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February 8

Today—OD the major papers and critical reflection for Spring semester. Document your questions about known unknowns for me to answer tomorrow:

Course Work (Spring)

[bookmark: mp2]Sequence--Major Paper 2: Mental Stimulus 

YOU, the real person YOU, have just landed a windfall of cash—$5 million—that YOU, personally must spend by the end of the fiscal year (June 30). Document your reading-writing-thinking-discussing-researching-questioning-drafting-rethinking-starting over-going back-going forward process for DECIDING how much money you will invest in what specific ways and JUSTIFYING, using data from your research, why your investment plan would be plausibly effective at meeting the objectives you set. This sequence will entail:

· A line of inquiry beginning with Wikipedia’s entry on Maslow’s Hierarchy of Needs and applying Maslow’s theory of expanded hierarchy of needs to yourself
· Researching, collecting and gathering data from additional tertiary, primary as well as academic/ professional secondary sources
· sequence assignments leading up to the final submission of MP2
· Assessment of your final MP2 according to the Outcome Traits as a heavily-weighted sequence grade.

[bookmark: mp3]Major Paper 3: Subversive Paradigm 

UW’s mission is, in part, to “discover timely solutions to the world’s most complex problems and enrich the lives of people throughout our community, the state of Washington, the nation and the world.” Use the reading-writing-thinking-discussing-researching-questioning-drafting-rethinking-starting over-going back-going forward process of composing to IDENTIFY a provable existing “misconception/myth” related to your field and FORMALLY PROPOSE valid and reliable real world actions to test/correct/respond to the misconception/myth as required by the Grant Application based on National Institutes of Health R03 Grant Proposal.

MP3 wicked design steps include researching, assembling and evaluating sources of data for hypotheses, methodologies, risks, project/test models, relevant locations, times, materials, participants, estimated costs, permissions, etc and appropriate research guides to successfully compose

· an abstract naming the misconception/myth, its significance to/impact on your field; and outlining the project steps, aims and likely effect on the public.
· a literature review summarizing and evaluating 5 academic/professional sources of data/conclusions to prove your hypothesis [what’s “truth” versus misconception] and to evaluate documented methods used by others for improving/ correcting/ responding to misconceptions in a valid and reliable manner
· a rationale for why actions (methods) are appropriate for your specific, significant, manageable proposed project to succeed (effectively improve/address the misconception) and description of your project’s unique features/ innovation (how is it different than what has already been done)
· your project’s timeline, sequence of actions, resources utilized and personnel involved, actions’ estimated costs and justification for your choices to be necessary/likely to achieve the results you expect 
· description of significant risks/ difficulties to the project’s efficacy—including alternate plans/alternatives to “save” the plan from failing from the most significant risks/difficulties

[bookmark: critref]Year-End Critical Reflection 
Produce a valid and reliable self-evaluation of your Portfolio items, which includes all of the following:
· identifies specifically where/how outcomes traits are improved, consistent or deteriorated in the Portfolio compared to your Major Paper 1. (outcome traits: 1.1; outcome 2; outcome 3; 4.1, 4.2)
· evaluates the strengths AND weaknesses of your wicked composing process for Major Papers 2 and 3. (1.2, 1.3, 4.3, 4.4)
· explains what your composing strengths prepare you to do well in your planned 2024 work
· explains the likely effect of your composing weaknesses on your planned 2024 work
· concludes with next steps for improving composing weaknesses as part of your planned 2024 work


[bookmark: portfolio]Year-End Portfolio 
Must contain the following items to be complete:
1. Final Major Paper 1—attempting ALL Fall and Spring requirements.
1. Final Major Paper 3—attempting ALL requirements.
1. Year-End Critical Reflection—attempting ALL requirements.
This is graded according to the Portfolio rubric.

February 9

[bookmark: knownuns]KNOWN UNKNOWNS FOR MAJOR PAPER 2

· You must disburse ALL $5 million (USD, using exchange rate on Feb 9, 2023)—not over and not under.
· Purchase and delivery of item/service is complete by June 30 (everything you buy must be realistically accessible to you on July 1, not arriving/finishing after that date)—budget the costs of installation, set up, etc unless you are realistically capable of DIY.
· No funds left in accounts (so no buying bonds, shares, insurance, etc) nor transferring funds to other parties so they can pay you back/rent/interest, etc after June 30—what you have purchased on June 30 stays “frozen” as is.
· No speculative financing (no use of dividends, profits, salary, inheritance or other unrealized, FUTURE funds) to achieve your objective; only the $5 million can be used to purchase the resources for the objective, and all the resources must be “in hand” June 30.
· Your starting point is this: You ONLY “have ensured access to” the materiel YOU, PERSONALLY own outright currently (clothes, shoes, bedding, toiletries, etc)—not your family’s house, car, food, etc—and to your current knowledge, skills, experience (not your family’s, friends’, teachers’, etc). Warrant: you cannot assume access to anything other than these things beyond what you spend your $5 million to obtain.

February 10

[bookmark: sq1]SEQUENCE ASSIGNMENT 1:

Step One
CLOSE READ IN WRITING Wikipedia’s entry on Maslow’s Hierarchy of Needs using its offered information (and additional resources YOU research as needed) to differentiate between the precise, operating definitions of the two most basic needs in Maslow’s theory: those of biology and of safety. 
[bookmark: closeread]
CLOSE READING AT THE COLLEGE LEVEL
This isn’t only reading—it’s writing and thinking, too. To close read you follow these steps:

1. OD the task/goal you are using the text to achieve (your prompt, research question, etc) for its rules and stakes.
THEN decode the whole text to “get” its words/materials meaning relevant to that task 
(it’s on you to try different techniques, including researching other sources, until you can define known unknowns like unfamiliar references, words, concepts in the task and/or the text).
1. [bookmark: paraphrase]Peruse the relevant materials in the text. Interpret these to state the text’s argument(s) relevant to the task. You may quote or summarize if appropriate or paraphrase the texts’ words/images/material, in which you translate what it claims/proves into words that communicate the same info in a way that makes sense in your rhetorical situation/to your audience as a writer. Your goal is to “get out of” the text its clear, complex, significant and manageable argument, not vague/generalized, simple, safe/established and/or broad facts, opinions and/or perspectives.
1. Cite using MLA to capture clearly, honestly and comprehensively where/how its relevant argument shows up in the text—explicitly and implicitly, agreeable to you and not.
1. Analyze WHY the details in your cited material MEAN what YOU interpret them to mean (how you know you’re right about what you think it says) individually and in context with the text’s other relevant material.
1. Draw implications: what should you do next in your line of inquiry for this task because of what you interpret this text arguing?

· Document and save your close reading as a resource to use for your work throughout this sequence.

	Baker’s [NOT Yours] Summary [NOT Close Reading Or Paraphrase] of
[bookmark: maz]Maslow’s Enhanced Hierarchy of Needs (based on Mcleod)

	Biology/Body
	requirements for health/survival (air, food, drink, shelter, warmth, sleep, etc)

	Safety
	protection from harm/threat (security, stability, freedom from fear/anxiety/despair, etc)

	Love/Belonging
	Caring relationships (intimacy, trust, acceptance, etc), receiving/giving affection, being part of a group (family, friends, work, etc)

	Esteem
	positive view of oneself (dignity, achievement, mastery, independence, etc) AND from others (reputation, respect, status, prestige, etc)

	Cognition/Mental
	learning (knowledge, understanding, meaning, curiosity, questioning, engaging with the world, etc)

	Aesthetic
	enriching perception (beauty, balance, form, atmosphere, environment, quality of life, etc)

	Self-Actualization
	realizing potential (self-fulfillment, growth experiences, strengthening, expanding capacity, etc)

	Transcendence
	experiencing beyond the self (faith, mystical awareness, ecstasy, passion, sense of peace/ purpose/ value, etc)



Step Two
Brainstorm/research/assemble ideas to determine YOUR PERSONAL minimum (can’t do without/need at least this/this much) and maximum (cannot have more than this/this much) resources required for long-term physical survival. Choose a format for documenting that gives YOU PERSONALLY the best chance to keep track of sources and info you use in your line of inquiry (especially those that reveal complexities, possibilities, overlaps, gaps, conditions/rules) for what you MUST HAVE and MUST NOT HAVE for health/survival. 

· Document your minimum(s) and maximum(s) in writing.

Step Three
Brainstorm/research/assemble ideas to create a list of concrete, specific, tangible, nameable, existing, real examples of what you could realistically purchase or could contract to create/produce by spending ALL of your windfall money by June 30 on THIS objective ONLY:

Access for the rest of your life to at least the minimum resources to ensure YOUR PERSONAL physical survival.

Step Four

Craft a detailed Investment Plan of purchases/spending in a format that captures
· each specific item/contracted service and the amount of each item/duration of contract you buy (June 30, 2023 is final date allowed)
· how/how much/through whom (name vendor/contractee and terms of sale--incl. tax, shipping, license fee, etc) your money goes to pay for each purchase
· way(s) each item/service contributes to achieving THIS OBJECTIVE
Document, save and SUBMIT your Survival Needs Investment Plan as a sequence assignment by March 6 midnight.



March 7

How did your Major Paper 1 and your Critical Reflection get scored? How can you use that info to improve/maintain your grade in Spring?

