience as their stories, not preset categories. Which leads us to…A group’s identity is values (WHYs), actions (HOWs) and dreams (WHATs) that make up shared stories. Groups are individuals who show each other [share] that their identities match. So…they connect people who believe, act and hope in similar [shared] ways.
To show how you have thought—and re-learned!—about this class’ different definition of identity, submit ONE of the following:

Me, by Me (Summative Assessment #1)
Create ONE, combined multimedia introduction of your academic/pre-professional identity responding to 3 prompts:

Prompt 1: Create a visual representation (may include words, can be drawn, photo, video, meme, etc) of THE STORY of your “school” self currently—for viewing by your peers/teachers.
Prompt 2: State your post-high school “next step” (apprenticeship? Military? Community college? University? Gap year?...etc)
Prompt 3: State values you hold as a student/pre-professional and explain where/when (not FROM WHOM) you learned OR applied them.
Some ideas for Why (values): https://simplicable.com/talent/personal-why
Some ideas for When (experience): https://simplicable.com/talent/life-experience
OR
Identity Essay/Presentation (Alternate Assessment #1)
Create a maximum 650 word “admissions” essay/2 minute presentation explaining 

What contribution do you bring (what value to OTHER STUDENTS is there in your skills, resources, experience, viewpoint, knowledge, etc?) that your post-high school college, career, program needs/needs more of?

NOT what category you fill, but what extra knowledge/ skills/ experience/ involvement/ access you bring. NOT describing your DEMOGRAPHIC CATEGORY (Culture, Race, Ethnicity, Age, Gender, etc)!!

Summative Grading
4+	This work demonstrates end-of-year COLLEGE LEVEL targets for skills and knowledge.
4	This work meets end-of-year HIGH SCHOOL/current quarter COLLEGE LEVEL targets.
3	This work demonstrates current quarter HIGH SCHOOL LEVEL skills and knowledge.
2	This work attempts targeted HIGH SCHOOL LEVEL skills and knowledge.
1	This work is an incomplete attempt (some requirements missing).
MI	No submission received.

Skills and Knowledge Targets

Everett Community College Core Learning Outcomes
	Engage and take responsibility as active learners

	Think critically

	Communicate effectively

	Participate in diverse environments

	Utilize information literacy skills

	Demonstrate computer and technology proficiency



Everett Community College Humanities Outcomes
	Ask questions about the meaning and value of human life and experience.

	Provide examples of how culture, history, and memories are passed on from generation to generation.

	Articulate a deepened understanding of oneself and one’s place in the world.



High School Social Studies Learning Outcomes
	Assess options for individual and collective action to address local, regional, or global problems by engaging in self reflection, strategy identification, and complex causal reasoning.

	Evaluate the impact and the appropriate roles of personal interests and perspectives on the application of civic virtues, democratic principles, constitutional rights, and human rights. 

	Analyze interactions and conflicts between various cultures in the United States.

	Assess the social, economic, and political factors affecting cultural interactions.



November 20


EvCC WINTER 2024 Registration for JHS courses is OPEN!

How to become an EvCC student so you can register for classes

I've got my EvCC student ID#, how do I register for credits? Winter 2024 is the quarter you are enrolling in.

ALL JHS EvCC class #s and section #s are HERE

BAKER’s class #s and section #s:

	PERIOD
	DEPT
	CLASS #
	COURSE
	TITLE
	SECTION

	2
	Humanities
	41926
	HUM 110
	Intro to American Cultural Studies
	JK1

	2
	Political Science
	42136
	POLS& 202
	American Government
	JK1

	PERIOD
	DEPT
	CLASS #
	COURSE
	TITLE
	SECTION

	3
	Humanities
	41927
	HUM 110
	Intro to American Cultural Studies
	JK2

	3
	Political Science
	42137
	POLS& 202
	American Government
	JK2

	PERIOD
	DEPT
	CLASS #
	COURSE
	TITLE
	SECTION

	4
	Humanities
	41928
	HUM 110
	Intro to American Cultural Studies
	JK3

	4
	Political Science
	42139
	POLS& 202
	American Government
	JK3

	PERIOD
	DEPT
	CLASS #
	COURSE
	TITLE
	SECTION

	5
	Humanities
	41929
	HUM 110
	Intro to American Cultural Studies
	JK4

	5
	Political Science
	42152
	POLS& 202
	American Government
	JK4

	PERIOD
	DEPT
	CLASS #
	COURSE
	TITLE
	SECTION

	6
	Humanities
	41930
	HUM 110
	Intro to American Cultural Studies
	JK5

	6
	Political Science
	42158
	POLS& 202
	American Government
	JK5



November 27

The Making of Malcolm X (Lee)

