
UW 111/EvCC 111: Reading and Writing The Other Literature—Composition for the Non-Humanities Major 
Ms. Baker 

This course is designed to prepare you to be skilled and confident in independent and collaborative college-level reading, writing, speaking, listening and 
researching. We approach these processes as overlapping and recursive—comprising critical reading and interpreting, refining understanding through 
testing hypotheses, challenging assumptions and dialoguing with others, conducting inquiry by information-gathering and developing personally 
meaningful questions, then seeking out and evaluating new sources, perspectives and layers of answers, adapting approaches to generate insight, and 
planning, drafting, revising and reflecting on your articulation of findings for clarity, complexity, effect and implications for future action.  
 
The Essential Learning Objectives of this course state that you will learn to 

 Compose strategically for a variety of audiences and contexts, within and outside the university 
 Work strategically with complex information to generate and support sophisticated, multi-stage inquiries 
 Craft complex, inquiry-driven, persuasive arguments that matter in academic and other contexts 
 Develop flexible strategies for revising, editing and proofreading through a recursive, collaborative reading-thinking-writing process. 

The course’s goal is for you to achieve these objectives at the college level. To do so requires you 
 Experiment and explore to hone your ideas and expression in response to others’—peers, writers and instructor 
 Engage by preparing for and participating in conversation, collaboration, self- and peer-assessment and application of what you learn to develop a 

range of tools, resources and experiences for your future use  
 Self-direct your learning—take ownership, initiate problem-solving action, persist in the face of difficulty or confusion 

at the level and intensity expected from a college student. 
 
Timeline 

Jan 30 Literatures of Professionalism: Skills Assessment 
Conley’s Redefining College Readiness 2007 

Feb 2 Course Overview and Credit Options 

Feb 5 Inventory DUE to Google Classroom 
Conley’s Understanding University Success 2003 

Feb 8 Peer Review of Academic Inventory 
Partnership for 21st Century Skills 

Feb 13 Writing an Academic Resume 
LendingTree’s Advice 

Feb 21 Peer Reviews DUE 
St. Edwards University Guide to the Professional Profile 

Feb 23 Academic Experience Resumes and Wish-Lists DUE to Google Classroom  

Feb 25 Professional Profile DUE to turnitin.com 

Feb 26 Purdue’s Guide to Survey-Writing 
Conferences on Research and Writing for Skills Synthesis 

Mar 4 TUF Application Draft DUE to Google Classroom 
Peer Review of TUF Application 

Mar 5 Literature Critiquing the Real World: Ethics Assessment 
Buckley’s Thank You For Smoking (available at UW Bookstore) 

Mar 11 Skills Synthesis DUE to turnitin.com  

Mar 18 Close Reading DUE to turnitin.com 

Mar 19 Conferences on Research for Intertextual Essay 1 

Mar 23 Intertextual Essay 1 Précis DUE  
Peer Review of Précis 

Mar 26 Conferences on Writing for Intertextual Essay 1 

Mar 27 Pick up textbook: Ehrenreich’s Nickel and Dimed 

Apr 8 Intertextual Essay 1 DUE to turnitin.com 

Apr 9 Literature Investigating the Real World: Information Assessment 
Ehrenreich’s Nickel and Dimed 

Apr 16 Chapter Presentations DUE in class 

Apr 22 Rhetorical Analysis DUE to turnitin.com  

Apr 23 Conferences on Research for Intertextual Essay 2 
UC Santa Cruz on Lit Reviews 

May 4 Intertextual Essay 2 Draft DUE in class 
Peer Review of Draft 

May 6 Intertextual Essay 2 DUE to turnitin.com 

May 9 Original Literature in the Field: Methods Assessment 
O’Leary’s The Essential Guide to Doing Your Research Project  

May 18 Investigation Proposal Draft DUE IN CLASS 

May 23 Lit Review Draft DUE IN CLASS 

May 24 Conferences on Writing for Investigation Findings Report 

May 29 Original Presentation in the Field: Abstract for Peer Assessment 
Purdue’s OWL Guide to Abstracts 
Texas A&M Dissertation Defense 

June 6 Final deadline for submitting ALL complete Portfolio Items for credit is MIDNIGHT on turnitin.com.  