Here’s the text from the course scoring rules:

Assignments must meet all criteria (dots of prompt) and expectations (attempt salient ODs) outlined in the instructor’s prompt to be considered complete. Outcome traits describe the level of writing skill, knowledge, capacity demonstrated in Major Paper:

1.1  Writer adapts to different rhetorical situations and tools for composing texts—NEED TO MATCH THE PROMPT (include ADVICE on SUCCESS that is TESTED; recommendations for HS) AND COLLEGE (NOT HIGH SCHOOL) LEVEL of DATA, SOURCE SELECTIONS and salient ODs.
2.1  Writer reads, analyzes and synthesizes a diverse range of texts and understands the situations in which those texts participate. ACCURATELY USES MATERIAL FROM 5 CLASS READINGS AND PRIMARY SOURCE AND DATA SOURCES AND SUPPORT SOURCES FOR CONCLUSION.
2.2  Writer employs reading and writing strategies to craft research questions that explore and respond to complex ideas and situations. LINE OF INQUIRY CONNECTS CLASS READINGS TO THESIS
2.3  Writer gathers, evaluates and makes purposeful use of primary and secondary materials appropriate for writing goals, audience, genre and context (quoting, paraphrasing, summarizing, referencing). CONNECTS PRIMARY and DATA SOURCES to THESIS, ANALYSIS of DATA, CONCLUSION
2.4  Writer creates a “conversation”—identifying and engaging with meaningful patterns across ideas, texts, experiences and situations. MAKES CONNECTIONS BETWEEN THESIS and ALL SOURCES USED and CONNECTIONS BETWEEN CLASS and DATA SOURCES. 
3.1  Writer considers, incorporates and responds to diverse points of view in developing own clear, complex, significant and manageable claims. THESIS and SUB CLAIMS ARE COLLEGE-LEVEL COMPLEX (not x=good/bad)
3.2  Writer engages in analysis—close scrutiny and examination of evidence, claims and assumptions—to explore and support the line of inquiry. ORIGINAL ANALYSIS OF MEANING AND IMPLICATIONS AND CONNECTIONS, not QUOTED/CITED INTERPRETATIONS FROM OTHERS
3.3  Writer understands and accounts for the stakes and consequences of arguments for diverse audiences within ongoing conversations and contexts. INCLUDES INTRO WITH LINE OF INQUIRY and CONCLUSION WITH RECOMMENDED NEXT STEPS
4.1  Writer’s revised conventions, style and language meet CCSS standards PROOFREAD
4.2  Writer demonstrates responsible use of the MLA [default for Baker’s class] system of documenting sources as appropriate for genre and context. ALL QUOTES, PARAPHRASES and MATERIAL CREDITED IN-TEXT AND IN WORKS CITED.

Meets All Expectations 3.7-4.0
Generally satisfy all criteria very well and are not missing any expectations. Substantially revised showcase demonstrates understanding of outcome traits.

Meets Most Expectations 3.1-3.6
Generally satisfy criteria well but may be uneven in one or two or may be missing a minor expectation. There may be limited revision or an overall strong but uneven understanding of outcome traits. 

Emerging 2.5-3.0
Generally satisfy criteria fairly well but are uneven across three or more and/or have more than one missing expectation. Serious concerns such as limited/no revision of showcase or uneven or misunderstanding of an outcome or several traits.

Minimally Acceptable 2.0-2.4
Just meet most criteria and have room for significant improvement and/or they are missing several expectations. Some revisions implemented but do not evenly or thoroughly demonstrate any outcomes taught in the course.

Does Not Meet Expectations/Incomplete 0.0-1.9
Do not meet several criteria, missing major expectations. Combination of several significant concerns; do not demonstrate sufficient work in one/more outcome to be credited as college level composition.

[bookmark: mp1]Major Paper 1: Lies and Damned Statistics
Produce a valid and reliable evaluation of evidence testing the accuracy of what students are told versus what is demonstrated to be true about what it takes to be successful in college. 
Include all of the following:
· analysis of paraphrased/quoted material from 3/5 class readings Conley, Hoover, Borison, InsideHigherEd and/or Hitt, McShane and Wolf to introduce line of inquiry
· analysis of paraphrased/quoted data from 2 or more credible and salient professional/academic sources to prove thesis and subclaims
· inclusion of representative primary source evidence to document “what students are told”
· recommendation steps for improving future students’ knowledge.

For the Critical Reflection:

· identifies specifically where/how salient outcomes traits are demonstrated in your final Major Paper 1 (1.1; outcome 2; outcome 3; 4.1, 4.2)
· provides new data documenting your design and content changes/choices from starting the readings to brainstorming to collaborations to responding to feedback to revising to final save for the Major Paper (1.2, 1.3, 4.3, 4.4)
· evaluates the strengths AND weaknesses for Outcomes 1, 2, 3 and 4 demonstrated in your final Major Paper compared with your (preassessment) Personal Essay

1.2 Writer coordinates, negotiates and experiments with composing for diverse rhetorical effects tailored to audiences, purposes and situations.
1.3 Writer assesses and articulates rationales for and effects of composition choices.
4.3 Writer engages in a variety of (re)visioning techniques: (re)brainstorming, (re)drafting, (re)reading, (re)writing, (re)thinking, editing.
4.4 Writer gives, receives, interprets and incorporates constructive feedback.


3.7-4.0 (high A- to A+ grade range)
critical reflection meets criteria (dots) and expectations (attempt ODs) per instructors’ prompts; the student should have awareness of and be able to articulate strengths and areas for improvement (traits).

3.1-3.6 (A- to B+/B grade range)
an overall strong but uneven critical reflection

2.5-3.0 (B to B- grade range)
critical reflections do most of the metacognitive reflection described in the above range, but these reflections may be overall less substantive, uneven, or spare--or show uneven or misunderstanding of several learning outcomes and course concepts.

2.0-2.4 (C to C+ grade range)
critical reflections do not meet expectations detailed in the prompt; are very spare and/or show limited articulation of the writing knowledges/concepts covered in the class; may not articulate or offer only a tenuous sketch of students’ awareness of their writing choices/learning outcomes; they may misunderstand the writing knowledge in the learning outcomes.

0.0-1.9 (D to low C grade range or lower)
does not demonstrate sufficient work to be credited.

[bookmark: feedforward]Feedforward (explanation and advice to improve) for Outcomes 1 and 2:

Outcome 1. Compose strategically for a variety of audiences and contexts, both within and outside the university
1.1 Writer adapts to different rhetorical situations and tools for composing texts.

[bookmark: rhetsit]This trait is the lynchpin, the key, the crux—choose your metaphor! The rhetorical situation sets parameters determining what is in- and out-of- bounds for your inquiry and product. In this course, a Major Paper rhetorical situation is always, ALWAYS wicked—set up to require all 4 outcomes to achieve. Remember wicked?...

The epistemology I operate under as a composition teacher is well expressed by Leverenz:

[bookmark: wicked]How can we teach writing in ways that encourages—and rewards—more divergent thinking? One way to start is by making sure writing assignments are, like design problems, wicked, in Richard Buchanan’s (1992) terms: “ill-formulated, where the information is confusing, where there are many clients and decisions makers with conflicting values, and where the ramifications in the whole system are thoroughly confusing” (p.15). Many of us would acknowledge the wickedness of most real life writing tasks, but as teachers our impulse is often to take the wickedness out of writing assignments—we make our expectations as explicit as possible in order to avoid confusing or frustrating students. Obviously, confusion and frustration do not in and of themselves lead to creative engagement in complex problem solving; rather, we tolerate these unpleasant feelings because we are engaged in addressing a problem that we care about or because there is something compelling at stake for someone. But most of us also know the pleasure of working on a hard problem long enough that we ultimately find a way to address it. By eschewing easy or obvious solutions, wicked problems require us to think creatively about the problem as well as the solution. As a result, we come to own the problem—as our vision—rather than merely fulfilling someone else’s idea of what should be done.

Leverenz, Carrie S. "Design Thinking and The Wicked Problem of Teaching Writing." Computers and Composition 33 (2014): 1-12.

Simplifying the prompt to a question you feel comfortable answering (what do experts I agree with say/show about my topic?) avoids the wickedness, which dilutes the creativity, skill and “ownership” of your composing. Simplifying the prompt sets the whole Major Paper up to be below standard, no matter how well written.

Resist! Follow my model: I do not give in and simplify for you; I acknowledge the difficulty and effort of the work. Acknowledge the difficulty and effort of the prompt; don’t avoid or alter what it requires.

Outcome 2. Work strategically with complex information in order to generate and support inquiry
2.1 Writer reads, analyzes and synthesizes a diverse range of texts and understands the situations in which those texts participate.

OD’ing is a lot of work; skimming or cherry-picking is less work. Skimming/cherry-picking leads to simplifying the complexity of what sources say and mean. By definition, these strategies [CAUSE] lead to misrepresenting [EFFECT]. 

In college and professionally, you’ll likely be forced to skim/cherry-pick sometimes (even *I* was) because your course- or workload doesn’t give you enough time. 

But…ahem…my class, whatever your load, DOES provide you enough time. Commit to the work of OD’ing texts for this class, and use class time to accomplish it. You won’t be offered an opportunity for such generous work time in most classes. Don’t excuse yourself from it. Instead, do what it takes to make the time you’re given productive for YOU (yes, that means forcing yourself to NOT do what makes it unproductive). [instructor’s note: you might use this semester to figure out what actually works for you to use in the future under more time pressure]


2.2 Writer employs reading and writing strategies to craft research questions that explore and respond to complex ideas and situations.

This refers to how YOU interpret the ODs of the writing prompt for how YOU should approach required readings and gathering info from sources. If you narrow your reading of texts to finding facts, opinions and/or perspectives on a subject—you aren’t researching; you’re just searching. This is simplifying the prompt.