November 28

Malcolm X (Lee)

As you watch, note the things you learn that are different/more than what you have been taught in school.
Think about how Spike Lee researched to find out info that wasn’t taught and how he decided to “teach” it to his audiences.

December 4

What did Lee’s movie “teach” you about US history that you weren’t taught in school? 

About…

· lives and beliefs of civil rights figures/organizations?
· past issues/differences in the lives of everyday people?
· values, actions and aspirations of ethnic groups and communities you do and you do not identify as?
· laws/policies that have changed or no longer exist?

December 5

In Summative #1, you prove you understand and can apply the class definition of identity I gave you:

Identity is the story we tell about ourselves to live the life we want,…so this means…identity is made up of one’s values (WHY), actions (HOW) and dreams (WHAT). And so this means…Every individual’s identity is their personal WHYs, HOWs, WHATs—their lived experience as their stories, not preset categories. Which leads us to…A group’s identity is values (WHYs), actions (HOWs) and dreams (WHATs) that make up shared stories. Groups are individuals who show each other [share] that their identities match. So…they connect people who believe, act and hope in similar [shared] ways.

Summative Assessment #2: Ethnic Identity

[bookmark: sum2]In Summative #2, you prove you understand and can apply the class definition of identity with the definition of Ethnic Group YOU created:

Ethnicity is a person’s identification with others who SHARE some/all of the following:
· Ancestry (family connections to the group)
· Geography (location where group’s family connections are “from”)
· History (what a group experienced/did in the past)
· Language (the ways a group understands each other)
· Religion (faith/belief system/worship)
· Culture (beliefs about reality, norms, values and the symbols/expressions used to communicate these (Steensland).)
…when that identification is also acknowledged socially by members of the group.

BUT…ethnic groups are NOT preset categories, because they are

· Diverse/Multiple (there are subgroups within groups*)
· Mixed (people are not only one or only in or out of a group)
· Overlapping (groups cross over into other groups)

(*Baker’s Note: Sociologists use the word communities to describe mixed, diverse and overlapping subgroups within social groups. So ethnic groups are made up of communities.)

So you can show how you:
· Research to gather credible, relevant information about real life experiences past or present of at least 2 different people who identify with an ethnic group/community this class studies*
· Analyze how info about their experiences and perspectives match or challenge the class concepts of ethnic group and shared identity
· Communicate what you learned in a way that fills the gap in what school usually teaches about the people/group/community/experiences.

[bookmark: classgroups]*Ethnic Studies examines experiences of Indigenous, Jewish and Muslim and Pacific Islands, East and South Asia, Latin America and Africa origin peoples in the US, focusing on their communities’ resistance, adaptation, recognition and evolution (Syllabus).

…submit ONE of the following:

Precious Knowledge (Summative Assessment #2)
Produce an explanatory segment (format of your choice) relevant to the experience of a US ethnic group you studied to insightfully add to/correct the standard narrative taught in public school, crediting all sources.

OR

Personal Interview (Alternate Summative Assessment #2)
Prepare and document live personal interview(s) presenting first person experiences/knowledge salient to a US ethnic group you studied which adds to/corrects the standard narrative taught in public school, respecting the privacy and dignity of interviewees.


Summative Grading
4+	This work demonstrates end-of-year COLLEGE LEVEL targets for skills and knowledge.
4	This work meets end-of-year HIGH SCHOOL/current quarter COLLEGE LEVEL targets.
3	This work demonstrates current quarter HIGH SCHOOL LEVEL skills and knowledge.
2	This work attempts targeted HIGH SCHOOL LEVEL skills and knowledge.
1	This work is an incomplete attempt (some requirements missing).
MI	No submission received.