 
Course Grading Formula 

Collaborative Processing 15% 

Individual Processing 15% 

Portfolio 70% 

 
Course Grading Philosophy 

http://www.p21.org/storage/documents/P21_Framework_Definitions.pdf
http://www.simpletuition.com/choosing-colleges/your-academic-resume/
https://stedwards.app.box.com/s/2pg7htis98pwq511743p70htgau2kqhc
https://owl.english.purdue.edu/owl/resource/559/06/
http://guides.library.ucsc.edu/write-a-literature-review


70% is what show you know/can do 

30% is your effort 

Grades are objective rulings on your performance, not rewards or punishments. 

 

Grading Scales 

UW Grade COLLEGE CREDIT GRADE 

EQUIVALENT TO 

EvCC Grade 

Scale 

JHS Honors Scale HIGH SCHOOL 

GRADE 

3.9-4.0 A 3.8-4.0 3.3-4.0 A 

3.5-3.8 A- 3.4-3.7 3.0-3.2 A- 

3.2-3.4 B+ 3.1-3.3 2.7-2.9 B+ 

2.9-3.1 B 2.8-3.0 2.3-2.6 B 

2.5-2.8 B- 2.4-2.7 2.0-2.2 B- 

2.2-2.4 C+ 2.1-2.3 1.8-1.9 C+ 

1.9-2.1 C 1.8-2.0 1.4-1.7 C 

1.5-1.8 C- 1.4-1.7 1.1-1.3 C- 

1.2-1.4 D+ 1.1-1.3 0.9-1.0 D+ 

0.9-1.1 D 0.8-1.0 0.7-0.8 D 

0.7-0.8 D- 0.7 No D- 

0.0-0.6 F 0.0-0.6 0.0-0.6 F 0.0-0.6 
 

 

Grading Rubric 
Outstanding (3.7-4.0): Offers a highly proficient, even memorable demonstration of the writing trait(s) including some appropriate risk-taking and/or 

creativity. 
Strong (3.1-3.6): Offers a proficient demonstration of the writing trait(s) which could be further enhanced with revision. 
Good (2.5-3.0): Effectively demonstrates the writing trait(s), but less proficiently; could use revision to demonstrate more skillful and nuanced 

command of trait(s). 
Acceptable (2.0-2.4): Minimally meets the basic outcome(s) requirement, but the demonstrated writing trait(s) are not fully realized or well-controlled 

and would benefit from significant revision. 
Inadequate (0.6-1.9): Does not meet the outcome(s) requirement; the writing trait(s) are not adequately demonstrated and require substantial 

revision on multiple levels. 
Incomplete (no grade but equivalent to 0): Does not meet the minimum standards for evaluation. 
 

Writing Outcomes and Traits 
Outcome 1. Compose strategically for a variety of audiences and contexts, both within and outside the university 

1.1 Writer adjusts for different elements of rhetorical situations for a task and the effect on options for composing and distributing texts.  
1.2 Writer coordinates, negotiates and experiments with various aspects of composition (genre, content, conventions, style, language, 

organization, appeals, media, timing and design) for diverse rhetorical effects tailored to audiences, purposes and situations.  
1.3 Writer assesses and articulates rationales for and effects of composition choices. 

Outcome 2. Work strategically with complex information in order to generate and support inquiry 
2.1 Writer reads, analyzes and synthesizes a diverse range of texts and understands the situations in which those texts participate.  
2.2 Writer uses reading and writing strategies (close reading, rhetorical analysis, synthesis) to craft research questions that explore and respond to 

complex ideas and situations.  
2.3 Writer gathers, evaluates and makes purposeful use of primary and secondary materials appropriate for the writing goals, audience, genre and 

context (quoting, paraphrasing, summarizing, using material).  
2.4 Writer creates a “conversation”—identifies and engages with meaningful patterns across ideas, texts, experiences and situations. 