[bookmark: baseline]A step up is close reading (OD’ing) to be able to summarize or paraphrase others’ arguments—to establish a baseline for your research, called referencing (enough for APA but not for MLA). That baseline is: here’s what (and HOW) others claim/prove things relevant to answering the prompt for my choice of subject. It isn’t YOUR argument, however.

A well-researched baseline sets you up to determine your own complex, significant thesis, gather testable data and prove your own sub-claims about the subject in a way that fits your rhetorical situation. A poorly researched one undercuts these.

2.3 Writer gathers, evaluates and makes purposeful use of primary and secondary materials appropriate for writing goals, audience, genre and context (quoting, paraphrasing, summarizing, referencing).

Not adhering to the known knowns—the operational definitions regarding using sources for this class—hurt you the same way misusing accepted definitions in any rhetorical situation does. It put you out-of-bounds—in the case of simplifying, it demotes you to less-than academic or professional level. Review ODs and stick to them to “meet” the standards of the situation (prompt). And, when it comes to using sources, remember this pithy guidance:

[bookmark: sumparaquot]Booth, Colomb & Williams lay out these guidelines for presenting others’ ideas/data in YOUR college-level writing…
Summarize when details are irrelevant but ideas are useful for your purpose; paraphrase when you can state what a source says more clearly or concisely than the original for your audience; quote when the words themselves are authoritative evidence, are compelling enough to discuss at length, and when you want to disagree.


2.4 Writer creates a “conversation”—identifying and engaging with meaningful patterns across ideas, texts, experiences and situations.

In 2.2, YOU interpret how YOU should approach reading and gathering sources—after you understand the wickedness of the prompt/situation (1.1). These are the beginning steps of your line of inquiry: identifying the situational boundaries and establishing a baseline for your response. 

[bookmark: convo]2.4 is you explaining the logic directing where you chose to go from there (WHY). Your explanations in a Major Paper identify the subsequent steps in your line of inquiry, GUIDING the READER through the thinking-reading-researching-questioning that makes up YOUR argument. YOU explicitly connect the prompt plausibly to your choice of subject, to credible OTHERS’ already ongoing conversation about the subject, to YOUR research question, to the valid and reliable data YOU gather, to YOUR valid interpretations of data and, finally, to YOUR justifiable conclusions.

Suggestion: OD the Major Paper  info in the syllabus to prepare questions and plan to complete its wicked requirements!

Outcome 3. Craft complex, inquiry-driven, persuasive arguments that matter
3.1 Writer considers, incorporates and responds to diverse points of view in developing own clear, complex, significant and manageable claims.

[bookmark: diversity]Point of view is synonymous with opinion and with perspective. Diversity, at the very least, requires some divergence not just variety. To be diverse, your baseline (2.2) sources must include others’ competing or diverging views, and YOUR interpretations of data (to show considering, incorporating and responding) must address plausible, alternative interpretations and/or confounding variables. 

Clear, complex, significant and manageable arguments are class ODs you should review and adhere to. Irrelevant, unclear, too narrow or simplified thesis or subclaims as well as fact, opinion or perspective replacing argumentative claims demote you to less-than academic or professional level.

3.2 Writer engages in analysis—close scrutiny and examination of evidence, claims and assumptions—to explore and support the line of inquiry.

[bookmark: analysis]The biggest issue for all academic and professional composing always comes down to analysis (the lack or low quality thereof). By definition, your academic or professional BECAUSE you analyze. Don’t analyze?—demotion to less-than.

You have been asked to “analyze” many, many times as a student, and you’ll be asked many times to do so in the future in and out of school. Two models are common for teaching you how to write analysis K-12: the core paragraph as well as C-E-R (claim-evidence-reasoning). Here’s a clarification of what you were taught

	Topic Sentence/Claim Statement
	which claim am I testing [how]?

	Evidence
	what data did I find to test the claim?

	Analysis (reasoning for interpretation)
	why do data pass/fail the test [prove claim]?

	Commentary (reasoning for relevance)
	how does the result matter to my thesis?




What analysis is NOT: 
“this evidence shows I’m right”
“this evidence says…[restate/repeat] about the subject” 
“…is what X says/writes/reports”
“…is what I think about this evidence” 

What analysis is: 

{I interpret} this data/ info coming from this source means… 
{my OD’ing of it} is justified because…
and
that meaning proves {the claim I am making} because… [explain how logically]


This additional resource may help you with the known unknowns of this trait:
· [bookmark: valrelethic]Validity: measures/tests what was intended/promised to measure/test (EXTERNALLY aligned)—the test chosen fits how things would be/work “in real life.” [Consider: does a parallel parking test actual show someone’s driving ability?]
· Reliability: the specific test/measure is trustworthy (is INTERNALLY consistent)—someone else following the same steps should get the same results (called replicability). [Consider: are there test questions that “don’t translate?”]
· Authenticity: represent the experience as it is ACTUALLY perceived by participants, no “spin” of results. [Consider: do school surveys allow you to express your actual evaluation of the school?]
· Ethicality—addresses issues of sensitivity, confidentiality, safety/security of those affected/ represented by study data—what human subjects INFORMED consent for research requires.
· Subjectivity—since there will ALWAYS be bias/perspective in everything, every researcher balances Objectivity vs Neutrality vs Transparency vs Dependability—full objectivity is unachievable; neutrality is strengthened through care in how data is selected AND interpretation of it; transparency is a means for demonstrating honesty about what data are and the assumptions/ strengths/ weaknesses of testing/ analyzing them the way you do; dependability is intentionally evoked by modeling in your text how you question yourself as well as others’ validity, reliability, authenticity, ethicality and neutrality.
Adapted from https://studysites.sagepub.com/oleary2e/study/examples.htm


3.3 Writer understands and accounts for the stakes and consequences of arguments for diverse audiences within ongoing conversations and contexts.

[bookmark: stakes]Stakes of arguments are the answer to the question: WHY does ASKING my research question matter? [Why is it worth your and your audience’s time to take up the question you decided to write on?] Your answers should be effectively communicated for your intended audience in the opening of your research text. Formal introductions/intro paragraphs to written arguments function as statements of stakes and your justification for a line of inquiry connecting them to your rhetorical situation and your thesis. 

[bookmark: implications]Consequences of arguments are the answer to the question: WHY does the ANSWER I give to my research question matter beyond my text? [What is IMPLICATED by/should happen next based on your findings?] Your answers should be effectively communicated for your intended audience in the closing of your research text. Formal conclusions/ closing paragraphs to written arguments function as statements of implications from your analysis and your justification of their connection to your line of inquiry.


Outcome 4. Practice composing as a recursive, collaborative process and develop flexible strategies for revising throughout the composition process
4.1 Writer’s revised conventions, style and language meet CCSS standards

CCSS standards are established operational definitions of criteria for writing deemed appropriate for evaluating you as a high school writer in Washington state and other states. There are resources on my website and across the internet available to aid you in improving your understanding, skill and application of these standards.

4.2 Writer demonstrates responsible use of the MLA [default for Baker’s class] system of documenting sources as appropriate for genre and context.

This trait overlaps with 1.1 and 2.3. MLA format is a set of established operational definitions of criteria for using others’ work deemed appropriate for college and professional writers globally. There are resources on my website and across the internet available to aid you in improving your understanding, skill and application of MLA’s rules.

Again—APA, Chicago and other formats differ in their criteria (not just the style or order of info). MLA requires that when writers quote, paraphrase or import material from a source, they give immediate credit to that source in-text through a short-form citation and also include all cited sources in long form citations within a works cited appended to the end of the text. APA does not require material from its sources be used or locations in sources identified—its criteria focus on “reference;” this is not acceptable to MLA, which is focused on “citation” and requires the actual location of material within the source (page number, section, etc) be cited.

4.3 Writer engages in a variety of (re)visioning techniques: (re)brainstorming, (re)drafting, (re)reading, (re)writing, (re)thinking, editing.

[bookmark: technique]Technique is synonymous with method or procedure; techniques are specific tactics taken to achieve a goal. Brainstorming, drafting, reading, writing, thinking and editing are processes—your choices of what action to do [cause/stimulus] and NOT do during each process are techniques you’re using for an intended effect (do you freewrite your ideas TO capture a wide range of thoughts for brainstorming? Do you highlight important info TO focus and refine your reading?, etc]; the rationale behind why you chose the techniques you did (why you judged they would work) is the closely-related, but not entirely synonymous concept of strategy.

4.4 Writer gives, receives, interprets and incorporates constructive feedback.

[bookmark: feedback]Feedback is a technical term for a system’s reaction (response) to “readable” input (stimulus). For writing, that input is text—its words, design, etc—and the reaction comes from someone reading that text and responding. Interpreting is another term for analyzing the meaning [what does it mean that your text is getting that response?]. Incorporating implies you use your interpretation of the causes for and the content of responses to decide on action to take to re-vise your text. Giving/getting input, giving/receiving response—these are by definition, collaborative (wide) work. Interpreting and incorporating are independent (deep) work.

March 8

[bookmark: sq2]SEQUENCE ASSIGNMENT 2

Step One
CLOSE READ IN WRITING Wikipedia’s entry on Maslow’s Hierarchy of Needs using its offered information (and additional resources YOU research as needed) to operationally define psychological and human development concepts underlying Maslow’s love/belonging and esteem needs and to differentiate these from concepts underlying personal safety and biology needs.

· Document and save your close reading in writing as a resource to use for your work throughout this sequence.