Skills and Knowledge Targets

Everett Community College Core Learning Outcomes
	Engage and take responsibility as active learners

	Think critically

	Communicate effectively

	Participate in diverse environments

	Utilize information literacy skills

	Demonstrate computer and technology proficiency



Everett Community College Humanities Outcomes
	Ask questions about the meaning and value of human life and experience.

	Provide examples of how culture, history, and memories are passed on from generation to generation.

	Discuss how diverse cultures see the world.

	Demonstrate how multiple perspectives and approaches enrich understanding of a topic.



Everett Community College Political Science Outcomes
	Ask and address questions that have significance and relevance to contemporary political debates.

	Clearly describe and apply political science concepts.



High School Social Studies Learning Outcomes 
	Apply civic virtues and democratic principles when working with others.

	Analyze citizens’ and institutions’ effectiveness in addressing social and political problems at the local, state, tribal, national and/or international level. 

	Analyze interactions and conflicts between various cultures in the United States.

	Assess the social, economic, and political factors affecting cultural interactions.

	Evaluate how political and economic decisions throughout time have influenced cultural and environmental characteristics of various places and regions.

	Analyze how the geography of globalization affects local diversity.

	Analyze how cultural identity can promote unity and division.

	Analyze how historical contexts shaped and continue to shape people’s perspectives.




December 6

FAFSA: https://studentaid.gov/h/apply-for-aid/fafsa
WASFA: https://wsac.wa.gov/WASFAelig
December 7

10 Minute Table Talks today to collect info on what you learned in school.

Take notes for yourself and SAVE THEM. Discussing what you recall being taught is part of your Summative #2!

#1: Think back to your elementary years. Share with others--

Who [persons/groups] do you remember learning about? in history? in science? in art? in music? 

Who do you remember hearing about in stories, poems, songs?

What were the people DOING/EXPERIENCING?

3 minute break

#2: Think back to your middle school years. Share with others--

Who [persons/groups] do you remember studying in English? in history? in science? in art? in math? in tech?

Who do you remember in videos, textbooks, tests, readings?

What were the people DOING/EXPERIENCING?

3 minute break

#3: Think over your high school years. Share with others--

Who [persons/groups] do you remember being presented in a positive way (powerful, smart, role model, creative, etc) in English, history, science, math, elective classes?
Who [persons/groups] do you remember being presented in a negative way (weak, troublesome, needy, weird, etc) in English, history, science, math, elective classes?
What were the people DOING/EXPERIENCING?

December 8

#4: Review your notes on what you, personally, were taught about people in school. 

Get ready for some analysis of your memories—[record your answers on your notes!]:

What life activities/experiences YOU care about are missing or were only presented in a negative way in school?

--jobs? worship? arts? styles? family life? recreation? activism? traditions?...?

Which of the class groups is missing or is only presented in a negative way?
	Indigenous
	Muslim
	East Asian
	Latin American
	Caribbean

	Jewish
	Pacific Islander
	South Asian
	Central American
	African



--as “exception to” or “other” than typical, “normal,” accepted USAmerican?

#5: Reflect on our class definition again:

Identity is the story we tell about ourselves to live the life we want—how we connect our values (WHYs), actions (HOWs) and dreams (WHATs).

NOT preset categories.

Group identity is shared stories. Groups are individuals who show each other [share] that their identities match. Groups [and communities within groups] connect people who believe, act and hope—who tell stories about themselves—in similar [shared] ways.

NOT preset categories.


Look over your answers--

Whose stories about what actions are missing or presented negatively in public school?

For Summative #2, you are researching 

what people who identify with one/more groups say/show ABOUT THEMSELVES 

that isn’t taught [well] in public school

about what/how/why they do or experience something in real life now or in the past

that YOU care about.
December 11-14

A model for personal interviews to learn about what people do/experience that you aren’t taught in school--
Hip-Hop Evolution (Kabango)

January 2

NOW OPEN!!!