Outcome 3. Craft complex, inquiry-driven, persuasive arguments that matter 
3.1 Writer considers, incorporates and responds to diverse points of view while developing own clear, complex, significant and manageable 

position. 
3.2 Writer engages in analysis—the close scrutiny and examination of evidence, claims and assumption—to explore and support a line of inquiry.  
3.3 Writer understands and accounts for the stakes (intro: why what is being argued matters) and consequences (implications: why what is proven 

matters) of varied arguments for diverse audiences taking place within ongoing conversations and contexts. 
3.4 Writer designs/organizes with respect to demands of genre, situation, audience and purpose. 

Outcome 4. Practice composing as a recursive, collaborative process and develop flexible strategies for revising throughout the composition process 
4.1 Writer’s revised conventions, style and language meet CCSS standards (see online rubric) 
4.2 Writer demonstrates responsible use of the MLA system of documenting sources as appropriate for genre and context. 
4.3 Writer engages in a variety of (re)visioning techniques: (re)brainstorming, (re)drafting, (re)reading, (re)writing, (re)thinking and editing. 
4.4 Writer gives, receives, interprets and incorporates constructive feedback. 
4.5 Writer refines and nuances composition choices for delivery to intended audiences in a manner consonant with the genre, situation and 

desired rhetorical effects and meanings. 
 
Course Sequences 

Skills Assessment 

 Individuals inventory assets and needs for college readiness, against general findings of Conley (2007) pp 12-18.  

 Groups use specific foundations and standards in Conley (2003), member inventories and LendingTree to create “academic experience” résumé 
and wish-list for the group. 

 Individuals create a résumé-ready professional profile for an actual posted position 500 words max, based on the 21st Century Skills framework, P-
21 Toolkit p 3-7 and St. Edwards’ advice. 

 

 Individuals research current guidelines/examples of effective teaming/collaboration to create an original Teaming Under Fire (TUF) Application to 
gather information for profiling potential partners in a team problem-solving scenario relevant/analogous to actual work in your field but 
imaginatively constructed by YOU. Include: 

 realistic but extreme (constrained, high stakes, crisis-related, etc) scenario summary 200 words max 

 15-20 item multiple choice and/or short-answer survey (following the survey guide by Purdue) 

 original key to how answer choices indicate 2-4 “team member” types you describe/categorize  

http://www.everettsd.org/Page/3080
http://www.everettsd.org/Page/3080
http://www.everettsd.org/Page/3080
http://www.everettsd.org/Page/3080
https://owl.english.purdue.edu/owl/resource/747/01/
http://files.eric.ed.gov/fulltext/ED539251.pdf
http://webhost.bridgew.edu/rsylvester/frosh.pdf
http://www.simpletuition.com/choosing-colleges/your-academic-resume/
http://www.p21.org/storage/documents/P21_Framework_Definitions.pdf
http://www.p21.org/storage/documents/P21_Framework_Definitions.pdf
https://stedwards.app.box.com/s/2pg7htis98pwq511743p70htgau2kqhc
https://owl.english.purdue.edu/owl/resource/559/05/


 notes section citing 3-5 credible professional or academic sources of data for your survey items 

 reflection on YOUR type and ideal partner type(s) as collaborators, in response to Faktor 
(http://www.forbes.com/sites/stevefaktor/2012/11/15/feature-the-9-corporate-personality-types-how-to-inspire-them-to-
innovate/#754800f16c9e) 

 
Ethics Assessment 

 Individuals discuss and close read Buckley to justify an interpretation of the most significant category/kind of manipulation/unethical behavior 
Buckley depicts and how Buckley communicates why it is most out-of-bounds. 500 words MIN. 
 