	Baker’s [NOT Yours] Summary [NOT Close Reading Or Paraphrase] of
Maslow’s Enhanced Hierarchy of Needs (based on Mcleod)

	Biology/Body
	requirements for health/survival (air, food, drink, shelter, warmth, sleep, etc)

	Safety
	protection from harm/threat (security, stability, freedom from fear/anxiety/despair, etc)

	Love/Belonging
	Caring relationships (intimacy, trust, acceptance, etc), receiving/giving affection, being part of a group (family, friends, work, etc)

	Esteem
	positive view of oneself (dignity, achievement, mastery, independence, etc) AND from others (reputation, respect, status, prestige, etc)

	Cognition/Mental
	learning (knowledge, understanding, meaning, curiosity, questioning, engaging with the world, etc)

	Aesthetic
	enriching perception (beauty, balance, form, atmosphere, environment, quality of life, etc)

	Self-Actualization
	realizing potential (self-fulfillment, growth experiences, strengthening, expanding capacity, etc)

	Transcendence
	experiencing beyond the self (faith, mystical awareness, ecstasy, passion, sense of peace/ purpose/ value, etc)




Step Two
Brainstorm/research/assemble ideas to map out YOUR PERSONAL external social-emotional support system. Choose a format for documenting that gives YOU PERSONALLY the best chance to reveal complexities, possibilities, overlaps, gaps, conditions/rules for how those you love, trust and connect with in positive ways relate to you. You may wish to consider these example formats:

[image: ] [image: The circle of support | Circle map, Emotions, Intimacy]
https://whatsyourgrief.com/support-system-superlatives-a-journaling-exercise/


· Document your externals map as a resource to use for your work throughout this sequence.

Step Three
Brainstorm/research/assemble ideas to map out YOUR PERSONAL internal social-emotional support system Choose a format for documenting that gives YOU PERSONALLY the best chance to reveal complexities, possibilities, overlaps, gaps, conditions/rules for the habits, rituals, actions, techniques, strengths YOU rely upon to manage stress, solve problems and find motivation. You may wish to consider descriptors contained in these sources:

https://biglifejournal.com/blogs/blog/build-self-esteem-confidence-teens
https://www.cci.health.wa.gov.au/~/media/CCI/Consumer%20Modules/Improving%20Self-Esteem/Improving%20Self-Esteem%20-%2006%20-%20Accepting%20Yourself.pdf
https://positivepsychology.com/self-confidence-self-belief/

· Document your internals map as a resource to use for your work throughout this sequence.

Step Four
Brainstorm/research/assemble ideas to create a list of concrete, specific, tangible, nameable, existing, real examples of what services, events and items you could realistically provide, perform, purchase or create/produce by spending your windfall money by June 30 and your personal “free time” July 1-August 31, 2023 on THIS objective: 
Celebrate What’s Working for YOUR PERSONAL Love and Esteem Needs AND Improve What’s Not THIS SUMMER.

Step Five
Craft a detailed My Best Self Plan of Action including a timeline of all actions you would take to prepare and perform your plan and a record of all purchases needed to support these actions, in a format that gives YOU PERSONALLY the best chance to explain the WHO, WHAT, WHERE, WHEN, HOW and WHY of the specific steps you would take to meet this objective. Detail how you would allocate $5 mil to purchase services, venues/facilities and material items for each action by June 30 and the “rules/conditions” governing how you would complete each step July 1-August 31. 2023. 

· Document, save and SUBMIT your My Best Self Plan of Action as a sequence assignment by March 24 midnight.

KNOWN UNKNOWNS

· This summer comprises July 1-August 31, 2023—no celebration or improvement steps can occur before/after.
· Each step necessary to implement your celebrations/improvements must be detailed on a timeline (from set up to execution to clean up, for example). Your actions must realistically be able to be accomplished by you alone using only your current knowledge, skills, experience (otherwise explain whom you pay how much to perform them in your place or to train/assist you in each step). 
· Purchase of items/services (including training) and fully paid reservations of venues/facilities are complete by June 30 (everything you buy must be “paid for” on July 1)
· You may donate funds to persons, groups or organizations—but you must detail the specific uses for the money (example: to buy # of box lunches; to fund full tuition and fees for Cornell 2023-27; to buy new windows for their house, etc).
· Your plan must disburse ALL $5 million (USD, using exchange rate on March 8, 2023)—not over and not under.
· No speculative financing (no use of dividends, profits, salary, inheritance or other unrealized, FUTURE funds) to achieve your objective; only the $5 million can be used to purchase the resources for the objective, and all the resources must be “in hand” June 30.
· Your starting point is this: What credible sources know now about this summer’s weather, Covid, economy, legislation, etc conditions should be your “known knowns;” what credible sources forecast now is known unknown/uncertain. You may use the materiel YOU, PERSONALLY own outright currently (clothes, shoes, bedding, toiletries, etc)—not your family’s house, car, food, etc—and your current knowledge, skills, experience (not your family’s, friends’, teachers’, etc). Everything else you must buy or contract for.

March 27

Scholarly and professional work around Maslow’s hierarchy currently integrates it with theories of development offered by Carl Rogers. Wikipedia does a good job of laying these out.

Positive Psychology presents the convergence in theories this way:

Around the same time as Maslow, another prominent humanistic psychologist exploring the theory of self-concept and self-actualization was Carl Rogers.
Adding to Maslow’s theory, Rogers (1951) placed a higher emphasis on the importance and impact of a person’s holistic environment for them to feel a sense of fulfillment and belonging.
Rogers felt that there are vital components that need to present within an individual’s environment that enable them to grow:
· Genuineness— The opportunity to be open and self-disclose safely.
· Acceptance— The opportunity to be seen and receive unconditional positive self-regard.
· Empathy— The opportunity to be listened to and understood.
Rogers also provided his definition of self-actualization:
“The organism has one basic tendency and striving – to actualize, maintain, and enhance the experiencing organism.” (Rogers, 1951)

Rogers (1963) went on to expand the concept to what he referred to as ‘the fully functioning person.’ Unlike Maslow, Rogers believed that everyone could reach their full potential because the idea of becoming a fully functioning person is a process and ongoing journey throughout life, not an end goal or result.
Rogers defined the fully functioning person through five essential characteristics:
1. Open to all experiences— Both positive and negative experiences are accepted for what they are and worked through as an opportunity for personal growth.
2. Existential living— Rogers defined this as the process of always being fully in the present, living in the moment, and being in touch with all of life’s experiences as they happen without preconceptions.
3. Trusting of feelings— A fully functioning person has trust that the decisions they make are the right ones for them, at the time they make them.
4. Creativity— This includes creative thinking and risk taking. Rogers believed that the ability to adjust, adapt to change, and seek new experiences was a core part of a fully functioning person.
5. Fulfillment with life— This means a sense of overall satisfaction and contentment with life, not as an end goal, but as a continual process of seeking new experiences.
One of the main criticisms of Rogers’s theory was its Western-centric view and reliance on individualism over the impact of being part of a wider community and the great sense of fulfillment this can bring. Despite this, Rogers’s work on the topic is still viewed with a lot of credibility.
Professionals have developed self-assessment tools to help you evaluate yourself. These include two comprehensive ones—Hall and Goodenough’s needs assessment (focused on Maslow) and IPIP-Neo Personality Test (focused on the five aspects of personality), which I have made available on Canvas and my website.
Before you begin brainstorming for your Major Paper 2, I recommend you self-evaluate using one of these instruments. They are LONG.
Find the links and info about each of these self-assessments—choose one to gather data about YOURSELF for your line of inquiry in Major Paper 2.
March 28

Major Paper 2

YOU, the real person YOU, have just landed a windfall of cash—$5 million—that YOU, personally must spend by the end of the fiscal year (June 30). Employ an effective reading-writing-thinking-discussing-researching-questioning-drafting-rethinking-starting over-going back-going forward process for DECIDING how much money you will invest in what specific ways to realistically achieve clear, complex, significant and manageable objective(s) you set. Your paper must

· document a timeline and itemized spending plan for meeting your objectives
· defend your timeline’s and plan’s likely success at meeting your objective versus key alternative options/approaches
· explain the cause/effect of your actions and spending through the epistemology of Maslow’s Expanded Hierarchy of Needs (describe how your personal development/well-being will be affected by the purchase/act using college-level ODs for Maslow’s needs, integrating Rogers, IPIP-Neo and/or Hall-Goodenough if salient)
· analyze data you cite from researched sources	(justify what you argue they mean for your objective and yourself cf Maslow)

KNOWN UNKNOWNS

· Purchase of items/services/reservations/contracts are complete by June 30 (everything you buy must be legally “paid for” on July 1)
· Your plan must disburse ALL $5 million (USD, using exchange rate on March 28, 2023)—not over and not under.
· Each step necessary to achieve your objective(s) must be detailed on a timeline (from planning to set up to execution to clean up, for example). Your actions must realistically be able to be accomplished by you alone using only your current knowledge, skills, experience (otherwise explain whom you pay how much to perform them in your place or to train/assist you in each step). 
· You may donate funds to persons, groups or organizations—but you must detail the specific uses for the money (example: to buy # of box lunches; to fund full tuition and fees for Cornell 2023-27; to buy new windows for their house, etc).
· No speculative financing (no use of dividends, profits, salary, inheritance or other unrealized, FUTURE funds) to achieve your objective(s); only the $5 million can be used to purchase the resources for the objective, and all the resources must be “in hand” June 30.
· Your starting point is this: What credible sources know now about future conditions should be your “known knowns;” what credible sources forecast now is known unknown/uncertain. You may use the materiel YOU, PERSONALLY own outright currently (clothes, shoes, bedding, toiletries, etc)—not your family’s house, car, food, etc—and your current knowledge, skills, experience (not your family’s, friends’, teachers’, etc). Everything else you must buy or contract for.