FAFSA: https://studentaid.gov/h/apply-for-aid/fafsa
WASFA: https://wsac.wa.gov/WASFAelig
The soft launch of the 2024-25 FAFSA® form has started. This means the online form will be available on and off for periods of time over the coming days, with pauses to the site. If you visit the site during a pause, check back later to access the form.

WASFA is open and working!

Review of Why To File An Application for Aid

Why do people need to fill out applications for government aid?—

‘Cuz this is the ONLY way schools/apprenticeships/training programs can verify your income to qualify for any aid (including scholarships and grants!).

What is the application I fill out?

FAFSA vs WASFA—don’t have a social security number and live in WA? WASFA! Have a social security number and live anywhere? FAFSA!

[bookmark: finaid]Review of Aid Resources—and what the money can be used for!

Student Loans versus Pell (and other) Grants

The gist: there are GUARANTEED [government] student loans and there are PRIVATE loans, including for parents to take out and pay back. Guaranteed ones are limited in amount per year, but paying them back will never cost you more than 5% of your income (with no extra interest!), and if they are under 12K, they’re forgiven after 10 years of payment (even if you could only pay your 5% income).
There are government grants (Pell) and PRIVATE grants, too (like Merit grants from your program, scholarships, etc)—these are money you don’t have to ever pay back!

Government loans and grants can be used to cover all Costs of Attendance (private loans and grants may be restricted to only certain costs). What counts as a CoA? You might be surprised: 

computers, wifi/cell service, phone, transportation (gas, airfare, bike, car payment, etc), HEALTH INSURANCE, food (meal plan as well as groceries), clothes, rent (on-campus as well as off)

If you need it to be able to live while you are in school, it’s a cost of attendance! (vacations, unfortunately do not count )

You are eligible for grants if you cannot count on your parents/guardians to have a place for you to live because they don’t have the means or because they kick you out—the FAFSA and WASFA ask you about being homeless…

Homeless means lacking fixed, regular, and adequate housing. You may be homeless if you’re temporarily living with other people because you have nowhere else to go. If you’re fleeing an abusive/nonsupportive parent, we may consider you homeless even if your parent would otherwise provide you a place to live.

Unstable housing includes spending time living with different family or friends for awhile.

Unaccompanied means you’re not living in the physical custody of your parent or guardian. 
This can be certified by
· Your high school or school district homeless liaison [THIS IS MS. LINDER]
· The director of an emergency shelter or transitional housing program funded by the U.S. Department of Housing and Urban Development
· The director of a runaway or homeless youth basic center or transitional living program
Email or talk to me if you/someone you know could use info/help on this!


Federal direct subsidized loans
Based on financial need. The government will pay for the interest on subsidized loans as long as the borrower is enrolled in school at least half time. It will also cover interest payments for six months after graduation—known as a grace period. The same goes for a loan deferment, a period when payments are postponed.
Federal direct unsubsidized loans
These loans don’t require borrowers to demonstrate financial need. But, YOU will be charged interest during school, grace periods and deferments—that interest adds to your loan repayment. The interest rate for unsubsidized loans is the same as for subsidized loans.
Under the SAVE plan, your annual federal loan repayment is capped at 5% of your income. If you make your monthly payments (no matter how small your required payment is—even $0!) there is no new interest. Those who take out $12,000 or less receive loan forgiveness after 10 years. For higher loan amounts, loan forgiveness is in no more than 20 or 25 years.
Every year that you earn $32,800 or less as a single person (family of four earns $67,500 or less) your loan repayment is $0 in most states. 
Private loans
Banks, credit card companies and credit unions offer private loans to students and to parents/guardians—they set the terms, interest rate and maximum amount. Since these aren’t government loans, they do not have subsidies, forgiveness or maximum % repayments.

Work-Study Program https://www.benefits.gov/benefit/596
Guaranteed part-time employment for college students to help meet financial need. Jobs are on campus and can be great for resumes and internships (lab tech?, IT help?, tutor?). They pay at least the minimum wage of the state/city where the college is located (BTW—Seattle’s is the highest in the country). The earlier you apply for jobs, the better your choices—so do it ASAP when you’ve been accepted!