 Individuals research current regulations, ethics, law, best practices in your field to compose Intertextual Essay 1, arguing how specific guidelines for 
professionals in the real world are intended to prevent the harm of significant unethical behaviors criticized by Buckley. Include: 

 citations of examples/data capturing the WHO, WHAT, WHERE, WHEN, HOW and WHY of 2 or more types of fictional unethical behavior 
in Buckley 

 citations of established statements/guidelines for professional ethics from credible sources in your field 

 citations of examples/data for relevant, actual ethical/unethical behavior in your field from 3-5 real world sources 

 conclusion with proposed actions for YOURSELF preventing/reducing/deterring unethical acts in the future 

 1,000 words MIN 

 
Information Assessment 

 Groups précis assigned chapters of Ehrenreich.  

 Individuals rhetorically analyze the chapter of Ehrenreich most relevant to investigations/data in your field, to show the varied types of evidence and 
different methods of analysis used to prove her major claims for her specific intended audience and purpose; conclude with response to one or 
more published critical review(s) evaluating Ehrenreich’s “style” for her purpose and audience. 500 words MIN. 
 

 Individuals review broad (social, economic, political, cultural, etc) categories/kinds of influence on quality of life discussed in your field to compose 
Intertextual Essay 2, arguing how the evidence and methods used by researchers in your field connect the influence to its effect like and/or unlike 
Ehrenreich. Include: 

 citations of examples/data capturing the WHO, WHAT, WHERE, WHEN, HOW and WHY of 2 or more influences on quality of life reported by 
Ehrenreich 

 literature review (UC Santa Cruz) of 3-5 professional/academic research articles examining influence(s) on quality of life in/relevant to your 
field, delineating similarities and differences in choices of evidence and methods 

 comparison of the provenance, objectivity, persuasiveness, value as well as consistency, comprehensiveness and other indications of the 
quality of your field’s research to Ehrenreich’s (for their intended audiences and purposes) 

 conclusion with proposal for how data collection, data analysis or investigations could be improved to promote better public understanding of 
the issue, influence, effect and/or solutions.  

 1,000 words MIN 
 
Methods Assessment 

 Individuals/groups identify an original Myth Busters Investigation, in the form of an abstract, including: 

 Thesis: ___ potential or existing misused/ misunderstood/ missing/ mythical “truth” is believed by nonexperts/the public related to ___ field 

 Evidence: summary of data from 2-3 sources establishing the potential or existing inaccurate/missing belief 

 Significance: ___ is why this inaccurate/missing belief matters to/for experts in my field 
 

 Individuals/groups lit review 5-10 academic/professional sources of data relevant to your Myth Busting “truth” with components (UC Santa Cruz) 
that: 

 lay out complex, significant expert view of the “truth” as it relates to your field 

 evaluate the provenance, objectivity, persuasiveness, value of the data/methods of sources for validating/verifying this “truth”  

 identify likely opportunities/causes for inaccurate public/nonexpert understanding of data/analysis.  
 

 Individuals/groups assess their problem-solving skills, then prepare, set up, conduct and document data-gathering  
 

 Individuals/groups give oral defense of findings in the form of an abstract of draft report (250 words MAX, with thesis, evidence, significance from 
Purdue) and response to probing questions. 
 

 Individuals/groups prepare an Investigation Findings Report (this source) with revised abstract as introduction, then revised lit review of field 
sources, concise description of research methods, effective presentation of data gathered, justified analysis of data, explanation of findings 
(hypothesis confirmed, qualified or disproven) and conclusion (proposal for change, further research or other implicated action by those in your field 
regarding the understanding of the topic by public/nonexperts). 2,000 words minimum. 

 
Self Assessment 
Critical Reflection: compose a formal letter addressed to your “13th year” organization/school/program, in which you 

 summarize the process you developed for researching and writing in your discipline during this course 

 evaluate your Portfolio’s strengths and weaknesses for each course outcome  

 analyze how your Portfolio demonstrates your college and career readiness in your discipline 

 lay out next steps for addressing weaknesses relevant to researching and writing in your discipline. 
 