Recommendation: review the feedforward about the outcomes of the course to remind yourself what to do/what to avoid doing for the highest grade. [Hint: How precisely you write your objective(s) is a major factor in your overall grade!!]

	[bookmark: KK4mp][Baker’s] Known Knowns Re: Major Paper 2

	Thesis is a claim requiring analysis of data for multiple sub-claims to argue (prove) it valid/invalid. A thesis cannot be proven by stating facts, elaborating opinions or detailing perspectives. 
DATA is found in credible sources YOU research, then quote/paraphrase/insert and analyze. 
The paper PROVES claims that every action/purchase you include connects to your objective(s) and to your personal needs/development (using Maslow’s theory).

	Outcome 2 is graded on your demonstrated understanding of/effective use of info for meaning related to the epistemology of Maslow’s Expanded Hierarchy of Needs, to effective actions and to salient purchases from sources you select.

	Composition process comprises independent deep work, collaborative wide work, research strategies, problem solving, design strategies, feedback gathering, text production and text revising. Outcome 4 is graded on the results of this process, plus proofreading.

	Responsible use of MLA requires crediting all sources other than yourself for information you include in your work—quoted or paraphrased. Failing to credit others for their information is plagiarism. Unless your paper is in a research paper format, live links to sources may serve as in-text citing.

	Outcome 1 is graded on how the paper matches this rhetorical situation: using re/sources to investigate, analyze data, lay out findings, design and construct a solution to a personal and academic problem that matters. 

	Outcome 3 is graded on articulating a college-level line of inquiry related to this argument: 

Achieving __________ objective(s) will affect/provide me with ____ personal development/well-being results 
(which I judge as significant and manageable based on __________ data I use to assess my needs. 
The best plan is _______ timeline of actions with ________ purchases 
because ________ (why most effective/efficient?).


	Intro (stakes) applies Maslow’s theory to YOU, PERSONALLY and your objectives. 
Conclusion (implications) describes the result for YOU, PERSONALLY of working on this wicked problem (what you learned/realized/will change, etc).



April 18 (110 min period)

You made it to the final stretch! 

You can peek ahead to the Spring Requirements for MP1 in your Portfolio so you can be working on it before the end of May!

[bookmark: mp1req]What are the Portfolio’s Spring Requirements for your Major Paper 1? 

In addition to the requirements in Fall, you must ALSO:

1. In the introduction, if you do not already include them, lay out the ACADEMIC and PERSONAL stakes (why asking the question “Is what students are told by educators about succeeding in college accurate?” matters to YOU AND to colleges).
2. In the argumentation, if you do not already include it, integrate a PERSONAL experience or firsthand observation as evidence to support your argument (is not cited, since you/your life is not a source). Summarizing, paraphrasing or describing it should help PROVE a sub-claim of your Major Paper.
3. In your conclusion, if you do not already include it, identify at least one PERSONAL implicated next-step, action or change (what YOU personally will/did do with the information you presented).
You can review the FALL REQUIREMENTS for Major Paper 1 on my website COURSE READINGS and on Canvas MODULES. Remember you need to submit a COMPLETE Major Paper 1 in your Portfolio.


Major Paper 3: Subversive Paradigm 

UW’s mission is, in part, to “discover timely solutions to the world’s most complex problems and enrich the lives of people throughout our community, the state of Washington, the nation and the world.” Use the reading-writing-thinking-discussing-researching-questioning-drafting-rethinking-starting over-going back-going forward process of composing to IDENTIFY a provable existing “misconception/myth” related to your field and FORMALLY PROPOSE valid and reliable real world actions to test/correct/respond to the misconception/myth as required by the Grant Application based on National Institutes of Health R03 Grant Proposal.

MP3 wicked design steps include researching, assembling and evaluating sources of data for hypotheses, methodologies, risks, project/test models, relevant locations, times, materials, participants, estimated costs, permissions, etc and appropriate research guides to successfully compose

· an abstract naming the misconception/myth, its significance to/impact on your field; and outlining the project steps, aims and likely effect on the public.
· a literature review summarizing and evaluating 5 academic/professional sources of data/conclusions to prove your hypothesis [what’s “truth” versus misconception] and to evaluate documented methods used by others for improving/ correcting/ responding to misconceptions in a valid and reliable manner
· a rationale for why actions (methods) are appropriate for your specific, significant, manageable proposed project to succeed (effectively improve/address the misconception) and description of your project’s unique features/ innovation (how is it different than what has already been done)
· your project’s timeline, sequence of actions, resources utilized and personnel involved, actions’ estimated costs and justification for your choices to be necessary/likely to achieve the results you expect 
· description of significant risks/ difficulties to the project’s efficacy—including alternate plans/alternatives to “save” the plan from failing from the most significant risks/difficulties

Where/how to start?

Preapplication Preparation

[bookmark: step1]Step One
Close read (OD) the Grant Application on Canvas MODULES and my website’s COURSE READINGS. Filling out ALL of these parts IS your Major Paper 3. I pasted it in below, too.

Compose a list of questions to verify your known knowns and fill in your known unknowns. Baker will run Q and A on Thursday.


[bookmark: grantapp]Grant Application (Major Paper 3)
1. Pre-application Preparation: Class readings to prompt your wicked problem solving. These are NOT eligible to be cited as sources of data (see Lit Review below).

2. MP3 Draft due date: May 19. Components 6-9 below must be attempted to get comments.

3. Portfolio (including MP3) due date: June 2. MP3 MUST BE COMPLETE for Portfolio to be complete.
· 200-400 word justification for how THE WRITING PROCESS for the co-application matches the complexity and/or difficulty level for the number of writers proposing to work together (including extra layers/steps/alternates for application project)
· 50-100 word explanation of each co-applicant's relevant experience/qualifications and assigned logistical role(s) in the preparation of the co-application.
4. For co-applications, a Shared Leadership Plan submitted by April 28 for pre-approval:


5. Purpose of Grant: This opportunity is intended to improve, correct or mitigate a misconception with small, self-contained projects that can be carried out in a short period of time with  limited resources. Your proposal must match this purpose to be considered.

6. Project Plan: The total project period may not exceed 366 days (1 year). Costs are limited to $50,000 total. Proposed Plan adhering to these restrictions includes:
· Timeline detailing the sequence of steps planned to prepare, implement and process actions, with estimated  durations (hours)/ target calendar dates, referencing personnel duties and resources (from budget) involved.
· Budget detailing item/job title, actual cost, quantity/hours needed, vendor and USE/PURPOSE for each resource utilized in project’s steps (e.g., $X rental charge, Y days, Z equipment used to record participant  interviews).
· Alternate plan for critical action/resource identifying specific “backup” alternative (replaced/altered) items, personnel, action and/or sequence; and the contingency accounted for (e.g., pre-charge & bring power bank in case of long electricity outage).

7. Project Abstract:
a. 300-600 words, suitable for dissemination to the public.
b. Summarizes the misunderstanding/misconception and cites sources to justify its negative impact.
c. Establishes the misunderstanding's relevance to at least ONE academic major/field citing sources.
d. Outlines proposed actions/experiment to address (improve/respond to) misunderstanding.
e. Identifies specific aims (how actions will succeed in correcting/addressing misunderstanding)
f. Describes project's significance (likely positive impact of project for the public) citing sources.

8. Project Rationale:
· 750-1000 words, succinct and plain language appropriate for a lay audience.
· Documents 3 discrete EXAMPLES/CASES of misunderstanding in actual (not hypothetical) situations.
· Establishes the valid/correct understanding/errors in understanding citing professional/academic sources of evidence.
· Compares project’s steps with cited documented model(s); describes the extent and intent of project’s INNOVATIONS.
· Analyzes the feasibility/appropriateness of proposed timeline and budget for actions (why they are likely to be sufficient/effective for specific aims) citing data from credible sources.
· Identifies reasonable risks and/or anticipated difficulties for implementing critical parts of the project; explains how targeted contingencies are adequately addressed by alternate plan of action.

9. Literature Review:
· CLASS READINGS quoted/paraphrased; explanation of relationship to project’s targeted misunderstanding, relevance, aims and/or significance.
· ONGOING OR COMPLETED MODEL(s)/EXAMPLE(s) appropriately similar to project’s actions/experiment documented; evaluation of the efficacy of model's methods (strengths and weaknesses) citing data from credible sources.
· 5 or more SELF-SELECTED PROFESSIONAL/ACADEMIC SOURCES’ DATA paraphrased/quoted; explanation of source data’s relationship to hypothesis (correct understanding), methods (steps of project), feasibility/efficacy of steps, evidence of impact and/or project risks/difficulties.

Owner/original source(s) MUST BE CREDITED for any material referenced, quoted, summarized or paraphrased in application; sources cited in MLA in-text and works cited format.
Failure to credit owner/source is considered plagiarism.
Adapted from: https://www.publichealth.columbia.edu/sites/default/files/legacy/R03_Guidance_Sheet_R2_Sept_2013.pdf


[bookmark: step2]Step Two
On Canvas MODULES and my website, you’ll find the following class readings for Major Paper 3, based on academic field:

Humanities/Arts		STEM/Econ		Health/Psych		Business/Management
Martin				Cassidy			Spiegel (link)		Engeström (58-71)

Read the source assigned to your future field of study AND read at least 1 other of the above sources closely. You are reading to inform yourself on:

· specific misconceptions/myths that cause real world problems relevant to two fields
· actual methods academics use to uncover/test myths/misconceptions and trace their effects in two fields
· ways improving/correcting/responding to misconceptions/myths matter to academic audiences
· potential positive impacts on the public of correcting/responding to misconceptions/myths
Analyzing the readings’ info for these gives you your baseline “ongoing conversations” and “methodology” sources for your line of inquiry of Major Paper 3. You won’t use these as data sources for your project (what YOU learned from reading them about academically significant misconceptions and/or improving, correcting, mitigating them is what YOU cite in the Grant Application #9). They aren’t answers or support; they’re resources that open YOU up to possibilities and precedents to begin YOUR process of solving the Wicked Problem: proving the existence of a misconception/ myth and determining an effective way to improve it that real world academic audiences would find significant and appropriate for funding.