Washington College Grant info https://wsac.wa.gov/wcg-awards 

The gist: Free or reduced cost college for ANYONE who has lived in WA for at least 1 year—based on income. There’s no special application, and no GPA requirements. Your FAFSA/WASFA form tells colleges your family income and that you are a WA resident. When you enroll in any Washington college it automatically gets awarded to you. Tuition + fees means everything but the costs of books, room (dorm/apt) and board (food). 
You’re allowed to go full or part time—the program will cover your tuition+fees for 4 full time years (until you get your Bachelor’s degree). You can do that part time over 8 years, say—or take a break in between years, etc. Even if you think you do not qualify right now—the fact that the state will be paying for this means schools will have more money to offer other students—it’s a win-win-win! Plus, you’re Gen P; you know better than anyone that situations change, right?


Washington College Bound Scholarship https://wsac.wa.gov/college-bound

You signed up for College Bound Scholarship in middle school (see me if you need to verify!) For a 4-year college in WA, if you have at least a 2.0 GPA in high school—it is a grant up to full tuition for 4 years. For a 2-year college/technical/trade school in WA there is no GPA requirement; the grant can pay up to full tuition for up to 4 years. 

Ask Anything about Student Loans, Grants, Work Study, Training/Ed Funds


January 3

Yesterday we reviewed Financial Aid info for CCRS. Today is about remembering what we were working toward for Ethnic Studies.

Summative Assessment #2: Ethnic Identity

In Summative #2, you prove you understand and can apply the class definition of identity with the definition of Ethnic Group YOU created:

Ethnicity is a person’s identification with others who SHARE some/all of the following:
· Ancestry (family connections to the group)
· Geography (location where group’s family connections are “from”)
· History (what a group experienced/did in the past)
· Language (the ways a group understands each other)
· Religion (faith/belief system/worship)
· Culture (beliefs about reality, norms, values and the symbols/expressions used to communicate these (Steensland).)
…when that identification is also acknowledged socially by members of the group.

BUT…ethnic groups are NOT preset categories, because they are

· Diverse/Multiple (there are different communities within groups)
· Mixed (people are not only one or only in or out of a group)
· Overlapping (groups cross over into other groups)

So you can show how you:
· Research to gather credible, relevant information about real life experiences past or present of at least 2 different people who identify with an ethnic group/community this class studies*
· Analyze how info about their experiences and perspectives match or challenge the class concepts of ethnic group and shared identity
· [bookmark: _Hlk155589141]Communicate what you learned in a way that fills the gap in what school usually teaches about the people/group/community/experiences.

*Ethnic Studies examines experiences of Indigenous, Jewish and Muslim and Pacific Islands, East and South Asia, Latin America and Africa origin peoples in the US, focusing on their communities’ resistance, adaptation, recognition and evolution (Syllabus).

…submit ONE of the following:

Precious Knowledge (Summative Assessment #2)
Produce an explanatory segment (format of your choice) relevant to the experience of a US ethnic group you studied to insightfully add to/correct the standard narrative taught in public school, crediting all sources.
OR
Personal Interview (Alternate Summative Assessment #2)
Prepare and document live personal interview(s) presenting first person experiences/knowledge salient to a US ethnic group you studied which adds to/corrects the standard narrative taught in public school, respecting the privacy and dignity of interviewees.

Ready for a model? 
Johnny Harris produced THIS “explanatory segment” to add to/correct the standard narrative taught in public school:
https://www.youtube.com/watch?v=7fcqhU-23TA

Would it pass as a Summative #2?