Portfolio: assemble documentation of your best work, including 

 Revised formal close reading or rhetorical analysis  

 Revised Intertextual Essay 1 or Intertextual Essay 2 

 Revised Skills Assessment Product: scenario, survey, key, notes, reflection 

 Final Methods Assessment Product: findings report 

 Final Critical Reflection 
  

http://www.forbes.com/sites/stevefaktor/2012/11/15/feature-the-9-corporate-personality-types-how-to-inspire-them-to-innovate/#754800f16c9e
https://owl.english.purdue.edu/owl/resource/957/02/
https://www.umuc.edu/writingcenter/onlineguide/chapter4-13.cfm


 
Daily Class Activities and Notes 

January 30 
G.H. Hardy, Mathematician, says 
There are many highly respectable motives which may lead men to prosecute research, but three which are much more important than the rest. The first 

(without which the rest must come to nothing) is intellectual curiosity, desire to know the truth. Then, professional pride, anxiety to be satisfied with one's 

performance, the shame that overcomes any self-respecting craftsman when his work is unworthy of his talent. Finally, ambition, desire for reputation, 

and the position, even the power or the money which it brings. It may be fine to feel, when you have done your work, that you have added to the 

happiness or alleviated the sufferings of others, but that will not be why you did it. So if a mathematician, a chemist or even a physiologist, were to tell me 

that the driving force in his [sic] work had been the desire to benefit humanity, then I should not believe him (nor should I think the better of him if I did). 

His dominant motives have been those which I have stated, and in which, surely, there is nothing of which any decent man need be ashamed. (qtd in 

Swatridge Oxford Guide to Effective Argument 135-6) 

 
Classwork: Sharing the chromebooks with others in your group, go to my Course Documents.  
 
Review Conley 2007, which lays out the findings of “college readiness” research. I have highlighted the dozen or so indicators of readiness—OD these. 
You need to understand what this research is saying well enough to USE Conley to make an argument about YOURSELF.  
 
How do you OD…again? 
Establish operational definitions. Majors and careers in science, design, math, business, law…you name it…value being explicit and precise about how a 
term is being USED for the task at hand. In every discipline—yep, even English—OD’ing—operationally defining—is key to seeing the problem clearly. I’ll 
carve out time for you to OD as often as possible in my class. I hope OD’ing will become a habit not only for writing, but especially for writing. 
 
I would say you OD by first taking the time to examine the task in minute detail—like a forensics analyst doing an inquiry. What you know you don’t know, 
investigate. To uncover the unknown unknowns, ask the questions of your colleagues, supervisor, client, etc that double-check what is MEANT by 
EVERY term explicit—said outright—AND implicit—assumed or tacit—in the task. (I think of this step as “testing” your understanding—so the steps are OD-
IT).  
 
After you OD-IT  

Operationally Define—peruse the task for what terms you know and don’t know; 
Investigate terms you don’t know; 
Test to double-check your understanding of every term in the task 

you’re ready to DO IT. 
 
 
Spoiler: you’re going to be arguing—with evidence—that you HAVE or NEED TO BUILD these for yourself in this class. Take notes and stuff!!!! 
 
January 31 
Outside of the fields related to language, literature in the professional or scholarly sense is the (usually research–based) analyses, influential texts and 
primary documentation that make up the “body of knowledge” produced, consulted and utilized by practitioners in a discipline. Literatures, especially their 
academic texts, often span interrelated disciplines—so, social science research, for example, is part of the literatures of every field that focuses on 
people, inside and outside of Humanities (marketing, medicine, environmental sciences, engineering, etc). Reading and writing this literature is always 
grounded in real-world applications. 
 
How can this definition of literature help you get the most benefit out of this class? Here’s your chance to practice the kind of research, thinking, reading 
and writing you must do in your field—to try it out and/or to hone your skills to be ready for Life. After. High School. 
 
To make the class as productive as possible for YOU, we begin with DATA… 
 
Individually read and self-assess: create an INVENTORY of your current assets and needs for college readiness in your specific academic discipline, 
based on the general findings presented in Conley’s “Redefining College Readiness” (2007) pp12-18.  
 