April 19
Preapplication Preparation

Model Research Project: Broockman & Kalla (on Canvas MODULES and website)

Model for abstracting research project aims, methods, etc “for dissemination to the general public” (#7) based on this study:
https://www.cnn.com/videos/media/2022/04/10/fox-viewers-study-media-stelter-rs-vpx.cnn
*Broockman and Kalla is not a class reading—so, it is eligible for you to use as one of your 5 required professional/academic sources of data for your Major Paper’s hypothesis (correct understanding), methods (steps of YOUR project), feasibility/efficacy of steps, evidence of impact and/or project risks/difficulties.
Q n A is moved to Friday (I’ll be out tomorrow). READ YOUR CLASS READINGS!!

April 21

Q n A on Major Paper 3—a wide work stage of Step 1 of your Preapplication Preparation

The writing—Grant Application 6-9—you produce as Major Paper 3 taken together by the “review committee” proves

[bookmark: mp3thesis]Thesis: A clear, complex, significant and manageable CLAIM that satisfies this inquiry—

___ (X is Y or X causes Y) understanding/claim relevant to ____ academic field I discovered is promoted by _____ (real, specific people). 

However, conclusions by _____ (secondary sources credible to your field) show this is a misunderstanding/myth because ___ (your paraphrase of source’s reason it is wrong, incomplete, mistaken). 

___________ (X1 is Y or X1 causes Y) understanding/claim instead according to ___  (secondary sources credible to your field), the field recognizes as true because (your paraphrase of source’s claim for what is right, complete, accepted, proven ). 

The negative effect of the existence of the misunderstanding/myth is _____, which is important to address because _____.

My research finds ___ (cited credible sources) report using ___ method(s) to successfully improve/ correct/ respond to ____ (related/analogous) misconceptions/myths. 

Thus, I propose to achieve ____ (my) aims through a project adapting those methods in ____ way(s). The steps of my project’s action plan and budgeted purchases are feasible/necessary because _____ and they are likely to succeed because _____. I have accounted for ____ potential problems in the planned project and included ___ alternate steps/items to work around them. 

If my grant application is approved, my project will likely result in _____ improvement for my field. For the public, I expect it to cause ___ positive change.


	Known Knowns (Baker’s Offer of Data) Re: Major Paper 3

	Data is raw, paraphrased and/or cited in credible professional/academic sources YOU research, which you then quote/paraphrase and analyze to PROVE YOUR claims about YOUR specific myth/misconception, methods, effects. Conclusions are interpretations of the meaning of data stated by credible professional/academic researchers in secondary sources which you quote/paraphrase and analyze to support your claims about YOUR specific myth/misconception, methods, effects.

	Sources for your application must include primary sources that contain the myth/misconception being promoted by someone (these are often NOT academic/ professional sources); 5 or more secondary academic/professional sources that contain methods, data and/or conclusions relevant to the truth of the myth/ misconception and/or effects of the myth/ misunderstanding; tertiary sources are used to cite vendors, item prices, staff job descriptions, salaries, facilities/equipment rental, etc you include in your plan.
Outcome 2 for YOUR PAPER IS GRADED ON YOUR DEMONSTRATED UNDERSTANDING OF ALL YOUR SOURCES FOR THE PURPOSE OF APPLYING FOR A GRANT. 

	Composition process comprises independent deep work, collaborative wide work, research strategies, problem solving, design strategies, feedback gathering, text production and text revising. Outcome 4 for YOUR PAPER IS GRADED ON THE RESULTS OF THIS PROCESS, PLUS PROOFREADING.

	RESPONSIBLE USE OF MLA means crediting ALL sources other than yourself for information you include in your application IN-TEXT and ONLY citing sources YOU actually quote, paraphrase or use material from in WORKS CITED. FAILING TO CREDIT OTHERS FOR THEIR INFORMATION IS PLAGIARISM.

	THE PAPER IS GRADED ON Outcome 1 for matching this rhetorical situation: applying what you have learned in class to investigate, analyze others’ valid and reliable relevant data, conclusions and methods, design and formally propose a feasible solution to a public and academic problem that matters meeting the expectations of an actual research grant application. 

	THE PAPER IS GRADED ON articulating an argument and supporting materials for Outcome 3 that matches the THESIS above.



Research Questions addressed in previous students’ MP3 projects:

· Does education change people’s eating behavior or not?
· Do retail stores’ staff actually affect customers’ choice of purchases at all?
· When presidents condemn abuses by other countries, does it make any difference?
April 24

The promised article paraphrasing a professional/academic source on study techniques: https://www.nytimes.com/2023/04/20/opinion/studying-learning-students-teachers-school.html
	This is available as a pdf on Canvas and on my website.

Preapplication Preparation

[bookmark: step3]Step Three
Model analysis of Bennett et al. 2009

Model Major Paper 3 Project Analysis

Bennett et al. is an actual, published experiment presented as a poster at a research conference. 

Read it here. 

Then, reverse-engineer the wording for the following GRANT APPLICATION components that these actual authors would have submitted to fund the actual experiment they are presenting in this conference poster—

1. The myth/misconception it is improving/correcting/responding to with its experiment.
2. The negative impact of the myth/misconception on the authors’ fields.
3. Myth’s negative impact on the public and potential positive impact of correcting it.
4. Outline of the actions the authors undertake in their project and the aims of each step.
5. The resources and personnel required for the actions (what facilities, machines, staff, safety equipment, etc funding would pay for).
6. [Quick websearching required] estimated costs of those resources and personnel to perform the specific steps.
7. Rationale for why the actions of the project effectively improve/correct/respond to the myth/misconception.
8. [Inferring required] What relevant patterns of data in UNCITED sources likely justify the need for the project?
9. [Inferring required] What risks/difficulties likely threatened the implementation of the actions of the project? (problems might have prevented the authors from doing what they wanted to do for the experiment)

Read the backstory on Bennett et al. 2009 here. It’s even funnier—and more inspiring—than the Poster itself.


April 25

Looking for ideas about misunderstandings/myths? Advice from an academic, here: to keep “up” in your field, READ what’s coming out of as many fields as possible. There are publications dedicated to people like you! Scientific American, The Economist, Popular Science, Wired, Nature, Science…the list goes on. Try searching “news about X [field]”—this should yield you the “go to” sites for people in the field (like Janes, for news about “defense” or “military.” I, myself, feel best served by news-aggregators. Personally, beside linguistics/language sites, education sites (like edweek.org, Edutopia.org) and general humanities sites (like aldaily.com), I read

Daily.jstor.org (full articles on featured topics, focused on Humanities)
Theconversation.com (short academic “takes” on current issues/topics)
Sciencedaily.com (WIDE range of topics under the headings Health, Tech, Environment, Society)
Scitechdaily.com (focuses on bio, chem, earth, health, physics, science, space, tech)
Livescience.com (presents a mix of categories and current events-related topics)

From https://www.exordo.com/blog/the-top-research-news-websites/ out of the UK [step outside the US sometimes, will ya?!?], I find:

Futurity publishes news on the latest discoveries by scientists at top research universities in the US, UK, Canada, Europe, Asia and Australia. The non-profit site is supported solely by its university partners, who use it as a channel to share their research news directly with the public.
Unlike wire services that simply distribute press releases about research (which we’ll cover below), Futurity is aimed at a general audience. Which means the website’s scientific stories (which range from topics like a sinking Californian island to a malaria drug that can also combat Ebola) are lightly edited for ease of reading.

Science X is a science, research and technology news site covering a broad range of sci-tech developments and discoveries around the globe. Targeted at scientists, researchers and engineers, the publishing hub offers three sister sites: Phys.org , Tech Xplore and Medical Xpress, that are packed with research news.

Beloved US public radio station, NPR, is also a pretty decent source for news from the research world. Research News: NPR aggregates audio stories from NPR programmes like The Salt and Hidden Brain, to present you with a treasure trove of research findings for your listening pleasure.
This site covers audio reports on new advances in science, medicine, health, and technology, on topics from whether childhood infections increase our risk of developing certain mental illnesses, to the mystery of the disappearing foxes of the Channel Islands. And you can listen to the reports online, or download them as MP3s. Happy listening.

If you’re a fan of academic podcasts, head on over to the Nature website. Nature is the online publishing hub of Springer Nature’s family of journals, and includes a vast array of blog posts and research breakthroughs. And though you need a paid subscription to access Nature’s full journal articles, content like the website’s research news and comment section, and its richly detailed podcasts are available for free. Dive in.

The editors of Science360, published by the US National Science Foundation, gather breaking STEM news from wherever science is happening, including: directly from scientists, colleges and universities, dozens of science and engineering centres and from peer-reviewed journals. The Science360 website also includes an impressive video library which will immerse you in the latest wonders of science, engineering, technology and maths. 

Chemistry World publishes articles, podcasts and videos on matter, energy, earth and life. You can browse the site as a visitor, or register for free to get more access to the goods, like a fascinating long-reads section, and a deep dive into culture within the world of chemistry. The website also has a handy careers section, and a webinar section dispensing advice on everything from making your analytical methods fit-for-purpose to capturing value from your data to accelerate innovation.