Love literature?—Did you know that Kipling (The Jungle Book, “If”) wrote…

The White Man’s Burden: The United States & The Philippine Islands (1899)
Take up the White Man’s burden—
Send forth the best ye breed—
Go send your sons to exile
To serve your captives' need
To wait in heavy harness
On fluttered folk and wild—
Your new-caught, sullen peoples,
Half devil and half child
Take up the White Man’s burden
In patience to abide
To veil the threat of terror
And check the show of pride;
By open speech and simple
An hundred times made plain
To seek another’s profit
And work another’s gain
Take up the White Man’s burden—
And reap his old reward:
The blame of those ye better
The hate of those ye guard—
The cry of hosts ye humour
(Ah slowly) to the light:
"Why brought ye us from bondage,
“Our loved Egyptian night?”
Take up the White Man’s burden-
Have done with childish days-
The lightly proffered laurel,
The easy, ungrudged praise.
Comes now, to search your manhood
Through all the thankless years,
Cold-edged with dear-bought wisdom,
The judgment of your peers!
History Matters lays out the context this way:
In this poem, Kipling urged the U.S. to take up the “burden” of empire, as had Britain and other European nations. Published in the February, 1899 issue of McClure’s Magazine, the poem coincided with the beginning of the Philippine-American War and U.S. Senate ratification of the treaty that placed Puerto Rico, Guam, Cuba, and the Philippines under American control. Theodore Roosevelt, soon to become vice-president and then president, copied the poem and sent it to his friend, Senator Henry Cabot Lodge, commenting that it was “rather poor poetry, but good sense from the expansion point of view.” Not everyone was as favorably impressed as Roosevelt. The racialized notion of the “White Man’s burden” became a euphemism for imperialism, and many anti-imperialists couched their opposition in reaction to the phrase.
If you’ve been following military or international political news, you’ve seen the US Navy holding joint exercises (training and patrolling together) with The Philippines’ Navy to protect its territory from China. Think about Harris’ “lesson” about the history of the US and The Philippines—what more do you know now is going on/ at stake in this current event?


January 4

Today’s model Summative #2—kind of a Personal Interview?

Singing Our Way to Freedom (Espinosa) 


January 8

Work Day for Summative #2 planning. 

For the Summative, you are
· gathering credible info on a topic you LOVE 
to learn how it shows up in
· real life experiences past or present of at least 2 different people who 
· identify with ethnic groups/community this class studies
so you can
· create a way for students to learn what you WEREN’T taught in school.

Brainstorm topics; search for sources; analyze info—then FILL OUT THE PROPOSAL (linked on Canvas and on my website’s COURSE MATERIALS tab)
January 11
For your Summative #2, you may wish to go more IN-DEPTH on a topic that is taught in school. For example, firsthand accounts by people who experienced or were affected by something you learned about. This documentary is a high quality model—filling in information about Hurricanes Katrina and Rita in 2005 New Orleans:
Trouble the Water (Roberts and Roberts)

January 19

CITIZENSHIP DAY!!!!
What are presidential primaries? Vox’ presentation on it (with transcript).

Are YOU eligible to vote? Check out the Voter Registration Info on my website!

Why do primaries matter? PBS’ The Electoral College: Why Such a Big Debate?