An inventory of YOUR current assets and needs for college readiness in YOUR specific academic discipline is a report that requires you to show you 
can: 
1. Select the salient source info for your purpose (close reading of Conley and of YOU); 
2. Organize/format this info for YOUR purpose and audience (rhetorical analysis)*; 
3. Integrate source info logically to make a clear, complex, significant and manageable argument (intertextual conversation); 
4. Finalize your draft report for clarity of ideas and effectiveness of style/organization for purpose and audience (revision)*. 
Your inventory is due in class on Monday—I’d prefer a Googledoc so we can post on Google classroom and you can get feedback easily. 
 
*What form should your inventory take?  
 
[A quick genre analysis]: 
The “point” [purpose] of an inventory is to efficiently track needs and haves, clearly indicating next action steps but not elaborating on them.  
 
[A quick audience analysis:] 
I am your audience—an expert in college writing, your instructor, the person planning curriculum for you. I know Conley 2007 well. YOUR mission is to 
accurately communicate to me the indicators in Conley that I can count on you to CONTRIBUTE to the class and those you need me to PROVIDE 
OPPORTUNITIES to build up through my assignments/readings/lessons. This is not the document in which you make specific requests—it is the data that 
will inform the requests you make. 
 
 
Credit Options for Spring Semester: 
 

UW 

Cost: $325 + semester registration fee of $45 (reg fee is for the semester, NOT for each course taken) 

http://files.eric.ed.gov/fulltext/ED539251.pdf


Credits: 5; COUNTS AS .5 ENGLISH + .5 ENGLISH ELECTIVE CREDIT PER SEMESTER AT JHS, if you transfer the credits through the counseling 

office. 

Course: Eng 111 Composition: Literature Registration # 167743 
Deadlines: March 2 registration due date. 
Considerations: uses UW grade scale on UW transcript and JHS Honors scale on JHS transcript, covers writing requirement at UW, transfers widely as 
writing course/requirement instead of elective (check your college to be sure), gives you UW student privileges/access*, credits advance registration 
priority.  
More info (including transferability, etc) at: http://www.uwhs.washington.edu/uwhs/ 
More info about the specific course: http://depts.washington.edu/engl/ewp/ 

 
*You aren’t a UW student until your registration is in and your tuition payment processed. 
The address to send forms to is:  You can CALL it in with a credit card, using the registration # 
Registration Services   206.543.2310 
Box 45010 
4311-11th Ave NE Ste 100 
Seattle WA   98145-0010 
 

EvCC 
Cost: $220 (no COMPASS/SBAC test required for this course) Free/Reduced Lunch may take 10 credits per year through EvCC with tuition WAIVED. 
Course: ENGL &111 Intro to Literature (Section #H040 B784) [I teach other EvCC courses, so you need to be sure to sign up for the correct one, using 
the section and term information] 
Credits: 5; COUNTS AS .5 ENGLISH + .5 ENGLISH ELECTIVE CREDIT PER SEMESTER AT JHS, if you transfer the credits through the counseling 
office. 
Deadlines: admission complete and payment due by APRIL 2 online (using a credit card); drop date is APRIL 13. 
Considerations: uses EvCC grade scale on EvCC transcript and JHS honors scale on JHS transcript, transfers within Washington sometimes as writing 
course/requirement (check your college to be sure), gives you EvCC student privileges*, transfer credits advance registration priority at 4 year colleges.  
 
Application to be a new student (and get a Student ID # required for registration): http://www.everettcc.edu/enrollment/ 
COMPASS/ASSET Testing Info: http://www.everettcc.edu/enrollment/testingcenter/index.cfm?id=668#placement 
Registration online and info is available at: http://www.everettcc.edu/ccec/college-in-high-school 

 
*You aren’t an EvCC student until your application and registration are in and your tuition payment processed. 
 

Jackson Course (no tuition) 
Cost: 0 
Credits: 0.5 at Jackson per semester 
Course: UW Eng 4 or EvCC Eng 4  
Deadlines: none 
Considerations: uses JHS Honors scale, shows only on JHS transcript. Is a college level course in English equivalent to Freshman Comp at most 
universities/colleges. Without formal credit through a college for this course, however, most programs will require you to take the same level course 
again. Having this course on your high school transcript only is evidence that you have experience taking college writing and reading. 