PNAS [Proceedings of the National Academy of Sciences] publishes research reports, commentaries, reviews, and colloquium papers of the Academy that cover the biological, physical, and social sciences. Though much of the site sits behind a paywall, there’s still lots you can access for free, including research news, recently published papers selected by Academy members, and the PNAS Science Sessions podcast on topics like biodiversity loss in Haiti and the ancient Mayan salt industry.

April 28
Tonight’s the night!!
For co-applications, a Shared Leadership Plan submitted by April 28 MIDNIGHT for pre-approval: 

· 200-400 word justification for how THE WRITING PROCESS for the co-application matches the complexity and/or difficulty level for the number of writers proposing to work together (including extra layers/ steps/ alternates for application project)

· 50-100 word explanation of each co-applicant's relevant experience/qualifications and assigned logistical role(s) in the preparation of the co-application.

May 1

APeeps, trying out those Willingham study techniques? Remember the other data-based advice we talked through:

Pomodoro/Executive Function Supports.

[bookmark: supports]Time Support—how to avoid draining your tank (and then suffering while you try to perform on empty)
Neurotypical: 25 minutes of work/5 minutes of rest up to 4 times; then a 10-15 minute snack/move break—deal, recharge, rest.
Exec Function: 10 minutes of focus/3 minutes of rest + ½ through the day, check in to see if there’s anything you’re missing—deal, recharge, check in.

Intention Support—how to direct your energy to what you want to get done (not get diverted)
NT: match to do items with 25 minute intervals to keep them in check.
EF: sequence steps from what do I do first to next to next in 10 minute intervals until one task is complete with a checklist/flowchart.

Focus Support—how to keep or raise enough energy to get ‘er done
NT: carbo load hours before test/focus for brain energy, gum/candy right before starting for activation; cold water during for alertness, movement during breaks for stamina.
EF: glucose drip—constant sips of lemonade, candy, etc—as brain fuel line, personal comforts (blanket? window seat? white noise/playlist?) for destressing/distancing while working; regular exercise routine to clean out and strengthen your brain engine.

Motivation Support—how to avoid feeling lost in the “have to do” void
NT: rank to-dos by importance to deal with; tackle in intervals with breaks; and stop to reward yourself by effort it took.
EF: say what you’re doing out loud as you go; put what you are working on right in front of your face (everything else out of sight); say you’ll do your goal out loud; reward yourself when you do.

May 2

Nag: Are you applying the Feedforward…and how you used the Major Paper 2 Sequence to improve the effectiveness of your reading-writing-thinking-discussing-researching-questioning-drafting-rethinking-starting over-going back-going forward process of composing based on it?

Aid:

Outcome 1: Simplifying the Major Paper 3 prompt to a question you feel comfortable answering (what are people blatantly/completely wrong about and how can I easily show them they’re wrong?) avoids the wickedness of the prompt, which dilutes the creativity, skill and “ownership” of your composing. For a majority of students, simplifying the prompt sets the whole Major Paper up to be below standard, no matter how well written.

[bookmark: misund]Major Paper 3’s thesis is NOT informing ignorance, resolving disagreement or righting wrong views. It’s correcting, improving or mitigating a significant misCONCEPTION. Your thesis is X would cause an accurate (or more accurate) UNDERSTANDING or create a way around misunderstanding to achieve an accurate/appropriate outcome despite it.

That means you can’t base your project on a simplified “myth” unless you want a below standard score.

So, allow me to share a technique I have found effective as an instructor to probe a student’s statement, view, opinion for that student’s underlying conception or understanding, which you might use to get to the “core” belief that is provable and changeable:

[bookmark: fivey]5Ys [insert your Burger Place punchline here]

This is a technique to dig deeper into the explicit words of claims to find out what warrants are implicit. Warrants, again, are understandings, assumptions, conceptions that the person making a claim expects you to share. When you don’t share the understanding, their claims become implausible whether they are valid or not.

5Ys is useful because Major Paper 3 isn’t you looking at wrong/right claims (too simple); it’s you addressing understandings that are inaccurate (wicked).

Here’s what 5Ys looks like as an interaction:


X, Y, Z Boomers:    High school is easy these days. 
Me:                      Why [is that]?

Boomers: Uh, ‘cuz kids these days don’t have to work as hard as we did.
Me:                      Why [not]?

Boomers: ‘Cuz computers and phones and stuff.
Me:                      Why? [How so?]

Boomers: They don’t have to think or know anything; they just look up the answers.
Me:                      Why [is that easier]?

Boomers: It’s harder to sort out information on your own, remember it all and know how to apply it than it is to just Google it.

Me:         So, I see why you said “high school is easy these days.” Your understanding/conception is that current classes do not involve students in thinking and independent problem solving, only showing they have “rote” knowledge, which is different than how classes used to be…? 

                            (OR IS IT?!?)

If you aren’t interacting with the person, YOU have to analyze what they say in depth to tease out the clues to their warrants. 

[image: ] If ONLY we had a technique for doing that. You know, one that is the BASIS of this whole class? That we have practiced over and over?

OD, dammit.

Model CONCEPTIONS that pro/ac researchers we’ve read addressed as part of their research:

Broockman and Kalla: Partisan news media causes partisan views of the world--OR is it vice-versa?
Bennett et al.: Accepted measures of statistical significance are valid for functional MRI studies--right?
Denning et al.: Improving college student outcomes requires changes in students; new resources; high quality of education...or is it…hmmmm…EASIER GRADING?
Hitt, McShane and Wolf: Peer-reviewed, reported “successful” K-12 techniques improve long term outcomes—or do they just bump up assessment scores short term?
Conley: Taking certain classes leads to college success—or is it OTHER skills/ knowledge/ experience?
Chang and Kajackaite: The room temperature can’t really affect cognitive performance, right? Of course there wouldn’t be a difference by gender? 

May 3

Nag: Outcome 2 Feedforward
In 2.2, YOU interpret how YOU should approach reading and gathering sources—after you understand the wickedness of the prompt/situation (1.1). These are the beginning steps of your line of inquiry: identifying the situational boundaries and establishing a baseline for your response. 

2.4 is you explaining the logic directing where you chose to go from there (WHY). Your explanations in a Major Paper identify the subsequent steps in your line of inquiry, GUIDING the READER through the thinking-reading-researching-questioning that makes up YOUR argument. YOU explicitly connect the prompt plausibly to your choice of subject, to credible OTHERS’ already ongoing conversation about the subject, to YOUR research question, to the valid and reliable data YOU gather, to YOUR valid interpretations of data and, finally, to YOUR justifiable conclusions.


Aid: You demonstrate Outcome 2 not only for the 3 instances of the misunderstanding you cite, but also for the professional and academic sources you use to DOCUMENT the field’s correct understanding/conception—which is something most people didn’t do well in Major Paper 2 (for Maslow). So, let’s focus on that…

Model time!

OD (close read, not skim!) this Op-Ed article by Dennett. 

You are looking to answer: 

What conceptions (not views/knowledge/claims) that matter to academic audiences does she identify? (Read for both INACCURATE and ACCURATE.)

**YOU would use Dennett as one of your 3 examples of the misconception in writing Grant Application #8; NOT as a professional or academic source disproving it.**

To understand the “ongoing conversation” Dennett (and YOU) are participating in, you must check out her references (not just rely on her). 

SKIM each of these to answer:

What is the claim [pro/ac source] Pontzer et al. are making? (what hypothesis did their study PROVE)?

What is the claim that [pro/ac source] Rimbach et al. are making?

What is the claim that [pro/ac source] Pontzer is making?

**For Grant Application #8 and #9 YOU quote, paraphrase or use material that captures THE CONCLUSIONS these 3 studies reached. That’s right: you bring into YOUR writing their INTERPRETATIONS to support YOUR proposed actions, NOT their raw data, paraphrased data or cited data (opposite of Major Paper 1 and 2 here).**

Now, be explicit about YOUR reasoning. Answer:

How are these researchers’ hypotheses and conclusions related to (accurate and inaccurate) conceptions YOU found that Dennett touches on?… WHY WHY WHY WHY WHY?

**What YOU explicitly analyze to PROVE the accurate conception is valid when you write Grant Application #8 and #9) is the ANSWER to this question:

HOW do the words/materials YOU CITE as the pro/ac researchers’ findings add up together to DISPROVE/invalidate the misconception/misunderstanding(s) versus the different, accurate conception/understanding(s)?**

For the Grant Application you ANALYZE DATA (raw, paraphrased, cited in pro/ac sources—NOT their conclusions/interpretations) to PROVE the appropriateness of YOUR methods and feasibility/efficacy of YOUR steps; to SHOW evidence of impact and project risks/difficulties.

https://apnews.com/article/mounjaro-wegovy-ozempic-obesity-weight-loss-bd0e037cc5981513487260d40636752a
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Year-End Critical Reflection 
Produce a valid and reliable self-evaluation of your Portfolio items, which includes all of the following:
· identifies specifically where/how outcomes traits are improved, consistent or deteriorated in the Portfolio compared to your Major Paper 1. (outcome traits: 1.1; outcome 2; outcome 3; 4.1, 4.2)
· evaluates the strengths AND weaknesses of your wicked composing process for Major Papers 2 and 3. (1.2, 1.3, 4.3, 4.4)
· explains what your composing strengths prepare you to do well in your planned 2024 work
· explains the likely effect of your composing weaknesses on your planned 2024 work
· concludes with next steps for improving composing weaknesses as part of your planned 2024 work

THIS reflection (unlike the midterm one) is intended to function like a cover letter for your Portfolio—its audience is NOT me; it’s a professional/academic who matters personally in the next step of your writing life. 