Transcript:
- Remember back in 2016 when Trump became president by winning the Electoral College but lost the popular vote? Anti-Trumpers weren't so happy about that and it kinda sparked a renewed interest in the age-old debate about the Electoral College. Wait, did I just say age-old debate? Yeah, I did, because this is something our founding fathers were actually arguing about when they wrote the constitution. Crazy, right? With the new presidential election coming up there's a lot of chatter about the value of the Electoral College. So today, we're going to get into it. Should we get rid of the Electoral College? Okay, so for a quick primer on the Electoral College let me put on my professor glasses and cardigan. Hmm, thank you so much. Slide this on right here and then I'm- There we go. Now youth, the Electoral College is not a actual college where you go to study. It's a process. It's how we vote for our president here in America. When you go and cast your vote, you're not really voting for the President, you're actually voting for electors who then go and vote for the President. Now, we've created a fancy animation to help explain the numbers to you. Animation, please! Perfect. There are a total of 538 Electors. Each state, and D.C., gets at least three. And then the rest are based on the state's population size determined every ten years by the U.S. census. Here's what the 2020 Electoral map looks like. So, California gets the most with 55, then Texas at 38, then Florida and New York at 29, and then you've got some small states like Montana, Wyoming, and the Dakota's that get three each. And you need 270 Electoral votes to win the Presidency. Look at that everybody, we all just learned something together. Please stay in school guys. Please and thank you. Then the general election happens. In most states, it's winner-takes-all. This means that the party that wins the state's popular vote sends all of their electors to cast votes to elect the President. So, if a Democratic candidate won the popular vote in California, then all 55 Electoral votes go towards that candidate. But there are two states, Nebraska and Maine, who divide up their Electoral votes based on who won the popular vote in each Congressional District. So at this point, you might be thinking, who are these electors? Can I be one? Well, they're usually chosen by each Presidential Candidate's political party, and are often higher-ups. Like, big time Democrats or Republicans. Bill Clinton was an elector for the Democratic Party in New York for the 2016 Election. They just can't currently be in office. So since I'm not rubbing shoulders with any of these people, I probably won't be an elector any time soon. Darn. Okay. So that's the Electoral College in a nutshell. But like, why do we have it? Well, way back when the United States was becoming the United States, the founding fathers met in Philadelphia at the Constitutional Convention in 1787 to figure out the major laws for how this whole government was going to run. And out of that came the Constitution. As with most things in politics, there was a lot of fighting. And one of the most hotly contested topics was how we elect our President. I mean, when our founding fathers were hashing this all out, they didn't really have any good examples for this type of thing. They were basically just trying to avoid being an oppressive, corrupt monarchy. So, on the one hand you had the Federalists, who thought Congress should elect the President, and then on the other you had those who thought the President should be elected by popular vote. But both were a little problematic. First, if Congress elected the President, then Congress would have way too much power and things could get corrupt real fast. But if it was left up purely to popular vote, then there was fear about what could happen, considering there was a lot of people that couldn't read, write, and were just generally uneducated. I mean if you think WiFi's bad now, imagine getting your news from somebody on a horse. So the Electoral College was their big compromise. The idea here was that electors were a lot more informed about the issues than most citizens, and therefore could protect our best interest if we accidentally voted for a crazy person. Of course, back when the Framers were thinking about the best interest of the country, they weren't thinking about people like me. They were really only concerned about the best interest of property-owning white men. Literally the exact opposite of your host here. So that's who they allowed to vote. But when they had to decide how many Electoral votes each state got, they had a little problem. Slavery. Well, okay, that's literally not a little problem at all, it's actually a really big problem that was really messed up. But you see, if they counted slaves in their population counts when divvying up Electoral votes, then the South would get way too much representation. So that's how the old three-fifths compromise came about where slaves were counted as three-fifths of a person. Let me say that again. Slaves, they were people actually, were counted as three-fifths of a whole human being. But okay, back to the present day, where women, people of color, and poor people can all vote. Well I mean we still have voter suppression which is happening all over the place, but that's another story for another day. Good ol' democracy. Gotta love it, right? There are a lot of people that argue that it's time to abolish ye olde Electoral College. It's outdated and doesn't accurately represent the voice of the people. I mean, there's been five times in history where the dude who became President lost the popular vote. Two in the last twenty years. Plus aren't we all a little more informed now? Do we really need electors anymore? It's the reason why people say votes in more populated states count less. Like check the map here. California gets 55 Electoral votes for 37.3 million people. That's about one elector per 680,000 people. And then our friends in Wyoming get three votes for 568,000 people. Or one vote for about 189,000. So you can see why people say a vote in Wyoming counts more than a vote in California. And keep in mind one in eight people that live in the U.S. live in California. So that's probably why it takes me two hours to go twenty minutes to get home. People also argue that the Electoral College gives way too much power to people who live in swing states. Now these are states where either candidate has a chance at winning the vote. See in recent decades some states are pretty much guaranteed to go with a certain political party. Like California and Massachusetts almost always vote Democrat. Whereas Republicans can count on winning Texas and South Carolina. But states like Ohio, Florida, Pennsylvania, and North Carolina can swing either way, that's why we call them swing states. So candidates often focus on trying to appeal to these voters the most. And then there's the argument that the Electoral College makes it harder for third-party candidates to win. I mean think about it, in order to win any Electoral votes, with the exception of Maine and Nebraska, you have to win over the popular vote of a whole state. In 1992, Ross Perot ran for President as a third-party candidate. Now that was probably a little bit before y'alls time, and quite frankly mine too, but he was a pretty big deal. He ended up being one of the most successful third-party candidates, winning 19 percent of the popular vote. But he didn't get a single Electoral vote. If we didn't have the Electoral College it'd be a lot easier for third-party candidates to challenge the two-party system. Okay, so you might be thinking, I'm sold, let's get rid of this Electoral College thing. What's the problem? Well, for starters, if you just pay attention to popular votes, then the Presidential candidates will pretty much just ignore rural America and the smaller states and the issues that matter to them. They only need to campaign in the big cities. Not to mention abolishing the Electoral College will be insanely hard to do. It would require a Constitutional Amendment. That means a two-thirds majority in Congress and three-fourths state approval. When's the last time people in Washington agreed on anything that much? So to get around this fork in the road some states have signed onto something called the National Popular Vote Interstate Compact. That is a very, very long name. This is basically a pact where states pass a law that says their electors have to vote according to the outcome of the national popular vote. But it only happens when enough states have signed it to make it to 270 votes. So far, fifteen states and D.C. have passed it. So we're up to 196 Electoral votes. And most people aren't holding their breath that we'll get to 270 any time soon. Since most Republicans have benefited from this system over the last twenty years, states that lean red aren't too excited to join. And even if it does hit 270 the Constitutionality of this thing will likely be challenged in court for years. A third option is that states split their Electoral votes kind of like how Nebraska and Maine do it. How it works in those states is that whoever wins the state's overall popular vote gets two electors and then the popular winner of each Congressional district gets one Electoral vote. But according to an analysis by FairVote, this method would mean it's more likely someone will win the Presidency without winning the popular vote. So for example back in 2012 if we counted votes this way Mitt Romney would've been our President even though he had five million fewer votes than Barack Obama. So, America, we find ourselves in quite the pickle. This conundrum brings up some big philosophical questions about what it means for America to be a democracy. How do we balance whose voice is heard in a huge diverse country like ours? Is it a problem that sometimes we elect Presidents who lose the popular vote? Do you think the Electoral College is working how it's intended? Or is it time for a change? Let us know in the comments below. Oh hey look, you made it! You decided to stick around! I know that was a long one and I appreciate you. But thank you for watching, and if you're a political nerd and want more election videos, be sure to check out our video on gerrymandering. Also check out this video about the two-party system from our PBS digital studio friends at America From Scratch. And for all you teachers out there, get your students talking about this on our website qkuedlearn.com. As always, I'm your host, Myles Bess. 'Til next time. Peace.