 
I am happy to provide study materials and score practice exams for the AP English Language Exam to any student who wishes to take it (this class 
prepares you for it well). Just let me know. 
 
February 1 
 
How to Post to Google Classroom: 
https://sites.google.com/a/apps.everettsd.org/google-apps-start-page/start-page 
Your login is the same as you use for any school computer—ID# and password. 
Under the Quicklinks on the right of the screen that comes up, choose classroom and then JOIN a class by finding 
 

UW English 111 
and entering this code:     fs7lrly 
 
You will find the ONLY assignment there at present is the Inventory. 
 
February 6 
 

Next data-gathering question: 
 

What field(s) do you want to work in, and what major(s) are you considering to get you there? 
 
 

http://www.uwhs.washington.edu/uwhs/
http://depts.washington.edu/engl/ewp/
http://www.everettcc.edu/enrollment/
http://www.everettcc.edu/enrollment/testingcenter/index.cfm?id=668%23placement
http://www.everettcc.edu/ccec/college-in-high-school
https://sites.google.com/a/apps.everettsd.org/google-apps-start-page/start-page


 
NOW we’re ready to move into Conley 2003… 
 
Conley did more extensive research into what it takes to actually make it in specific fields/majors; this is presented in 
Conley 2003 on my Course Documents.  

English . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 17 
Mathematics . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 29 
Natural Sciences. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 39 
Social Sciences . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 55 
Second Languages . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 67 
The Arts . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 73 

 
Create a checklist for YOURSELF of what “indicators” relevant to the major(s) you think you will pursue in a googledoc 
you will share with others interested in your field who collaborate or give you feedback (whatever format works best for 
you). Be sure to OD, clarifying the precise meaning of terms. 
 
Then, create a new ACADEMIC INVENTORY of yourself—list the courses, projects, experiences, examinations, labs, etc 
in brief but understandable form YOU have accomplished that match up to what you found in Conley 2003. 
 
DUE to Google Classroom Thursday. 
 
February 8 
I say, before we jump into collaboration, chew on this… 
Harvard Business Review has a cover story on “collaborative overload”; and Cal Newport of Georgetown University has 
just brought out a book called Deep Work: Rules for Focused Success in a Distracted World [….] 
 
The fashion for collaboration makes some sense. The point of organisations is that people can achieve things collectively 
that they cannot achieve individually. Talking to your colleagues can spark valuable insights. Mixing with people from 
different departments can be useful. […]  
 
The biggest problem with collaboration is that it makes what Mr Newport calls “deep work” difficult, if not impossible. Deep 
work is the killer app of the knowledge economy: it is only by concentrating intensely that you can master a difficult 
discipline or solve a demanding problem. Many of the most productive knowledge workers go out of their way to avoid 
meetings and unplug electronic distractions. Peter Drucker, a management thinker, argued that you can do real work or go 
to meetings but you cannot do both. Jonathan Franzen, an author, unplugs from the internet when he is writing. Donald 
Knuth, a computer scientist, refuses to use e-mail on the ground that his job is to be “on the bottom of things” rather than 
“on top of things”. Richard Feynman, a legendary physicist, extolled the virtues of “active irresponsibility” when it came to 
taking part in academic meetings. (“The Collaboration Curse”) 
 
http://www.economist.com/news/business/21688872-fashion-making-employees-collaborate-has-gone-too-far-
collaboration-curse 
 
Something to consider carefully as you ready yourself for college and career. This class, with its split between 
independent and collaborative tasks, is an opportunity for you to develop and refine YOUR PERSONAL plan to balance 
and hone your skills for deep work and collaboration. 
 

http://www.economist.com/news/business/21688872-fashion-making-employees-collaborate-has-gone-too-far-collaboration-curse
http://www.economist.com/news/business/21688872-fashion-making-employees-collaborate-has-gone-too-far-collaboration-curse