Compose your reflection as if you would give this portfolio to a professor/ employer/ mentor you have next year. It is the brief (no more than 3 pages) argument you make about what they will see about your skills/experience as a writer in the portfolio, and what implications YOU draw about what to do/do more/ differently for the writing you will do next year.


When you are evaluating yourself, keep in mind how the UW Writing program evaluates student writers.

Portfolios will be assessed according to their demonstration of the following four criteria:

● Substantial in-progress learning and development of writing capacities, skills, and knowledges in learning outcomes 
Portfolios should demonstrate an in-process understanding of the writing knowledge and development/growth in the skills and capacities emphasized in course outcomes and as taught in the course. These writing skills, knowledges, and capacities include but are not limited to rhetorical/genre/audience awareness; critical reading and analytical skills; developing and supporting inquiry and argument; and responding to rhetorical situations by negotiating language and other composition choices within dynamic contexts and diverse audiences. 

● Metacognitive awareness of writing concepts as well as of authorial positionality and the impacts, stakes, consequences, and ethicality of composing choices 
Within the critical reflection (or other reflective assignments), portfolio materials must articulate an in-process understanding/metacognitive awareness of the writing knowledges within the course learning outcomes and the stakes of why and how this knowledge matters for ethical and effective writing across contexts. Students’ reflections should draw on multiple sources of evidence, including material from their writing, specific points of feedback they received, and/or their own experiences to illuminate how their composition and revision choices draw on and negotiate writing knowledge, respond to their rhetorical situations, and account for their authorial positionality as well as the stakes, ethicality, power dynamics, and consequences of various composing and language choices (one’s own and others’) for diverse audiences. 

● Substantial revision and metacognitive awareness of revision choices 
Portfolios should demonstrate significant revision and writing development over the course of the quarter and should reflect students’ metacognitive awareness of their revision choices in relation to project goals and the course learning outcomes. Revision must go beyond surface-level work and engage in various substantive revisions across showcase projects, such as rethinking and extending ideas and inquiries, listening and being accountable to different perspectives and arguments, incorporating critical considerations of one’s authorial social positions and ideologies into the revision and rewriting process, revising and/or nuancing composing choices for the various genres, audiences, and situations that students (and the assignments) are engaging. 

● Portfolios must be substantially complete and include a critical essay that articulates student learning and writing choices in relation to the course outcomes and revised showcase pieces. 
To be substantially complete, portfolios should contain a complete compendium of all short and major projects (revised and unrevised). Assignments, especially the critical essay and showcase projects, must meet the criteria and expectations outlined in the instructor’s prompt to be considered complete. If students are missing some components of the portfolio or minimally meet criteria expectations, it is still possible to earn the composition credit (see below).

Grading:

Meets All Expectations Portfolio
3.7-4.0 (high A- to A+ grade range)
When read holistically, portfolios in this category generally satisfy all criteria very well and are not missing any portfolio components. Portfolios in the “Meets All Expectations” category must contain substantially revised showcase pieces, a critical reflection, and a compendium of all assignments; all showcase and compendium assignments and critical reflection meet the word count and expectations per instructors’ prompts. Each of the showcase projects must be substantially revised from students’ earlier drafts based on feedback from the instructor, peers, and/or students’ own reflections. Revised projects in the “Meets All Expectations” grade range might still have some typos and language issues, as well as opportunities for future revisions that went unaddressed, but the student should have awareness of and be able to articulate strengths and areas for improvement.

Meets Most Expectations Portfolio
3.1-3.6 (A- to B+/B grade range)
When read holistically, these portfolios generally satisfy criteria well but may be uneven in one or two criteria or may be missing a minor portfolio component. Portfolios in the “Meets Most Expectations” range should generally demonstrate most of the characteristics in the Meets All Expectations category. In the “Meets Most Expectations” grade range, there may be a few concerns such as limited revision of one showcase project; an overall strong but uneven critical reflection and/or understanding of course concepts and writing knowledges within the learning outcomes; or a showcase or compendium project that is present but may be slightly short on word count or expectations per the prompt. If a student is missing an entire short assignment in the compendium but all other aspects of the portfolio fall into the “Meets All Expectations” portfolio range, a student might earn a grade in the lower end of the “Meets Most Expectations” range. Portfolios that are missing a major project or more and/or that have a combination of several issues do not meet the criteria for the “Meets Most Expectations” range.

Emerging Portfolio
2.5-3.0 (B to B- grade range)
When read holistically, these portfolios generally satisfy criteria fairly well but are uneven across several criteria and/or they may have some missing portfolio components. Overall, portfolios in the “Emerging” range have showcase projects that are moderately revised from earlier drafts or might have uneven revisions where one showcase project is substantially revised while others are only marginally revised. Portfolios in this range must have critical reflections that do most of the metacognitive reflection described in the “Meets All Expectations” range, but these reflections may be overall less substantive, uneven, or spare. While portfolios in the “Emerging” range should generally be complete, a portfolio might earn a grade in this range if it is missing a short assignment in the compendium with only a couple other concerns present. For example, while portfolios in the “Emerging” range may contain all of the basic components (critical reflection, revised showcase projects, compendium), they may have a combination of serious concerns such as: limited to no revision of one of the showcase projects; one or two showcase or compendium projects that are present but do not fully meet expectations; sparse critical reflections on writing choices; or uneven or misunderstanding of several learning outcomes and course concepts. Portfolios that exhibit all or numerous of these
issues do not meet the criteria for the “Emerging” grade range.

Minimally Acceptable Portfolio
2.0-2.4 (C to C+ grade range)
When read holistically, these portfolios just meet most criteria and have room for significant improvement and/or they are missing some portfolio components. Portfolios in the “Minimally Acceptable” range meet the minimum requirements for the portfolio, but might exhibit numerous concerns such as: unevenly revised showcase pieces; questions about completeness of the portfolio and assignments; little to no revision of the showcase pieces; assignments or critical reflections are present but do not meet expectations detailed in the prompt; critical reflections are very spare and/or show limited articulation of the writing knowledges/concepts covered in the class; reflections may not articulate or offer only a tenuous sketch of students’ awareness of their writing choices/learning outcomes; they may misunderstand the writing knowledge in the learning outcomes; or they might be missing one short assignment (or two with no other major concerns). For example, given the program’s emphasis on revision labor and development and awareness of writing knowledges in the outcomes, these portfolios may show students’ movement towards demonstrating understanding of their writing choices and reflect some revisions implemented but do not evenly or thoroughly demonstrate the writing knowledge and skills taught in the course. To fall in this range, both major projects, some short assignments, and the critical reflection, even if falling short on expectations, must be present. Students with portfolios in the “Minimally Acceptable” range earn the “C” requirement unless there are significant participation concerns that pull the overall course grade below 2.0.

Does Not Meet Standards/Incomplete Portfolio
0.0-1.9 (D to low C grade range or lower)
Portfolios in this category do not meet criteria. They are likely missing major portfolio components and/or they may have assignments that do not meet assignment expectations Portfolios in the “Does Not Meet Standards/Incomplete” range might meet some of the requirements but are missing significant parts of the portfolio, such as a major project and/ or several short assignments, and/or a combination of several significant other issues such as limited or no revision of two or more showcase projects, several assignments that miss the word count or expectations, spare or missing critical reflection. Most portfolios in this category do not demonstrate sufficient work to be credited with the “C” requirement.
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For anyone still worried that they ask too many questions, allow me to present the answers to GREAT clarifying questions from colleagues:

· Do the 5+ academic sources include sources for the project model, sources to support the hypothesis, and justification sources? YES Or do we have to find 5+ sources outside of that? NO

· Are the 3 real examples of the myth the same as the news articles that state the myth/who believes the myth? YES

· Can we use the same sources for the project model and/or 5+ academic sources to justify our timeline and budget? YES  Or do we have to find different sources for that? NO

· Is there a specific order our paper is supposed to be in (e.g. project plan before lit review)? YES Or can we “mix and match” as long as all the individual components of each section are there? NO Needs to be in separate sections: #6, #7, #8, #9.

· (kind of ties in with the previous question) Is the “rationale” part supposed to be a separate section or can we embed it into the other sections? Each section should contain ONLY and ALL of what the “dots” ask for—there will be overlap with #9, since this is the section where you EXPLAIN and ANALYZE sources (the other sections state your arguments and cite these sources)



Now together let’s fill in the known unknowns for these…
1. Questions about all the sources and data:
0. In the project abstract, 7b, when it says to cite sources, can I just cite one or does it have to be multiple. If I have to cite multiple, how many should I cite? Also, does this source have to be our data sources or different sources?
0. For citing data, does it have to be the same type of data as major paper 1?
0. In total, how many sources do we need to have? From my understanding, we have to have three sources stating the misconception, five data sources, and ___ other sources?? 
1. Project Abstract (7c): When you say at least one academic major/academic field, can you talk about a similar topic in your field?.
1. Do we have to quote all four of the class readings, or just two? Also, for the class readings, is it similar to how we did it in major paper 1?
1. Project Rationale: the fourth bullet point "Compares. . ." I need major clarification on this one because I have no idea what this means or what I am supposed to do for it.
1. Project Rationale: the fifth bullet point "Analyzes. . ." I understand what I am being told to do here, but I don't understand what data I am supposed to be citing here.
1. Literature Review: the second bullet point "ONGOING. . ." I don't know what this means.
1. Literature Review: the third bullet point "5 or more. . ." ???
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