January 22

Table Interviews—Reflection and Feedback

What stood out to you about what you learned/re-learned in this class about Civics?
the US Constitution (Article 6; Amendments 1 and 14; federal budget-making; electoral college; primaries
the Iroquois Six Nations Great Law of Peace
Federal discrimination laws and race and ethnicity categories
Washington discrimination and bathroom laws
Everett Public Schools policies
Supreme Court cases
Other

What stood out to you about what you learned/re-learned in this class about post-High School planning?
College/training admissions and applications
Application essay writing
Financial aid rules
FAFSA/WASFA accounts and applications
Jobs/careers and salaries
Dual enrollment, transferring credit
Naviance, Googledocs for notetaking, Canvas, other software
Tips for executive function
Other

What stood out to you about what you learned/re-learned in this class about Ethnic Studies?
History of protests and activism to create Ethnic Studies
Identity not being preset categories and not a “single story”
Indigenous canoe culture and Polynesian history
LGBTQIA+ resistance and adaptation
Racism not being treating others differently (versus Colorism)
The history and legacy of Scientific Racism
Navajo Code Talkers in WWII
Lanier Phillips and the wrecking of the USS Truxton
Spike Lee, Malcolm X and Civil Rights
History of Hip-Hop
History of the Philippines
Chunky Sanchez and Chicano protest music
Hurricane Katrina and its aftermath
Other

What could the class do better, more/less of so you get the most out of it?
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